)
i

maes AR XFHEY RBFRE

R = B
i 8|
0-0 £ 3-0 BEEESS ARESLT
1-0 IRFdEL 21 3-1 BREHEGARS
1-1 SEHR Fix W 3-2 A3k By
1-2 MBBER KL 0H 3~-3 T BB
1-3 BEBLBI®S B8 4-0 E@EEFY RETH
2-0 LEIAEBo2AY ERLE 4-1 SHREARS KBRS
2-1 EBXEKS BELBS 4-2 KBEHEA BHEFH
2-2 £EXE: BES FS 5-0 & &

0-0 %

—

3

,
e

ARlel BHRE Welutd o5 o] 53
B2 L APl BEohd WA 2y 5
€ o #ARE Fe 33 BEA UL ol

IR A RES Agn A2 W BEESC) FL AP A Fol

v

H WS AL AL BEA ol
At ARS FEES B ERY ERS mE

2L o
A 2 BRVE dIRS RIS, = o9 212% BRIV wag g
73 A BEFEL ol W Bl W ste] WL BRel HEo HUSL Yo BT 4@
HOUL REH Azt b= adn ¥ 4 Hol Qe Aok ou old ¢ BEES 2
A BNE TREFHE AoRAS 2 TEHHA B A S 229000 8] An 9
S HMY 4 sl gio

o] =

=¥ BRax st EEEBEAE RN ge gl WAL v YA

D) &P (BE ma), BERN L EHR20 T %, 1970, p. 175, “n& HEB%7} tEmoz WH
S & WWe] sht glov, aAe AMEEY BERMET oy Mz Zf¥ctE WKl

2) John Lotz, Linguistics: Symbols Make Man, In: Saporta (ed) , Psychol inguistics,
Holt, Rinehart & Winston, 1961, “Language is like an iceberg. -+ ----.-... But the vastly greater
Part - ... is below the surface and can be fathomed only by soundings”

3) Chrstina B, Paulton, “Linguistic and Communicative Competence, ,” TESOL Quartehly Vol, 8
No, 4, 1974,p, 352, :

“still 1 don't think we know very much of what really goes on in language acquisition”

— 73 —



2 r = 3 A 6 3F

40 BES 4% BRCIL MAMZ SN FE dFdd HAE 2ALE ER”
e 2 FEALE % A% 2o A4 (B4 23 2 Aol %z ol AE B
£e dAuaA 7 B 24 4349 13 22 dlass BETE ¥NAA »
2z ¥+

1-0 EEEEERS B

SEBH) 2T JF 4YT BRE=E:= T A sve TEHERNY BEER
(Learning Theories)o] Y], TR (Empiricism)eolY, FRH EEHHK A (Audiolingual Habit
Theory)olH st Aoz fTRHEH LESB HHEER FTHBES TkFEHER 4a i, = 3
Y= i@ (Rationalism)e] Y, &£FK®Nativism)e]v, =& MPFmFJ/(Transformational-
Cognitive Theory)olUl #h 222 BERIEERH BOORE st Ut

19604182 F1i7A =] 9t st=cof = HRE BHEBRRE] Aol a$9 ZEFEHE |71 U
o] 19604EfR #4ol ol = BMEHBAnEel SH st WK oA ER|L aA HEFZA F7
d] ol=3+,

=
L=

1-1 REREM FFR XLH

Qe FRE ZEMRRY e FEHEENY FRPEA(Learning Theories)jol =, <] &
Fol &2 L Paviovd] #EHERHVAA 2usdct B AHY T8¢ MRt Kl 3
Aoz stotgozd $23 A9 MTHY w1 FIE @8 23 = Aok A4 BER
HEHE L8090 RETEHMWAS dd don BRe] Adz derhozys #HXMHA I
AL 29 S BEol Yethol Y45 £ mechanismE #El el 43U 2 AR
AR =83 8% P52 TR st kRvez JAH+ Aolckizs RERA
B AR SANFAE B9 o] HERsCl L BRIV T RTT LB o=

4) Ul 4nt = WA RS3Y/1E, 39/25, FiIEY 22, 472), KHM(dAIa284/2,
4B 22), RS - WBERE LT 2/1), 2AFQ@Aa% /1, 3/2), IM(dlas 1/1, 2/1),
mee(delast 2/1), EEABGALS 2/1, 98 32), EER(Adas 2/2), FHERC GdT
4/1), FE#(IE 32), BEF(IEY 32), PEARG AR 2/2), SHEE(IEL 39), HREE
24 48), FAZ (A =24 3), ¢FHE IYQ 1), &XUAA% 5/2), EEAE(IEE 51)
SR (EA¥QTY A 1974), HEMEIGAEEA 7)., HELAYES 8), 2ERGATeS 8)
¥ o9 a47t 3% v gi=h, (Not exhaustive)

5) 1. Pavlov, Conditioned Reflexes, Trans, Anrep. New York : Oxford Univ. Press, 1927(%0] =
=] o} WS E 19504 Dover Pressil 4 2= $1-2)



BREAY #87 XENRFY APFH 3

8 Bffifel vt MERT 2& BROA LEBR oz Az ALY 4 AUV o Fol B
B3 ANHY =¥ T8l tEe s d3s: Eip FEE 42576 o =g

°f BERAL 192087 ¥ = 3 LEBRY Fao3 Wl I 243 £4 Y2
& @Rol oI+ A4 operant conditioninge]  reinforcemento] v st Fad fAe) YUY
€ %, Pavlove R 479 99¢ 94 4deAA g3 ER. Guthrie, E.C.Tolman,
C.L.Hull, B.F. Skinner] 8% 2 =AW FhR{Ld 78M#A(Behavior Theory)e] ¥ SR
Helehele BEAA= AA e}

E o] Y3522 BRETHY A AL 5 & A Po] vzl oA Qo] B
A e AL RITHRMez A oiwd BEMol reinforcementd ) = Fo ¢} vhe}

€ Ze°l®, = I reinforcemant® W& sfof] 3 WA o}Al W oS e
4ot ¥, 44 operant conditioningzt 9] BIBIMHES frBho= AW w1z T Aol
old AWt YTt =E HP =E T8l ML HFEAL 2L o] = Ao
=}, '

2 ol ¥A BUAY BEEEM AT 19509 HPo] SARNA A WwpES iz
. 2474 HEe £2 A2 AL FAT BURM 2 Ao Jded AA2 AMES
HEo2 ot BRE B FEEAT 34 doba figdd 4318 224 2ga” o4
7l —RERS Hiel Yol S BEAHl wlm Pk} ®

1—-2 MAREBO Lk

DEBRA A THER HUARM A3 4@ s Ad 4§ Poldld BRBREY

6) “FifiME& &t ¥2]%-= Tolman, Guthrie, Hull, Skinner®& =4 Fa¢ 4 o= M&S S
RERE d=ite] m@moz sha Rk A2ldte] Ao 4x gt Hol4 Watsonst —
Bekalak 299 Hol A& Watsonsts ® 15 HEMOl S =4 tt=c}, Tolmanst Hulle 4589
Mol = S Rbo st RF A st WEMA Al BHE BER, migse #amme 9
8% B35 Guthrier Hulle] @ftdols w912 &l &lotel 471& 433 e WA
Bzt EA] PEWA K Ade =95ttt = Skinnere %3] Operant{flpd) 7] ¢ F=Ud < 5
of Bitel B, AT AT HAHE M. "HE - 8 - AT ESILESRMK] < 2
A 77T %, 1971, pp, 198~199¢]4 b,

7) Skinner®} 21—k QATYFS o418 Y¢slct, %a) Taffels] Verbal Conditioning2} Verplanck
2] “notant "R HEH-E T 3. cf, C. Taffel, “Anxiéty and the Conditioning of Verbal
Behavior”, Journal of Abnormal and Social Psychology, 1955, 51, pp.496~501 % W.S,
Verplanck, “Unaware of Where's Awareness”, Jowrnal of Personality, 1962, 30, po. 130~158,
ot o] F7e] RME FRMEE operant conditioningel] o slo] BAUcHizts Bie M 5
2 Z3rf,

8) B.R.Bugelsky, The Psychology of Learning Applied to Teaching, Bobbs-Merrill, 1964, p, 127.
“Each theory has been destructively criticized and found wanting, insofar as a general theory
of learning is concerned,”
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=50 wikol MEEREEEE =3 4T Bl HE ol Aelzeh

U9 MEERETSRe KA 49 Bk 444 91 2t kaBEE GE
4 BE 2L + Q0+t FENY AT 549 PE(situation), FHES EEE A
B (FEol B BRY EHToIh o] “ERY RE"E WA dle] AgEe]l molrlE FHA
BRol AAHs = Y o BEEH 4ol =E d4U —FERT2EE, WET2E, BERTEE
—ttaYul Mo] METHAY Ul sk 2 drdE ERE L A EEY EHR
i dgoy 2L FEE EEY RS T Mol =k

Fzololdhe 18 BiEY HikRe = vl ctol HES {FAE me A g oA KEAY
o 9o ool B Wikl YL MY a, = Separation ot Levels'® & T HERH
A A Tol FHERAPY DAANAE AR FHE ATUAE BEER?Y A A4 ME

-9) “Text signals its own structure”z} 2 M. Joos T3kgict. cf. Linguistic Prospects in the U.S.
In : Mohrmann et all (eds), Trends in European and American Linguistics 1930~1960,
Spectrum Publishers, p, 17,

10) % Bloomfield Bge & o shtz A THEHES @] Evhokst EIZBRE= *AZHE =
5 waith, o] BRkS] 2 M (Seperation of Levels): th&3 Z& 189 HEk&d A+3 Al
O == HRo)7] 9 Fo| BEHMEL phonetic formsz¥-e HEs}e] oF T
® Phonetic forms& 1 %7 (distribution) & 7| 222 sto} SEsL ofol, FE Fel F Z%

SHBRE-T Y- SAZ (AL Bil4 & Btiz]) Fol Walch
® webd $A4 [3e ERE el phonemic structure® st aziel A stel, MK [+ B
A ﬂ@*iﬁ, wER, RIS, S| o WK, BEGHA FEB/OHY MR F2 28z

[ AL
11) %ﬁﬁ—% Sz REREE 4 gl AL obtich, dAH, TS A4 churchy ()&
e/l Lk /tS/O‘IXH4 (& 1g %o} 2ol ), juncturest Foltk, /t/% /o/& EHlst ekt &

AA7t 3=
12) HmEAFd dold: —q Hio] el4 (“phonemic-semantic”, “distributional”) % i A=)
took, teeth, brethren&e] FYM#E it BEo| =fep chzel,
13) gERol wskd g T2 MESE 4 A
O EESREEIFAC 24 Ko of=istd oh&e A o IC Hifel —&EstA &+t
a) Is John here?
b) She likes milk fresh. (cf, Hockett, A Course in Modern Linguistics, pp. 159~160)
¢) John picked the book up, (cf. Hill, Imtroduction to Linguistic Structures, p. 289)
@ T Fol = TV MEE IC Hifeze @Eag 4+ g
a) I dislike visiting relatives.
b) They are flying dishes,
@ ohesl Be WEM MEERE BlRmd FrAdHdAe #Y 4 ¢t

a) {John is easy to please,
\John is eager to please,

b) l“]‘t A7t F4<
o= w7t g
@ %3 %A BAE BRY & Ak ol A M BB, PRSI FEHK EMRET
Fzocjtte (4% HE Y Hkeze st BRYE 4 si-h

14) EBEE oo RE7F 2% A2 ol cf, M. Joos, “Semology: A Linguistic Theory of
Meaning” Studies in Linguistics, No. 13, 1958, pp. 54~70 @ M. Joos, “A Chapter of
Semology in the English Verb® Monograph Series on Languages and Linguistics, No, 17,
1964, pp. 59~72.
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BEREEMRY BRS REENY R@BFR 5
RE D74 03 HBERD S ERGR'Y dA0 AL BRAE ==19A 2 Ao,

1-3 REEREC] BiR

olgA FHEHNI BEERL WiEtn THESBo =5 KKl W Sol Aol Fax A
€ 9§99 222 BES el ya 2este BEs S99k Chomsky® $5viez
£ BBARCERT T2A0 49 BRE Aol Qn “BEY METl EE S @R Aotk

ABE ez 3t RE(s SHHL A4 oy + 9 43 HESE
¢ Zolul WMPARNES Mk EEBKOZIH Ak BE& AN BEIL s
Linguistic Competences 2 ¢ Hililti - fET o 24 BEEN L HHEES 22 ool A47ted
EAIES Fohd 71 B2 whal @ Aolwh,

= WY T2 L EREIA 22ste] HWEY AL 3L A4 (22 = BHPL
B)HBERT Eokiol TEAEL N7 A Fol AFL 43 BiKol w314 2 Chomskylk: B
BEh @) KATWolm kol W “Iy WERE ARH e 4AH ] A (device)O”
i MRTo A KBRS AH 2194 4 991, = “IuaaL g TYTE(E B
FE)" S BEozA BAL Aeldx 24 = Aot

BEEEBEAC A= ChomskylR: Fzodol a3t 22l fol ols}t MHMIAC 2dg
Qo] F29 HHE 44 F55E AL FHE HAME A4 EHE ERNOD o Aol
A FAA A7l A Eolthista 49 “BR"E FFuo)

AT MESESEN WYY THEEY LR oy AW £ AL Aotk MEEAD
B BRL doF FEMY Aoz v1 duv, BEERS Bames v ME: XA
HEA 2+ Yt vy Po] KEGl 9T BEMRSE BRI Koto, #Es HAlel ¥
Eos St e BmRsln doh o § B&KY #82 vad 2 HEEHESL John Lockes
EREHAD P oz ie Figstels Aol WHLEMHR LS Immanuel Kants] REE HS
Sx o] “gmo =iy EEE PiEstd & Aolth

15),16) &%, “Chomsky 3 EEMAS WF” JoJd ¢ Nos, 51~52, 1974, p, 327414 §|H

17) o] ¥-2.& N,A. Chomsky, Aspects of the Theory of Syntax, MIT Press, 1965 @ John Lyons:
Chomsky, London : Collins & Co, 19708 g A Y

18) cf. Chomsky's remarks : “The fact that all normal children acquire essentially cqmparable
grammars of great complexity with remarkable rapidity suggests that human beings are
somehow specially designed to do this,” N,A, Chomsky, “Rcvicw of Skinner's Verbal
Behavior” Language 35, No, 1, 1959,
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" & F B B - i x &

1) | #7#my(—Behaviorism)  #Bapy (<~ Cognitivism)
2) Conditioning, Reinforcement SER, PR
3) | yEmes METIE, innate idea,

ol uER} gt kel @0 S+
4) EBEEY Lot i)
5 | o2 Ml EE 7 CT: T
6) | MUEREE MEMA #R B =E AMBES ¥bg WRE %Y
7) | Mim-memel o}§ ERBHK MK Aligk
8) | sy bt i)
9) | Emity 4 .z
10) John Locke Immanuel Kant

2-0 DEFFEROZAY AREK

2—1 ERXiES BE LM

American Indian®] Z{bit@HRH RPol 4 203 MEER FTRBESL A F il
FEY o2 wgtel, pt@RY BTECl7]l = ol 53 ARE ATESHE 2ol o= o2 jtér
§ BB ctasbx 2(a i@ —Hel 7 fd4) #\ig e r FS5steokat sidn
Pz Aelch o] 4 T =E THEEL A5} 189 Koz Flthkdo oAt :
THERLEBY FE FHEsles 2224 o4 BESERS THERLERL 24T
GRER S 24 = el

2 o] SEREFERL /HN ML ERA I RPPIRETE A7) AR F
F EERRA TEEE Aclol: 119 HEMES ALV L o]A7L Ho “jgA 3
A AL DEfel Sl 2 do} g TE Y F A=uU? T JEFL RAEAH JAA AW S
mmkwardte 19 “The Lingistic Background of the Oral Approach (in ECEC

PUBLICATION, Vol N, Kenkyusha Ltd, 1963, o} A 2o} =“patterned human social behavior”z}

- & Wk Qe ;

20) o] one-to-one correspondencet i HEAcl old FEMRA Hlo] ojd KEE nd A%

st 718 BBY 4= 9t} cf, Bloomfied, Language, Allen & Unwin, 1933, p. 33. “Our
responses depend very largely upon our dealings with the same or similar stimuli.”



BREHSBY R XBUAS RBFER 7

E i e

THERLERS %K% € 5 & Skinners] SEEBE SHEAMK BY KBY  Fixd
A7t otv el BHRRo] K THIHS L@e std ERpes ﬁﬁ"ﬂ- Aolglet, 19 XE
Verbal Behavior®® <ol & #2tE2 Y& FIAT KRA-T 2ol Az d+&d  Skinner:
W2 o) YA B 78S R E< conditioning factors7t 2l 2 AMIY AL x EdActn
A2 o)t}

ol = ste] i FA THEH EMT THEERE- AHY #HEEy SEAHY o5
o EAY + Jdr?Ja #23 Ao] Chomsky?] A Review of B.F.Skinner's Verbal
Behavior? o} ¢}

& Chomsky: @ o fe]7} £33 EEHEE 3~FoFE ol ¢ 2L M 551 @
Az e FBRRES A2t AEx AY 2 XEARES @WEIE 444 EHG o
Mol FREFL wfal st Aol olva HEg £XWMA EH—aER HEsel S8
BRHAFE 5238 T4 3l=(specially designed)?” 48yl LEEE —d Kty F
Zgiet,

2t Language and Mind*®oll 4 o33 Zo] B#AS BN L o AR 5%
< Eoet o YA A4 5 v HEE T Ak K s Lsle AEBMfeE B
e HkEd = b AH(introspection)o] & Jikelth a=v HEEA: KERBLE
BE WA ARl 23 & ol v e AT Feln Yo =g “AEHA 2o
Ef#dcln 25 5 gk (A Hdot velda & - BREY FHERE REez wy
T e AAP.) 2gekd ofwd kel ot A&7 ?

Chomskyd] %2 fRF FHEs wEelcl 9 BRelets AL HEY HLESE HYsiA
$E A BEERHEA AL, RSk & BHkolH Mol LRY R A Qo]
HESELGNA Azivd o FEEY P& BEAHE £8a Kl a4

21) ob=} 743 HEH ol A& Staats?] FHY Zeolth, FHEHE Staats:= MEFME (combined
stimulus)sll 2j & pivot-open construction® 2 A xE Folk FHol Y& “HES] WIS xXH)”
2 &g ¥ 4 Atz 49&ch, cf. A.W.Staats, Linguistic-Mentalistic Theory vs, An
Explanatory S-R Learning Theory of Langunge Development, In: D, I. Slobin (ed), The
Ontogenesis of Grammar: A Theoretical Symposium, New York : Academic Press, 1971,
pp. 121~138,

22) B, F, Skinner, Verbda! Behavior, New York : Appleton, 1957,

23) N. Chomsky, “Review of Skinner's Verbal Behavior™ Language 35, (1959), pp. 26~58
(Fodor & Katz(eds), The Structure of Language: Readings in the Philosophy of Language)
Prentice-Hall, 1964%ql . H#> o S1-&)

24) 2% 45 18) %=z

25) Chomsky7} “built-in structure of an information-processing (hypothesis-forming) system”o]z}
Y23 de LEAM

26) Chomsky, Language and Mind, New York: Harcourt, Brace & World, 1968,
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Chomsky: ©] PGS thgst o] EEo),

A7 3fEY “®el el 2 b 2@E GAEClL 1ES RAMECIc ME: 2@ &%
mEez¥H 169 KAEY “E"E Rot: ol 2/E BEAMES AMGnput)H I
Hloutput))d) A2, = RAMAE 2EY HEMHS WAHE BAblack box)ol s AAE
4 otk ASE A, HHE B BES W2 ud, ded e ‘R0 Rards,

% 1 m X
w
A— (=2 —B
(ATD €2

AL o dols EE=YH v SEN FHoll B: SHEES oddA WEY T A= #

2 2o £ Adoltl, 2¥E AH AE 44 Hih BE EHsH] HlALE W o
W NHEHE LEZ € AAZ? i A% Wi e |Afela: ¥ £ & ol
t}. A% B Aolal: YT 2 #5197 d Boldh, AN Ax HHoz, BEMes, H
yoz T3 BER RAolth 28T AN A(F “—Xfy SHEEHDE ) Behe Xkl
HzARA 4 Wi st 2. AR 93¢ Aoleh, We BESCE RET 3 oHz b4
Hol A= e MEMS WS RYcsts BRS A Fa slE Aol

Aty —%&fy SEER(Primary Linguistic Data)® 3 REE oheh 2 & 7hedl &
Yo s = BekE oA o] B = ‘X" FHzH 2EA Xt BN BEE
520t —kgy SEEMNE MY REEHS $EERZ Jrdd Wik firste BERe
FE 2o ole oA BEERTS FWA A KEYE Aol Austd Be
“] W wikfgelth? =i “EciEAyelst et MES WA e 2R FAEHCGH)E RER
$iuko 2 uhSol Ho} w24 FHESHY] o Eole ¥

BE WO AR AE8Me BE A £EBM ATEEE ol A4 S o 2
L A9l Bole %E£E 8¢ 4 L 3 HEly BEY tHES A Yookt el
= ARCIAE £BMer AMY EEES BHEZT + At EHd ZFdA e A=
Chomsky¥x Ay z3l: A o=t

o] ¢}z+& Chomskydl 478#&e Tk 19 FEBRY HEE A EZA & Ak
Chomsky: F=E AMIS ol HEMo = RNES: ¥EM HHe drhx 4=dch
283 283 e BEY FEEAE SEAGNAS ok ARAAA 2443 st A
olr}, & mE Afgo] Bl 24 gle) B o AL Y LR MEEol o ¥EIES o5

27) 4, p.77
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SEEAY ERY REHEY REFH 9

S vt Aolth o F3& WA skl a3 T M FHE AAsdn o
.

@ ol dol: EMH A glo] ATNA 223 L Aold ofd THEA W& 4 9o
@ e Ae—mEel A HfelA—W A Tt o] Y&xv EHEMTL Kse

(OR-F1¢ —J)" 1/28tell =& 1/3% %0l 2 f{ctE7t st fir Qe

@ ARl §&E #x 3k

® £ 2~3FAolo] 2 $A4 T2 E 54 Y WA GeH okF HRAYA %

St

BEcl BEY 240 £l ede 223 EREKS F3¢, 24 28 428 %
+ BEY & UL = 2 EHAR 238 5 dA et

ol e FRL 24 [TARel £XMo2 ¥BEH FHEE 2 dol el fHEozs
Bi8iol 7H5-stetn Chomsky: F%5t= Aot} |

Chomsky®] 4H@/e LEFHES oA B2 FHEES Qs oja=gxltu =3 David
McNeil= (3.0 8 5 %28 (Developmental Psycholinguistics) o] 2t A 2-¢ = &) b5 4R
TR SRERRS BHsta ik 29 F3e

©® F#EBEME(Language Acquisition Device—LAD)* & S #EY % (Linguistic
Universals) |& Zt3 3 gleh. 284 LADS ##e £B8M0s w3 +5¢A85% A-
o #H#< st

@ 7124 9] TR (Basic Grammatical Relations) 2t &7F, kel 8|, ®Fa s st
&8t (Basic Consepts)2 A4 f#yol o},

@ oldeole kel 7tAE EA#EH(Basic Strings) 2 28 el webs ok ok
A= WA 2R vt o B#E(rigid)sie},

@ XS REL KA AAL A xolch o F(practice)ol] 9 st A 2¢ H(forms)E 5
st Zo] obd e, b Al2g WHEHAS EHE(stabilize)A] 7] = Zo E3}siel,

® ol Acle —ET programe] =zt LFEHAIE 553 vobstm 2 (A No fish—That no
fish—That's not fish—That’s not a fish) o] 2 5o] A &= SF/EHE modelst o}z o

28) Language Acquisition Deviced &l 21ql, Chomsky: ojzle]o] SHEF/O] X4Am AR %
%3l7] #Hsle] E2 & MEALAIA olalo] & shite MMAY 5o,

29) D. McNeil, Developmental Linguistics, In: Smith & Miller(eds) The Genesis of Language.
MIT Press, 1966, pp. 15—84,

30) z+5- 28) #x, Chomsky: LADE Symiactic Structures(1957)2} Aspects of the Theory of
Syntax FEANA =95t ),
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ol 7} kel WA JESFE BRA HRA 2o T3,
o] #49 g & M“2”¢ Bf(learn)s A v W¥(acquire)s] & 2ol otz b LA

§9 13 o 2o F#E(develop)stE Aelvhizte A el & Aol" 23] BRLEFTHESY
BEE ol 72 3+l

2—2 HERNE AR MAins

Chomsky ffo] “SHEBL LEES FHA™Volchn DA % 1960ER o] ol 4
dA ARkl W LEBM W £4 BES ok ARXEL LEEANY f8
% ol %x vk LEEEM ol YA ARYESL 243 1AL WA wob FolA I olhz
A g 2e AL E 4 9¢ A B

AL ARTE T G5 BRG Ryelth 348 SEBAAL o ¥ 5 9 B

BRIl L BES 9402 HEmETES Bk HEDES FEMES S ZaT 4
A Hger 2 A% LEBHe s BEMES SHABE A LA AR ¢ & YA =3
32, A2E BRE 491 RBROSZ BHE + dA Adehe Aoleh ool K3t (8Em
1% HEe LESERIA 24 ETE Bht SEMS WHAL A5G0 BRel i
Hel A @7 o Folvh, mE BWTEC £BH = THEEE FE UA A6 SHF
£+ ML) BHESL 20) o @ REMEHY S BEERY BB H2 Yok

AL TE4LwP(Ethology)sl o olct. Byl 4@ B0l e “Af" ¢ Foste
of FTBAEDE P A5t [E271), (4, [9%0) 59 dFele 2 Bl EHM,
oA = BAY WAkl gor = 2 ¥l & 4 mechanismel “EEEsHel HILF
B %ol A gigs dohe @R FAEWTHE Aoldh ol9Re TREMSY LR [SE:
43mgel ek, FBE AMOl it 7 EAMCl L = W@ AolchihE £RIEY E£B
3 —fR B Yt Aolth & BB £HHS RR £ LEB oA HEXAY B
ol ohieh welgd % gk wheko] olw sof Yok,

AL BoCEBY Skelth ARl WHEBMES = (L 31 FEel HE5t EY 397
om ¢ BEL AAA BT BEH =S BESET o] HIKE 24 Y OEREESE—
ERTHES ol 45kl AMIS BBEABS BES FEstd t—3 2L 35400 A=t @ 3ol
. o] BMOEES Tol +U3E moddl MRS ARXEERE WBE 8 731, = wdol

3) SRBA/IAL LEFHP] £ "ozl H97], ] HBBRY BFRAE Tt AMY U
A BRAMTL U8 E QgL ERA S sjgsta gtk a#7] “-Fo] Chomsky A4z o
ol g% .LEE R WAL EM ¥ #B5yo]ets 2gich, cf, “the particular branch of cogniitive
psycholgy known as linguistics” — Language and Mind,p.1,

32) Eibl-Eibesfeldt, Ethology : The Biolagy of Behavior. Holt, Rinehart & Winston, 1970, %=,
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EREAY LS AENFS RETM 1

Ad AL ERTEN HEE 414 A4 BE= et o)
olel & EBEAA PR CHETERL LBRCES EMo R Aol Rusdx agdcan
FEHEAN Bk £%H2 BU=EAY, =BERRY WHest hEe AL oY)
fT®HEHES SkinnerBik= MiTs] FJ/TH S [EFXAMSY WA & KB ol “B
s ned BEd2 & operant{TB)j o2 3 17§ fFH-L mande} tact’ 2 “HEts I,
SRERY BELE Msn Qeod, = oo MBI Verbal Conditioning?] HEHH WEE B
ol E wel #slal gk A4, A.C. Catania®™ 49 FChomsky?] EZEE®KR L =ZZEY “&
57l B ol Eola Skinnerd) BEERE A0S “MRE"] BY o] BolnE FWEL A= M
FER totrtel elim At Ay FAZ g,
=23 Ed RAOLEBEN YL Fozl 2L A SilAel HREE =y EAE
¥t 42 J Plagetd BHLEBN BELEB 4 g BAE B Totdstn gk @
ojZE @B AR AZT LESEB —WLEP AN Az gL BES Fi
AL F3ln 9o},

3-0 BEFEER v NAHEEE

BERABB A= BEMK%(Audiolingual Habit Theory) 3t #7432 ¥k (Transforma-
tional-Cognitive Theory)-& %% RS 2ol sigtul, HREREY ALos a2ea %R
+ FEAA g

33) 449EYe] BRE 34 wob=d PiEHS M2 U Neisser, Cognitive Psychology, Appleton-
Century-Crofts, 19675 5 4 glt},

34) mandst, dAH Fo] & o “water ! "zta Bl T & d= ASAY SYE BERET
A 2% A BIEE 4 FEGH. od Hsly, TaCt%. dizid 2 A¢ wa ¥chjzta
Fehe AEAY BT HEMES BAdo] BA RS WA S sl IWWAE - &
K5 —#H it PEel st F3lE = ZBTH.

35) cf. A.C. Catania, “Chomsky’s Formal Analysis of Natural Languages: a Behavwral Transla—
tion”, Behaviorism, 1972, 1, pp. 1~15,

36) cf.]. Piaget, The Origins of Intelligence in Children, New York: International Univ. Press,
1952, ojAA #E@t B x®Ee KRE7T WY HRIABA Gty sl FaAd o 3}
Piaget: EE &3 22 24 sla doh “giR: A% ACTASS ARE EHEl2 BE
9 =& ACY TR ERoz Azsaid 1E4% 53 A HEY wpe FEE QA
3t ek ol AL F HEF HRE EHS: RS File Aoz A of @il &R BB 4
ft2 o]&o] Zoh.” =% 9 Review of “Studies in Cognitive Growth by” J. S. Brunner, Rose
Olver, and Patricia M. Greenfield,” Contemporary Psychology, 12,1967, pp.532—533 &
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3-1 RBiEmkke Bs

FHEROLEBEN T2 gl s BEBKES, SFc Bl vi 4Fd 4
RS g AE mFeld A9 rlasta 2 RE-BE-MES KK dste] ARFES &
BEES Eo| Eola Yrtn AAgel ekt 2ol 8 A Sl = AHEREZYH AT B
ol e {EiZe FRosAE I BEFEW o WL okAFH Mgz @EI o El
Fay Aol gAu, olal Kate], SAHFE A Fole olnl WA = wHe] F2o BFFH
BB MRS pE(interfere)sts s34l FHT HRM Fiikel o BENMEN =
o HIRSel ol HARST BArE A ' REAA dFEA =2z 5394 BHE
ol A m3Fo| (L) B oSl (L)BRE A £RE ¢ 2 £RIL

o] HiFo] st ¥HE EESA bt 2h

® LY BEBE= A5 489 KE, 29 Bkl 93 SAFYJolv BRI SEERE
£ KRR mRCopy)dl it Aoz Al

@ =& 8%t 44 o & RMAMA FRE Z U=k

® =44 L, BB LIEAALE 24 ohd s3d Yol e

@ L. 3t4L 4859 SEHBEE (Language Acquistion Device) 7= 4&RH s},

® L= #HRfed &5ste Aol #HRayel =@

xR 43k (Transformational-Cognitive Theory)’? fifoll 4 & A o] =2elx L, $53
L, 82 BRE MEA A 3 2o oz o] HFE7L 7=t7] close-upd Kol A=k
a8y o] Theorys] Mol =& ARl Al e AMY B+ t@dez AL =
Aol L FEAM HEol Yot 3 3 2E AROA = od dddes W& 5 Y
4184 LEE M (Language Acqusition Device)7t gleban 27 o Eol L, 5§53 L, &5 Alo]
of HAM ERE BESHA dech

3—2 &Epxizel BR

Q4 3e oo A£fB#ENH(innate abilities)o] #F3le] FFEAE I (Linguistic Competence

37) “basically a mechanical process of habit formation” cf, W, Rivers, The Psychologist and the
Foreign Language Teacher, University of Chicago Press, 1964, p, 19,

38) cf. Robert Hall, Imtroductory Linguistics, New York: Chilton Books, 1964, p. 449 (“before
puberty and adult” o] vjnd 4A F5%cte EE) =3 W.F.Mackey, Language Teaching
Analysis, London: Longmans, Green & Co., 1965, o, 120, “before the age of nine, the
child brain seems particularly well suited for language learning, But this capacity decreases
with the years, as the speech areas become progressively stiff.”

39) Cognitive Code Learning Theory (ZAfy SR HAER Y RUZREFEARCc= WFolcta
Yzt ®xs o

— 84 —
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% internalized grammar)2 W& Aoz wue o] ABEHE ¥EY SEmHB knowledge of
language)<ql®l = ste] EFEAE J1(competence) & MEHIEY =J/m(knowledge of a language)°]
1 A4}ch el FEEMIS o] BEH ST H/AEH(innate abilities) o 2R H [ETE
AT d& BEE %39 o 43S Mysted delA £RWHELS modely #AS =3t
I Jeh 0 AEREEAA Bsts Modelesls BEE 24s kY E(framework) S @
d= gdA% a2ude LEEEBM =4 (Psycholinguistic Model)o] gl o 2 so]: b
7k @k & Az LAYER(Mental Process)d ool 81 o2 A 5} A3t Fwste B’
&e Rotel BN o sl = $5 = (Acquisition Model, #§ AM), Competences] i 3}
o & <1° 54 = (Competence Model B§CM)o] A== o] 9l r},
°l = & modeld <1&3ld olo) BB Qo] AL bt ol B 5 =t

% 2 n au)
)
—XHYy %’%Eﬂ—-»!' AM ' ,_@;ﬁgm
SEEBY AR SRS BE

°of ERe Aol “—Kkiy FEWEK A A AMsL A5ste] CME @& [BH B0l
ek, ol 2 $5E S K CMo ate] B3 - BEREFS AAS: (HHEY A
B1% 34 ==e AL Eekao

ARFE=E 22 “AMEE == S04 2 45 - 4o 2% FRS EANoZ R 2
+ Zelch wak SAREMACl T8 TRz “—Rkpy SEEH A HESE RAD £%RE 4
AT LB QA B3 (HFIY a4 Fudet. 4hRHA L, BHSE L, BEo=n
FEoE L, BES A 28 MRS g3 el I el

£ 3 R X
; |
= a) ...... - AM — CM |- —~EEEA
BxRE A , _
NEFEEE ] BE NEEHAL BE

FURAGE 2 FIWMAN £ HRE T2 Ak o] AR ARBBREY =¥t =

10) BRERKE] LB B 29¢ RESTE BNS ARXEY EANESI LBEIH
(mentalism) | o] = =& %M (Science)s| EFolzt: A& Hrl,

41) Chomsky7} of =] @xlA EHsl: vh8 #Haste WAL A, BRWY FFERL #HFAa
BE miEmoz MALT Aol ozt ML RBE I8P Aol

—~ 85 —



14 * ¥ A A4 6 A

Whe Ao EMARS B - B0 BHETE HEA KL RS B Al
A BE(situation)®] FEo| SHET /LS EREF BART HebA o ARHE o4
BBl WA 27 0 2ziel T owhe L4MRAA AW ARBHFZUEM, )0l

53 Wkol AReE e e 2ok

© £AENE 2L AMS) FEE 8ol 420 Ldss TMR0d BRBRIY
2 v ged & BEGHE (e - AehHAd GH%s AR ge.

® AMY &4 % mET MHEES BEES EAABHO G F4¢ HRe

@ XM HB—o A LR FE7 KBlA & REH BEEH—= Lol &
B BAZ BRGSO ‘

® LAAY FHEAsH LAE B HORS S (BAES ohd HifERd 281) o &
iR,

L, Bl #¢ #£3HRS Yol TG L, &Y vl At—$3 WAL 70 B2
& 2T $md KHS WRE @ AL opdsh —ohed 2ol WAL & A& Aol

=
s 4 0 X
£R/ES
{‘% §~—> FM, [— —| FM, —EmER
SN SEEN
ERENY BFH EWERY HKE

o] AL FIMRY ARMol HEBEEHF=zUFM,)E A - HHIEEE (input-output
device)24 443 Holt} FM, 2 competenced %4317 91 #¥H, 5 HEHHE(situation)
£ dd EE G HEES - Zols FM,: oo EABE 3 H#7 o=t RESESY
A% FEiRsls d 4ol HiEd s Hes HEL dYAE AFFA communication® F 9=
vl 2 £28% F3 Uk

M

S

42) 75 37) H=2

43) cf. Robert Lado, Language Teaching:A Scientific Approach, New York:McGraw-Hill, 1964,
p.53 “Principal 11, Practice, The student must be engaged in practice most of the learning
time, This principal has a psychological justification, since, other things being equal, the
quantity and permanence of learning are in direct proportion to the amount of practice,”

44) L. Jakobovits: HBBERHESL BRIz olFo Ft EHoz 4H1EF 3w o AATT
general intelligence 57} experienceso]t}, (1}»=]i= physical health8} motivation) cf,
Jakobovits, “Implications of Recent Psycholinguistic Developments for the Teaching of a
Second Language,” Language Learning, 18 (1968), 1&2, p. 108,

45) BHAE L4 TIEREE Ul 4) ool 7t ARslcta 4748te A4t T2 1 KB A
At 25 REm] ERe b Zsta debieka wska . of, MAEE, Adults vs,
Children in FL Learning: Psychological Conditions, EE&% I % 18(1970), p, 32.

__86_
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B3 EREY Bl & A L BHL “BES LB ¢ %3 AH(nput)e] R
At 2 E 2 KBNS BHER AL 94 48NS EHELE N (competence)o] B
i A=ta 2T S gl g olth oY REE AF HR L AN, S5 wA
BAS LAB] AHMC = vigdlts F¥o2 248 4 godd, 254 59 HEHoz
+ L 3] L, sheroll FH el ol “£8H9 LAD: BEEH6 T4 F4
3 2 WS gxrivEe F33 HarsA W

A 32 Lt L, BERERY Fitts F4st: da5e] 434 Kol 2stm Yok @ d
A Ervin-Tripp 34+ HFE 2T 2 ste o do)@F~oF) el F2HE Y48t F
A& BESHRA Lot L, BRBEL gtow, = 440 1A o dolA+F #H7 ¢}
i vh&3 o] #Esta U+t

“We found that the functions of early sentences, and their form, their semantic
redundancy, their reliance on ease of short term memory, their - overgeneralization of

lexical forms, their use of simple order strategies all were to similar to processes we
have seen in first language acquisition:-:---... In every respect, we found that in the age

range of 4 through 9 the older children had an advantage and learned faster”, 7

46) L; L, %59 EiHE F35le =F5L &3 2

V. Cook, The Analogy between First- and Second-Language Learning, IRAL 7, 3, 1969,

Dulay and Burt, Goofing: an Indicator of Children’s Second Language Learning
Strategies, Language Learning 22, 2, 1972

P , You Can't Learn without Goofing, In: Richards(ed), Errors Analysis—
Pers pectives in secomd language acquisttion, Longmans, 1973,

Ervin-Tripp, Is Learning a Second Language Really like Learning a First ? TESOL Quarterly,
8, 2 (1974) ’

Hernindez, Early Code Separation in the Second Language Speech of Spanish-speaking
Children, Paper presented at the Stanford Child Language Research Forum, Stanford
University, 1972,

Jokobovits, Implications of Recent Psycholinguistic Developments for the Teaching of a Second
Language, Language Learning, 18, 1 & 2, 1968,

Milon, A Japanese Child Learns English, Paper presented at TESOL Convention, 1972,

D. C.Natalicio and L.F.S, Natalicio, A Comparative Study of English Pluralization by Native
and Non-native English Speakers, Child Development 42, 1302~1306, 1971,

Ravem, Language Acquisition in a Second Language Environment, JRAL, 6, 2, 1969,

¢ , The Development of wh-questions in First and Second Language Learners, Occasional
Papers, Language Center, Univ, of Essex, England, 1970,

47) Susan M. Ervin-Tripp, Is Second Language Learning Like the First 7 TESOL Quarterly, 8,
2, 1974, p. 126, .
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3—3 T HESH

Audiolingual Habit Theory®] M##olztn € T2l &2 U TREA B (occurrences)
& :Rste] 1 Hf(distributions) 8 2Asn 2AS KMo = 3o FE MEE LA
i 57 W Bl oj g AR Fite] ey AW—F REHK—IEL 479 ez 4
o, oz gt BAGA 2 A: & FEY 294 FHEERAL U TUE A= #ER de Aol
22

B, ERTES WS Aol 2¥A Ssta THAMCln BEES F@8Acldx A
2 @A 9E A ol xolAdl ool T2 FEIE ol wHAA FAMEP 3o
Z HFAEifye 2L irregularstA o]z vt @ el A &= universal 3tk nE Z o]t

o] 7zl AL AF #AY FH] vratte A BolA YFL Aoz TAMERY
Sy ¥EKE FEsL 2 € &2 AH ez [MEANSHEY Ay £R1E& AEste AL
old A o, FzajdaEL “EFEE A2 tarh."a s, 259 dodd Hd E
#%, oA “an arbitrary system of articulated sounds--”5®  Ffks}—EEHClE}, HRel
o, &Gl st A ——F B KBt o HHEE dAER e Aeldh = AR
ko] WEA BHES FIEY o v “=E FHt —HK(Agreement)E T4 3h HRAC] 3l
rens 2 4 Jd=de ki Fodol FAHA Folol YolA —F(agree) el —dl A

(BEBADBEFR: HEHLFAS K- #ol dod4d —&KI—-=ta Afkyes 28 %
RE Holth A4 BMEFE Aol & “—EH e NEM BHHEL Ad LAk get

NEBHEL F44 SEEHRY AL HYHo= &2 o1 RRHUA A EANY ¥2
€ HivoR 47 A %ol dod AN ¥EEE JAFAAE O uche BREY  particularity
o o Blig 7 Aoldh, #3 WEKHoIG & A 2 Aol EHUFTHEA 19 EAIlA
§ 2ol o] B AANAL Fo 9 HE - Wk - FokEM - WREA S 2 o 94 HEA
ERSHE AL EASE & ol

S FHEAEA oA, oE¢ FT 9345 (foriegn accents) & BWH ER= JA3H
3 Ytk ol AL MEBARE, § #&a(ignorance)zty »E, L, %49 T(interference) o &
3 E st BEMA REY FEE FEYL & Uk

48) ol AW BN MM BRC Y HEKol BERoz: 47 BT U AR
7b 9l 2 Bl Qlol A ol fiK == rRMRIT low gl ArmERAlel e XH
HAUE-o] ek

49) cf. M. Joos, Readings én Linguistics:The Development of Descriptive Linguisgics in
America Since 1925, American Council of Learned Societies, 1958, o 96. “Languages could
differ from each other unpredictably and without limit,”

50) W.Nelson Francis®] £, cf, The Structure of American English, Ronald Press, 1958, p.13
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= Bt ten HRARS S HRE, SHER(S BREBE geach oA
BEEE o -4 - to2 @A g BB rice bR Hn Qo g T 4 -4
£ 27 % XKFEE small/big threadeln m & e}, 50

XEME el e BRAY B, SRAEERD Y Alel ), MERAFS H%&, Voice
(cf. Eeie} ibe surprised) Sl SlelA = chavh = LHR A 4o] delok R &
Eol BEE + del, A" The world says that curiosity killed the cat.’?st& %2 A3k
89 24 (A cat has nine lives, Care killed the cat, +3RE)S L2 2 519, He(=Kennedy) did
not wish cups to pass from his eyes, &= M9 x| 4| (Mattew 26:299] “£%" cup)o] 3] oF
2 EET & T A = H-ERY AEL 21 Jod "AAY(I4AE) @] s

& 9°l+ like a cowsl o} 2 He works like a horse, 5 Zo] o 7lgtc}= AL 358 5

‘ ol¥A F#H particularity t}z=7] = Fo| Fries: “Learning a second language;
therefore, constitutes a very different task from learning the first language™® e} 1 == 3} 3
L 532 L, 50 245 =20l ¥ 55 725 HESHdozd BELY MEX
(Learning Problems)& ®#] stotsle] 2 2HAAL AAL o2 MEAAt gk FFe9
=},

1EA HEOHL BMIERA QA 4o £ 2AE 2o Y 4L 25
°F ®vtm F33& Friest Ladod] Aol of ste] REARAA Rihel gt A B2 oy
. H2¥4 % 53 Bfl(prediction) .t} common errorse] £xe] ¥ RERel gt FHste
#2bg(Catford’®, Hornbys” o] 37} 3t HESH-E o Fo] ago AT Loy HF}
I FAshE NewmarkjRrl glod shd, = 5238 &AL RS oA FKigw - KEY
(Peripheral)<l #fEvte] & 4 glctn F#43l+ Ritchieste 3, = 48 3—2(25746)0 A B

51) A MERI RELMEROFR | B =4, 1968, pp.92-93,

52) I3 Fo| E83] ZIUFKH W College English1 (1974)9] p, 1o Sl= #x

53) B XBEERRE RPN MY HE 995, Nos. 51-52, p.531e 4 &H

54) 1 ¥l False Analogy® %% sich, RH=, %kto=¥e BRE 1S Mio] “You are
welcome, "2t 31 o g5t go] 9lgich, o M4 [Thank you.ol &= You are welcomeo|t}, [ai=nk
o Z-&U= = You are welcomeojth |2tz w2 gk theix] You are welcome?] SEFIEiG< %
A AT Aolrh,

55) Robert Lado, Linguistcs Across Cultures, University of Michigan Press, 1957, £5d Y=
Friese] FE3ralA.

56) J.C.Catford, o] %-fhiEe]l WeAMl "l HEKHEE #H4s. (Langue maternelle et
seconde langue, Le franais dans le monde, 1963, 17, 8~11), %M 4l 95l Catford:
1968 Georgetown Universitys] ¥ BiE@Mol A “HE#H -2 3 prediction Bhe Aadql
common errors& o] ®ole} eb”a FiRsIg ot oot (S J/HYT, 28 19, p. 137 =)

57) A.S.Hornbyt= 1960 HA&S KHE B o4 A B HK RES SMBL “REHEY] &
My Re] Mo 2 Estl"n FHadda ok (KEN (BBSERLARERS | BENSY,
Fr: KBREEIE, 178 78, p. 2 42)
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Ba vt LESESESL ‘THEA" A4 FEstn gt & #gFst Newmark-
Reibel= 9 3] & W 3= A4 BEBELS T st AL YW FR(F ignorance) =
Bolr}.® & ofA A W4 B 2L e M 2 ARE gl ol¥ ¢ &
BREZE Mol hor Rolth ol o] Bgd MEd: WYL veh AAR BE -
o]x Wi WEAH &AY EROIMES ek ® A zidd AT EME BEXz 3
o3 % L% Lo £RAN B4AE A stzz odld “FHER"E fuAs1 BERBER
< g FEd

Ritchiex =& Zfiol: 274 HEM HR7 d& Aoz HHd 24 B b7t
A L, 49 WA RS =zt Agstelol sie, oid EHERAANA RS HESH 2
2 BRystE Aol Fob: Aolth @ o] gA o =¥ H¥EM(periphera) o2k o] &3 H#
= #2442 st QM HRE ARA s =3 Lo Lote d44 - 234 HERKE
& 354 g1 A LY B A 5 de A0 Aoz F43E el

3}d Duray-Burt® & Lio]A Lo]ld =F wlxgt B ——creative construction processt? —

§8) L,Newmark, How Not to Interfere with Language Learning, In:Lester(ed), Readings in
Applied Transformational Grammar, Holt, Rinehart & Winston, 1970, p.220, “(Seen in
this light,) the cure for interference is simply cure for ignorance : learning, There is no need
to combat the intrusion of the learner’s native language.”
w5 o Ao 4] Fik=lo] & Newmark and Reibel, Necessity and Sufficiency in Language
Learning (%3] op.245—248) # &

69) L.Newmark and D.A.Reibel, A Minimal Theory of Language Learning (Abstracts for
LSA mesting, July 26—27, 1963) p.9
«The problem of ‘interference’ viewed thus reduces to the problem of ignorance, and the
solution to the problem is simply more and better training in the target language, rather than
systematic drill in the points of contrast between the two languages in order to combat
interference.”

60) W.C.Ritchie, “Some Implications of Generative Grammar for the Construction of Courses in
English as a Foreign Language,” Language Learning, 17, No.1-2,

61) John W.Ollere} Seid Ziahosseine: REAHY KREFEE 3K vyol, HARR(Srong
Version)= Lados} 18] %{5%%, ®MAMIk(Weak Version)t Newmark®t 19 Mgl
BTS2 ¢lljR(Moderate Version)zh i Epste] =&t o] %sba Sl

«The strong version assumes that knowledge of the native language will inhibit learning of
the target language, and that this interference will be greatest at the points of greatest
differences, The weak version assumes that knowledge of the native language will not
inhibit learning of the target language but that the greatest difficulty will occur where the
greatest difference exists. A moderate version assumes that wherever patterns are minimally
distinct in form or meaning in one or more systems, confusion may result. Conversely,
where patterns are functionally or perceptually equivalent in a system or systems correct
generalization may occur, ”—Language Learning, 20, 2, 1970, pp.185—186.

62) Roger Browne] ¢ ¥ Developopment of the First Language in the Human Species,
American Psycholgist, February Issue, 1973014 443 i, ojdel& RAEd ¥ ML
gt Zo] oltlel HATY ikxch: MEmslAt BO - 2 rules® wbgo] W, O By
o Wk HWESL AEelest BE BHE 9A AR FMe] 228 222 gojAne
HHRAEET B A :

— 00 —
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+ %5t BRAa F3%h @A Spaine] o)yt HFES S dotn BET A #
BaPe 53 Bfli(prediction)& [ o] @1o] &= He's hungry, o 4] He have/has hunger,
23 2T Aolet, Aukdtd £ dFol A = El tiene hambre, =z YA et Ao =
= 28 KB+ He hungryeta stdjzte Aolr, 2l o] BB vz HER o dolst
REGE(DADE g do A9 nFsl J4xl2L B errorsgl Aojr},

Durays} Burt ¥ %171 #FES F4sh= 5F~8F9 Spain o =le] 17949 J|E st
513f8% B errorsd Hiistel e A AL Hite whes 2ok

(RP2 BR

 Developmental (cjglol7l HE BREBE 58 o4 £3] € 4 U= errors, 5 AWHH F4o 9]
ol A ZEMAIS MExLslEdAd Lot RizlERW)

@ Interference (%79 REAHE o] Aol 2B o] #iEE RKPitlerrors, THEMW

@ Unique ($19] “FFHE" T “FHerez 33 4 St MAY BW)

1. NP-vV-Pron #3C

#8 3 . The dog ate it.
B4 . (The) dog eat it,
F#& . (The) dog it ate (El perro se lo comid)

s = 4 2 14
B 2 ;o + 3 # »n B 1]
5% 18 0 1
638 21 0 0
Vo 4 27 0 2
8% 27 0 1
H1g 93 0 4
2. Det-Adj-N #&
#] :the skinny man
#i%# : skinny; skinny man
FPh# . (the) man skinny (el hombre flaco)
# = E] [
e 8 & & F ® & " B m
5 14 0 0 '
652 30 1 0
7t 15 0 0
8 15 0 0
#H 74 1 0
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3. Pron-Aux-Neg-VP #3

# 3 : He doesn’t eat,
B2tk : He not eat
F ¥4 © Doesn’t eat (No come)

5 | 2] ] El 4
Tl s e o F B & m B
5% 58 4 1
6 49 5 13
T 70 7 9
8 55 [ 10
i 232 22 33
4, Det-N-Poss-N #i%&
# . the king's food
B2t king food
Ttk : the food (of the) king (la ccmida del rey)
o R E B o
B b 4 # F B % ] H
5% 2 1 0
6% 2 0 0
T 2 0 0
8% 8 0 0
i 14 1 0
5. NP-be-Adj #3iC
# 3 : They are hungry
B3¢ . They hungry
Fb: - They have hunger (Ellos tienen hambre)
R | ] z el =
B ] *H F 4 i » B
LY~ 4 1 0 0
6% 2 0 2
% 4 0 0
8 4 0 0
& 11 0 2
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6. NP-Aux-V-ing-NP-Prep-NP #3

#1 % : The mother is givingfood to the birdie,
;¥ : The mother give food to birdie,
Fit£ . The mother him give food to the birdie, (La mama le dié la comida al pajarito. )

7 ] 9 u
R B 2 £ F o B A
5% 5 0 0
(4 9 0 1
Vi 4 5 0 2
s& 4 0 0
n 23 0 3
.M B
= z 3 B
% g 3 # F w» & m B
588 (234%) 98 5 2
688 (514) 113 6 16
7R(524) 123 7 13
SR (43%) 113 6 11
#H179%) 447 24 42

5 BEEBRY THgelas 498 5+ Jd+ AL 513HY errors 7h-d] 23 24H4.7%)
Eolx, 87.1%z+ BHEM RF- HER ol delst =315 3 U2 4 Ae #B}
2L Bo]drett zlo|e], ¥

o] ¥7 L. BRERN dAA9 BB L 553499 225 Afel st AL n3o|F32
T AdE BBksle Aoz 235 L, 53 L, 550 ABEMeE A—sds A& Z8dn
T KEe TR

St oo L KBREVH d¢ 5 de =3ty BEZ REE Liold Leld SBES
BBl A T5atEe] RBE Bet:e AL gz “BEBERE IV “BERRE Zit: Aol oy
2, 93]z BEEEC] At & “BEERN AN LA BEEL ¥ 5 de A9
v}, Cazden®] Falol 5ol del A9 HHRIWx ol o] Y& Ao 4%k Cazden

63) o} 717421 9 #4522 H.C. Duray and M. K. Burt, Errors and Strategies in Child Second Language

Acquisition, TESOL Quarterly, 8,2,(1974)=1 4 3|fs}9-S.

64) C.Cazden, Two Paradoxes in the Acquisition of Language Structure and Function, Paper
presented to CIBA Foundation, London, 1972,
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P33 A 1 £ (first paradox)Jetx shR A TR &t o Aok =¥ BEME c(BBy22) &
otz @2 ol o 2 wWgchjgn FA4stn Ach of Cazden®] first paradoxE HEAFE
BE o A7 THEY B BEon dolrzd EEE £dii e B, taA=
B W Oxx gich ez $45L S EHwes stz g HHE H 2 BER
gohiebe paradox® @A Hcth o] paradoxst RiEsH: A [HEHWS 2L BTH -#
Ryl $Sie] HEMC Y, o HAZH L RBTA4A KBSz W3S ste Aol
2ot R s Aol

ok BRHEY —BozAYd doamsolt, BEFRYN A% ¥ $F TERZAT
$A4o A BEMos FA2 & Pol gtk 28 2Fol s HBEKTHY REL HFM
gotd $EE BHE obrlA Botel & Aok

rir

4-0 HFEHFHES RBFMW

4—1 EFEMED XEEH

4—1—1 —Kkaey BRE

B4 RacEe] o % ¢ WEA A 1 2 BHR EFkel Bl =et 2 WRE 912 fol
A s SALe] Qelvt: AL T3 ERT delth A4, AAEgel FTox= [EH
AEEM = o A audiolingualism®] IHTS Tk FA % r~gks: £ oo sk &
HAY THdee wEY HAMHA Aol HkE 49 £F3 stmed FYEE st
A A A SRS BHE =4 ShAEd o)A EEEA BkRE =qidtm fEME WA FERE
o EiEE =zdts Wgon BEHC e AT gk gl st

28 ke B o ApsgHiel =t HEEH =¥ 2 A4 He s 2
2 EEsgn 2E 4 o 2 ARe ARXES AdA Y MERKCl L, KEEFE st
A BEfEEel 1 RBHL 7 A Boleh, MERE | RESH @, KBH B B2
aal E, LESBHQ el thn shd IEJEKHE = HFBMHA @ FHEBOHA @ ARL
Bayel @l etn A4 5 Ak of FAY SEHES o= [H = A2 3
* Ee A BAG Q= EBE B Aolwh $4, BERSIA $A A2AL AL
#o|x] TWRWE otk mE A dolelgel FY AHME ZFn e HH
# FRAEA wUddx mel BHY EEE €9 4 ddx A% 5 dAw

65) ¢ 3¥of p.3. “the first paradox in language learning is that while the attention of neither
parent nor child is focused on language structure, that is what all children learn well.”



WEEM] ERS AEEN¥S BBEN 23

2 HAES BB 43 BART 2EE Yol v Xycl dhigd THERS #HAS AWM
1% afst e HJBEF Aold HERKT 2 AL oh7] 4 Eod

o] ¥ 4HE A4 HNAL: SEB = BNy LBEEAWI = B 2L HHEM
FEY RWRM REe] 2AHAL o= ¢ RPH /A= 443t ud 777 st=d=e F
e el S Aol ohHe BAR afst 433 LA Ha 2 Aol &F Jlaty &
Fle o BRBE ABEEEY B4 1Y 4 B BET A4 2 AH, 2 BA
€+ Mot BFet 19 BREN BRED okz a6 o] & HEEEERA A8 2
g A= € F& A Aolvl,

oA A4Y 4 —BEMIA HFIKIA BHEHM Sl = WKW d &= ER MK
o 1A RITHEN BEE dotta Y+ A€ 2Mhee HRE 5 A Ak w24 4
dmfold RBIEKA gdelAd SBERS Fafeld MEMols v Aol MEY AHol
=

4—1—2 Chomsky2] BRE3} I Wi

Chomskysl ol a&ol #3te] EEMeos FRY d& T3 =F T Lester(ed). Readings
in Applied Transformational Grammardj = c}-&3 & EEF STl &Sl U+t
@ BEP LEBAA o] 5T BHES BFx doikd Hild: W FEE FA X
e A Aehw
@ <o &3 A7 o] FWEF F+ TRI delA 2IF= GAFESA e 0
@ BB M- BEMESS FEd 3 929 a@eayy Ay &Fz2ade R o
Tt 9& A @ ,
ol ¢ FHE-2 Chomskys} el a£¢ Nt MPERNKRY EHolZ MGl 3t S M
g€ debia gisk, 28 tha Chomskyrl BE#Mis SESL ¢ LEY et =8
BEEs LEGL BRETHA FRY 5 dotn 4435 AL ok o] AL 2 Q9 B
66) “-- I am, frankly, rather skeptical about the significance, for the ‘teaching Bf hnéuaka,- of
such insights and understanding as has been attained in linguistics and psychology.”
N. Chomsky, Linguistic Theory In : Northeast Conference on the Teacking of Foreign Languagcs.
(1966). Reprinted In:M. Lester(ed), Readings in Applied Transformational Grammr. Holt,

Rinehart & Winston, 1970, o, 52,

67) “Once again, 1 would like to stress that the implications of these ideas for lanxuaxe teaclung
are far from clear to me” Ibid, s P.59. .

68) “My own feeling is that from our knowledge of the orgamzatnon of language md of the
principles that determine language structure one cannot immediately construct a teaching
programme, ® N, Chomsky's View of Language, The Listener, Vol.79,No, 2044, 1968,
Reprinted in Lester(ed), 1970, p. 108,
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®ol olo] MEBHEMIL WHER Lk BT Mk ¥oly SHEE LREE: BRAAM
ol RS BAstdol ¥ch W BMsl d A€ ved s BAs :

of 5} & Chomsky®] Mgk LI SFo=dd 2 ch&3t 2e ¥R a¥LE =2
sleh, ~»

@ WHEREL e g FEE T3 dob 32 e Aol o] A A= KR
HHol st AN RERL ¢ 5 d+& BEAA = #2334 EFldde ~RE ¥t 2
L Ay Y EBRA S FAEBER Y AREERCIY Bl KR Aol o
or SAEERRIA L BERfFes AT fidlel Y AL 2358 =g F
HEHF Pl £ A 2FAY Bl RIS FE5 EAlL dolA oA gi¥&E
89 HEBAS AFsA Xt sle el

@ B@EPo) LEBY KHBE AMEHY ot @A (FtzAx W tel %%&ﬁ
= FEMY WBEe 2ech Y TR BHlclae B LEENAY ?%@q!‘i
Y oA MEEISA] egted = sl7-g Feo] R AYY R A= grh EBREME A4
gzt meel QAW WS Pl Ao BEKe] ot st2Ar P Btk
Lolr}, 287 ol [Flads W2 g &4, [Ft2Az] got= W& &40 &
Y7l s gtk dol B slaAa dctn 44ste A BES GAcd KA@M SRl A4
£ —wE FES A Bafe] Ml AF7E) Y1 It BRol= & Aotk od RolA
(BEHG HES AFANA G&d o388 o & w&ehizts Cazdend] FFRL™ &vl 4
29 § %4yo] k. Chomskyi “the implication are far from clear to me, "Vglg L 39
2k F oo WEFeRe|™ B#MEMY FTHEAY MK & 4% A& Aol

O BESERL AAM BES HBSos 42 THEBoIV] A doladsdt HER
4 93 HHBRA KL AAE £ AT WPLERE APdHL e AL
Competencezt= B BEE #ikol St MBI FEPIS =2h4 MmgtEe ¥ EHel
29 HE ANE WYL A= 44 Aosh 287 9 Fo] Chomskys WY EHeIE
23 A1 AR 7te 22 At A9 Ao,

—~1—3 WEREAL] FaR |
Chomsky: ol ¢h7to] MEERYSl BME i< EW&WS w#old & « WBERTELo

69) Ibid., p.52,

70) Az IBARH+AE1Y #XE, WAREAREE, HBHXE HBRRY == wuEd g8 KX
FE MES AT ol A BBy Mol FolA AL obd A o] nalsh

71) 25 65) A2

72) 7% 67) A2

73) M. Lester(ed), (1970), op. cit. p.52,
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2¥H 2& HWAL € FrAA ohish A9 A-L(Audiolingual Habit Theory)& 3 F1
HE FEES Sl BRA A © B2 —~fsl -2l EFE BF o T
B © 23 A4 MEsel o wrh. @ BEL w2l B, @ BF: e THRE
454 Sz HEAAL 94U O XBHES HkE 43U LEC) RERY - A8
of A= % thelol Uk H9 BT HEel 94 BB FHRL 2 HE
BRE BXT A°lth & O BB 4HEL B=A HRAA TR Yoot A o6y K
Al Fd =t G549 Sxol 42 B Edol Eddelth @ =¥ Ase dAw U
avh geh MGl AT AE BR, ST RERE 4G ER o TEY s
AEEE A7 el 23 Agel fEMelA Al AR AR 3T A
Al LT + Ak @ X2T BEE N5 deolol e BEFEEoE g AL
9 F3e AvAc SHELD $ihE FEA EEAD o ShE WL LA 1
W, BEMEZ Y SRS 9o MG REME FRY BES MO 2o FRER
olmz ke EEH Vol 9tk @ RED Aol $FHFAA w=A AAA =z @Rl
e EfEE Sdsie @, 2 4 Y= HAEL, = AR FTELE 5 J5 Rifl
s seh, @ SEmad WAl EH 9eh TIASY AW = BEHE BE
2 % Aol ohiz BES WA o EAL T %Ees dobrbk wdu Emea o
o,

=9 A-L: 2239 AHE BAGE AL £33 A AEES BRI BURENR
o @R TN BAIE RS o KE 28T HER™ 44 ¢ElD gl

4-2 RXBEE2 RBFM

WYY EGE AT HHFkE Dillers 9 30] syl HAsle ctgat o] Aol £
S e “RAA, RANA A3 & 7123 & 29 BEHRE Yol e w8
i Hikel #a &4, £HRY FEEE st=A £ ¥ & Gouin®] Series Methods} Fo= A A,
FERY E4E A A1 9302 BEY 5 Y+ ¥9% 49 F &9 1= Direct Method7}

74) BWMY EEHSL F=2% AL 235)8 C.C.Frieso]Qc}, (cf. Teaching English as @ Foreign
Language, 1945, p.23). BR.LESEEN A= ojglo]7l &% T& 2~3RA Xxny HMU
rise-fallg %52k 2l A4 EAsta A,

73) o] #84-& Current Trends in Language Teaching (A Forum Staff Article), Englisk Teaching
Forum, 12, 1, 1974, pp.1-78 A =3}q9-&.

76) dlA= C. Gattegno®] “Silent Way” (cf, Teaching Foreign Languages in Schools,: The Stlent
Way, Educational Solutions, 1972) R J].D.Boweng] “Lecturette Techniques”(cf. ‘Lecturettes’
for Mature Learners, Englisk Teaching Forum, 12, 1, 1974, pp,8—15), 7] ¥ Communication
Practicedl @3 W& €EE o] YFo) 4otz 44Y 4 AL,

— 97 —



26  * Ay 46 A

;_;}.Dn)

W] ol B4 HHtkel v BEKWAl WY Fad FRE AUl AR wolx
W 99 BS5T WEH EXE Ou 9+ XEEFS ol YIAE, Dillers] FEo 2y
= =7 4 glRel, BEEAI Y Bl <ot 1 mMEHES BB =& FEs g 4+ 9
£ Aelth

o]t %2 As el LT 4—2—10 A& S8 AMHI Audiolingual Training< |33
e o8, 4—2—2 AL RRLETERY FARL A2 FF VY HUTEA
<, 4—2—30] FtAE 44 WPERTEY KRE U9 ¢ Readingd fEMHe stz
g},

4—2—1 hEAPMIMNZS| K

289 FY-2 context® wd AR WM FH/ENIE 49 5t modelo]x] FBES context
4o A 118 = = EEE#(performance)s = ttacl, #wel4 HERC ERMEDET £33
BUBRES B SUd A4 A E Ay Rtks B35 282 std 3 [HBRIS
BREz =94 € £+ &9 HJEGKY EAENE 4534 & = T Aol
o}, APl glol A EEY AL P EL Aol Kol BHAN L doleh. KkiEE A
BLE golx E&o Foizt4 dFsixl god gl & & Aol

E.V.Gatenby: (F¥ % Y £+=E Bt 24l 3¢ HRBES RHFHA o
A7t g B E™ 2 W42 © motivatione] 53 B A} @ practice Fefigol oHF-
gAY @ HF¢E BEAAY @ speech Hle] £HIFES w4+ © BHER
7} A9 %9% Communication®] FEAY ol g AFToIdtan e,

ol¥ ¢ KB FME vcd = FTHE —RPYoE FRoI,™ FFo] oivd FRo=
A #she Aol ol &4 HEYL ¢ 5 Y+

=3 ko] 2l £R/AY E%@ﬁﬁE(LAD)% BEY & o 28 23 459

76) K. C.Diller, Generative Grammar, Structural Linguistics, and Language Teaching,
Newbury House 1971, pp. 99—101,

77) E.V.Gatenby, Conditions for Success in Language Learning. In : H, B. Allen(ed), Teaching

’ English as a Second Language, McGraw-Hill, 1965, p.12,
78) (A= ®Mol th iz AL LAML Z communicationd] FBY T X}k ¥t L. S, Vygotsky
= QojE AR ARz MY <% communicationd] 4-gio] oby -& st ik (cf.

Thought and Language, translated by E,Hanfmann and G.Vakar. MIT Press, 1962)
4y oS [dols xR “FRel=t e ¢ ‘Rl A3 &K Mol ety B
BEI}ES a7 [FRAEY Fdole 2 MRS 8t BXCCHE WK &M
o et a Efrska ok (cf. RBRORBIcLT IMBWON UL ERUY XREH, ABKEE,
188 8%, p.43)



BEAAY 2R XBEF JABFER z

FHdl = BHAYQ motivations} overlearningz}l ¢t} A4S HPE T 5 Ul old ubsie
9 Fo] &8 Aol & B3 motivation(F L 3 FEiESFRo] ob7] & Foll) HERD KBRS
Bk A B 485D, Aot T (interference)ol 2 EA 72| 9l ek

E S e ¢ A R BHsA 23 oA AFste AL HEY FrkEolzelr ¥EHQ
Hx ARBY A+ BEokacte 4 SELW 2 A—BEIE Y, g TAHss
T B#EA g% 5 ok

old A& nel ¢ o HFBEHHFL =i FRozVH Aol dhgla x wFole] AL
Y mABoz ¥ Aol oVl WAES 27 Slsie MRy MRM fsMelol sla =y
pattern practice Z-2 IEHEH & &3t ok At =AA,

53 XFBHEFA AFMl slolA audiolingual trainingg AA}sHe o] f+ =g 2 F
A o Eolf,

@ 3o g5 FEFR W& Rifel L2 KEAERE 344 & o [BE
(2T ~14F)E A A = Rkt (plasticity)o] AeiAivh n vE Fabsl @b ™ 254

79) BEHE Avtd ARE BERSC =4 E£TFLE FR:

W. Penfield and L. erts, Speech and Brain-Mechanism, Princeton, 1959, pp, 235~240
M.S. Kirsh, “At What*Age Elementary School Language Teaching 9” MLJ,40 (1956)
pp. 399~400

T. Anderson, “The Optimum Age for Beginning the Study of Modern Languages, IRE, 6
(1960), pp. 298~306
L.A. Larew, “The Optimum Age for Beginning a Foreign Languge®, MLJ, 45 (1961),
pp. 203~206
M. A.K. Halliday et al, The Linguistic Sciences and Language Teaching, Indiana University
Press, 1964, p, 58 & p. 260
R.Hall, Introductory Linguistics, Chilton Books, 1964, p. 449
W.F.Mackey, Language Teaching Analysis, Longmans, 1965, p, 120
E.H.Lenneberg, The Capacity for Language Acquisition, In ;Lester(ed), Readings in
Applied Transformational Grammar, 1970, pp, 61~95
R.W.Langacker, Language and Its Structure, Harcourt, 1967, p, 14
D. Bolinger, Aspects of Language, Harcourt,1968, p, 293
S.Saporta, Applied Linguistics and Generative Grammar, In: A, Valdman(ed), Trends sin
Language Teaching, McGraw-Hill, 1966, p, 85
S.R. Ulibarri. Children and a Second Language. In : Allen(ed), Teaching Enghsh as a Second
Language, McGraw-Hill, 1965, pp, 314~317

R ZRE o BAS BEKSC] +£3] ddE ER
L. Newmark and D. Relbel “Necessity and Sufficiency in Language Learning, IRAL, 6, 2
(1968), p. 155,
H. H. Stern, Foreign Languages in Primary Education. The Teaching of Foreigm or Second
Languages to Younger Children, UNESCO | nstitute for Education, Hamburg, 1963, p.22
Muskat-Tabakowska, “The Notions of Competence and Performance in Language Teaching”
Language Learnig, 19, Nos. 1&2(1969), pp 41—54,

ARE BBETA AodA PR RAcI ZRVF o ER
J. J. Asher, “The Total Physical Response Approach to Second Language Learning, MLT, 53,
1(1969), pp 3—17;



28 t ¥ 4 A 6 3
g5, adAE 23l 1Y B 3 AL o] BHE FA= 3l BREFRE &
st AGE - AN BESRY Efo] EEdSt HAelth #et4 &9 Jojagd 9L
oi4 7+ EBEERETICl Yt AL PBE 1BF] He Adoleh =7 o] Kl vlay A%
3 BB KEFES 349 4 9o xnz audiolingual JEL Hhyo 2 st=d 717 A gs)
=t

@ BEEZEF 2ol MM Aol obvl el KEME S S5t AWHR - 2B BiRL 1 BR
oYl = FBENNE A% o ek debA of Friflel ule BEERs YA T8
HHs}c),

® HJHHFS AFlA AAdd G4 FA 6dF 2T FEFA Rl A4FE
o FE Dol sbsivtE MEEST FAAA Agein ot 2 A dol g 4 HFel S
3l OEGH: HEHL BT FESE Aoz RFSHA A+t

@ =3 o] & [—#Y Beldl2 2= ogxu B st oA YAstes Aol 42

h, 2L A Fejar] 2 g L g AN 22 Bl

® ols A2 Jol & ERoZ MIRT o= =A43 BHEE G2z w4 442 & ¢
=}, ol @A« This is my book. & 4 @S] Fol 247} ol e A Po 2 stetsiA e}l o]
@7 =9 Palmers} 23t “Capacities for immediate and spontaneous assimilation”®® = {d
& zolel

® T3 BEAL BREC 1 HEAL BREC ) -t 2355 HEAL ERY F2¢&
4+ o] Yasdiel

@ 4} AS St HEFES FYY HEES REHo=2 /M4 5 Sl

G.Yeni-Korshima, D.A.Zubin, and E, Afendras, A Pilot Study on the Ability of Young
Children aud Adults to Identify and Reproduce Novel Speech Sounds. In : Annual Report of
the Neurocommunications Laboratory of the John Hopkins University School of Medicine,
1968, p.276,

K. Mueller, “The Army Language School and Its Implications™ In : Levenson and Kendrick,
1967, pp. 479—485,

J.B.Carrol The Prediction of Success in Intensive Foreign Language Training. In: R, Glazer
(ed), Training Research and Education, Wiley, 1965,

W. A.Rivers, Tke Psychologist and the Foreign Language Teacher, University of Chicago
Press, 1954, pp, 129~130

K.C. Diller, Generative Grammar, Structural Linguistics, and Language Teaching, Newbury
House, 1971, p, 32

80) H.E. Palmer, The Oral Method of Teaching Languages, W. Heffer & Sons, 1921, pp, 19~20
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BETAY BERY ARETY BABPTFH 2

422 FALY DAEM —HE—

REES FP(interference) & ¥ st Ahgho] Yo &= WA ARBBEENE o Aolof
A BoAAA devtn FHsE ARToI D o] FFel YolAmte A7 R AL
YE D ek el A L) Ashere 2 Fo] el glolA Al oldloludte ¥ HFlscia
FAAA N FEFDL 2% ggteol 29 KB et g},

EH7L B 4—2—10] 4 Audiolingualismfty 42 E:¢ A A o] W Foj YUt b
2= BBFEA Qo4 HERAT & d= AT FBE BROBSHRIAA A1 Q.
BEOHERR 3, o qolFo] KAH BHHE HST AL 21FY —F|Y"E ad
Llalol el Aolel, =atd 259 FRHY —J/r “mama”:= “Mama, pick me up,” =
“Mama, feed me.”%& %3t Ekxelw, ¥4 sto2 74 LRAME “Bye, bye?”zn @}
W 2 “May I go out?”zhe E£§3 SRSl gt Ao},

R.Jakobsong “o)e g ERU EERIS vEbil: FFL universalitysl Tow o¥E #E
ol 2 AYLSFE Biffel #2ad"®ely Fa3 9o,

ol %2 WImiE(covering or suprasegmental sounds)o] SFEiFo] YAt A g &
AHEL FEED E(frame)o] v Bl B BEMHL BEEHL Adois AL Sa)
et HBEEEAN A= A% 2 ¢ rhythmd) T3¢ fifo] Foluc) HEstd ok & Aolr},

AEE el = Jakobsone 7t¢ —BHIY FH (5 - FEolu Y Hozvy 2w
st Fgkitel ¥ FCI= HEEFNT d& ol g3i9 = Yo 2 FIS2 B
B el A HE xelAda dAsta Ak oA /p//m/e BPY Y] £7
%+ FH(optimal consonant)el 1 /a/+ BK olvl %719 Hil¢ o3t @EF(optimal vowel)
224 A2 “Hir70| a7l o el papa, mamat T8 Rfffel Gty o]e] 'K ste $iro|
22 [s/9H/0/, N1/ [r/ w5lE £H 24F0] S = EH 2ok o we = gl =

TR 7t g, TEREFIZE elok ot EEsla A28 ML Saie Ao L2

ol=l & AAY Wl A T, APl F Bl KSR BEIKS o=y g 3o
d Y= EBAFHEHE STl ol =5 Bhddek dAAL 2 ojd FMHERS 5528 45
F chdolol g HE2E A TER2ERIVS 48 LB ks AL SoolA AR

f.“l°

bt

81) ¥ 3-29 3-34 Z%kF L.Newmark, D.A. Reibel, W.C.Ritchie, J. W.Oller Jr.,
S.M. Ziahossein, @ Ervin-Tripp @ H. C. Dulay$-°] «17] @&},

82) z+3 79)8] 3¢ 7% wA4E

83) R, Jakobson, Child Language. Aphasia and Phonological Universals, Mouton, 1968, # =%

84) R, Jakobson, “The Sound Laws of Child Language and Their Place in Genecal Phonology” ¥
2L ®ES “Why ‘mama’ and ‘papa’”? %2, F &% =% Adon & Leopold(eds), Child
Language : a Book of Reading, Prentice-Hall, 1971, ] $%5] e e,
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290 HPBE HEY BB &P WA ol A ERME Y RKES  Hittkdel
2eH L 9 rBEY #HE 1= 2= A4 @ (=, obFe EMstala stel = ke
oo BEY WREL —HekA 97 o Eol KfTol AmaEstel ) of 4% F4ETL
euy T3 of2 e F(little, theseS)oll $RAA Ho| kbt /FLS “EHS Al A
w2l el

Qe oo} &Sojt, FEF LI HAI Aol At Fo] AAs 2 mo] =@re Aol 7]
Ay Aety AT BEES NS+ e etk wexEs @RS dotek ¥
th mol ATk o}Fd 4% ste] = I think sof] /6/% %% X3t 4ol ded I tink so
£ AT F& t-t'—thsh 5 =% A xsts ol 219 BEREES 43¢ 24 Aolch,

4—2—3 MR RPFM —Reading—

Fries, Lefevres WS HEBE 5L Readinge] o IHREME BREM WA Ll
W [AFEES olvl e FWEF2 1T Fod 92 & vk Hn w2k w4 F
o 2XE LFE—F MEKY steto]l T HRE A=233he® #A R Wardhaughetesb
D.W.Reeds} 2 SHuth@mxs e IBRD BFREMENA 475 Aoz #EE AZAA
=etoiol ¥ehn AZAch = speechw writinge 1 HFEC] syntaxelZ) A gol XFFH
e EMEDEY ki HHEos niu: MEs Jod, 24 Jez: BEEY MR F
& BRMe AYE 4 JAohn WEEHES Add K@e AJlsa ke

o] ZAlo] Wt FE B2 NEA w7 FHH Reading == FHMAt 22 Afol= &
A MEEEENA 2ot BRI processE AF L SIA =, obF BED B oA
FHS To ¥ Aot eye-spanc] FiAH ol PEMTBEILS process glol A HeRel ==
S Aoz 4R

%35 Reading®] 3% 449 u=m, APfAL SRS W48 (XF-nRABEL &
SR EoRS HA e WAR(AL BEe waTh BRRH(LA oS ERe =24 ERE
e vl ® Q3 9 processol ¥ HH A F b4 oralBE WEEA

85) I tink so, = 1% ZEsHE non-native sepeakers”} T3l £ native speakers?l 7] = understandable
e,

86) cf. C.C.Fries, Linguistics and Readings, Holt, Rinehart & Winston, 1962.
=3 C. A, Lefevre, Linguistics and the Teaching of Reading, McGraw-Hill, 1963,

87) o] #45-& R, Wardhaugh “Linguistic Insights into the Reading Process,” Language Learning,
Dec., 1968 2 D.W.Reed, “A Theory of Language, Spcech and Writing, ” Elementary English,
Dec. 1695% sl
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BEAAY B8 XBEHHE) BRPTFH 31

£ Bl A2l Reading2 #IRT HA4% v Arh F FHLS 4 HFWbo] 250 24l
A% EoRel Wield EHEsls] o ol EFo| MBol A EHT vk WA o] B
Readinge] & HM(H/EHE) S BMEREME G242 sz g+ Aol

¥ 7t Reading {58l A BEE v o 34 452 51] T HiRY process® AHz| 9
B2 —0m- 2t 22 2 MEELE Y WP O - RS AN g1 WHRE B
fAots EMEMRY HA2—F oo 92 Aol

9] 5ol Reading2 EBEi%] Readinge|ch|*®zli= wto] gl %o %% Readingol: BEH
Readingst= o} HigkiE, <129 AFEMR Jt FRIY BRIV s ARG ERo)
A&E FRYE Aok HeA BEEY A 9% b2 BAMS approach® £Fste] ok & 3
olth. =3 BEES LEM ME—BEMHRES] ot 424 form voix kB
Bmateh, Eitayolch, WMol BRuct=: o H#sy Yot —ol Hod s dug RE 9
olok & Ao]r},

ol# & o= A RKEE FTEete] ©h23 22 Reading #5e) guidelines® = }3tm 4},

© Reading 7] == ff#e] Wi HAEA L £}, Readings Communication®] 3t JfBo]
71 A 2ol HI - B SH Fol ot & message(tH#, BHRAR) S A GolA stetsliul B

e Er

@ BUAEA, qdod L4 L= MBCilent reading) A & BELe, message 852
FERE v bg aAe @A Fol SV EE st RS A 2 o] W) 2= F
E HEEo2 sty g g,

@EREME Slsto] FATE dhelT 2T cued RARER FASEES A=y ABE
2 BEREMTY 4R o Aclme KA cue, FRAY cue, KA cue, WA cues
& ol 43 EE AWHT = 7 o] $yUL HSAA

@ EHSH - MBL NERME e ZHol o} Gestalt LEBAA= 2z id |
Foz, HiaoryH o Uit AL Flles 41 Y=, $4E2 sl FWeIY
P#3c] Readingol oF $5M41712 %71 HsiAete o] whgko] wpata 27 o}

® ERL AFEAKY FX BAS EoF AFERNY FME =309 g4 FE
fioz2 stayl o Fol, 20y FEHBRE= 2AI T ol £ FP EAL T+ 2
o] Speakings|9| @#x zA43514 X<}

88) MUK FORNBRIRE)BARE, 1964, %=

89) B@XELMAE LMo 4 BBT [Reading Process | t}-&3 Zo] 5o 9ith. (@ Model Reading
@ Silent Reading @ New MaterialBi (452 Rpgol MEsl= P4 eoz) @ Read/Stop
Exercises ® Comprehension Questions ® Rapid Translation Drill :

(cf, Peace Corps-Korea (ed), Methodology for Teachers, 1974, pp, 24~28)
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® APl QAR ZFY MAL BEMCIY 225 AL HEESIL. TR KN
2923 oral work& 74171 A % OEAER chad (obuk A gl M) XFE =4
Ste] BRI FR—FR BEE ZA s

@ MR(decoding)®l ¥ Ll S 2 =7t Yasich, AFE solvd ot XFERY FRL
o geib(decoding)ell Al F3t7] 4=}k, 2AF “Ho| ¢71”, “EHAFH T kK £8, B
¥J5 communication skillsE& $]& Falo] I .g35}c},

5—0 # F ]

AFAR AL AHY EFER Bt =, FHHRH -“FEPG]E NEBBBES] A3t
o x, deia HEXKEY HYFREA Bl = FEMN - FENL RE7T gt oL F2 A
o2ty 7t A BEH FEED SEM &EsE Aol ol 2 FEL FE Aot
of otz A9 =¥ HWBHAA Fol & 5 vk AMS 4N FEE vE= Ag= 4
A FGEH FEE A43E A grh, @ERC deot il BEERE A A3 8
REFEMA fERES BRES A0 FElfEslol dela F4E = & 2dolth o] 28 A2 R
A R, BEAY 2RAA ot ol

d2 BEPRHE(A—L)d BEZELR(T—C) Aold a4 FAdE “BEEAE 5o &
=

Chomsky= EF+ BREEZT oo ®? TEEol 2 22 LEBAAE =2 jgda F33
QA DCEE Aol HER HES 2 Lol A=) BHEMLE “Bifi"ol# 23 A
Jo] FFESI= AL A4eolr}, American College Dictionaryo] ¢]&}l= habit?] EHFEE= “a
disposition or tendency, constantly shown, to act in a certain way”z}3 510-1 el o] EHE

90) ©] A-$- 73 89)¢] ® Rapid Translation Drille & o] B e},
“Rapid translation drill in which student hears the sentences of the reading translated into
Korean in random sequence and must identify and read its English equivalent from text.”
Ibid., p, 25

91) qlojell &= MEFEe] 57 ANA BRiERY =T WRE HMatd okt 3t AE(RREBRE) ]
i, 1 Kl &igeehs M BR7E e AMe — a0 B4R ZE #MAC] — 1
o] B WHY 4 et T IW/AHATT AHAYol L friy] EEEMR] 2okt e Ml e,
add BEe iRl MY HME Eerslr) $std EERE A $317] A Bell k¥ hRE
o st Marsta e Aoz HERS)

92) ¢f, A. Macintyre, Noam Chomsky's View of Language, In:M,Lester(ed), Readings in
Applied Transformational Grammar, Holt, Rinehart & Winston, 1970, p. 107

93) cf, N.Chomsky in T, A, Sebeok, C.A, Ferguson, A, Valdman (eds), Current Trends in
Linguistics, Vol. 3, Mouton, 1966, p.4.
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|43 Ao 55 Aol BB D P XA G FHHES BBt A o] o
o, ol T—Csl Efsle v Aolsl gl el

o] g7 & = ARPBWBE| H3te], A—L T—C Aol = @S & AN 4L 8¢ 2
o} & 4 g+l

Chomsky = “...... the behavior of the speaker, listener, and learner constitutes the actual
data for any study of language”®” e}y Zstg & o]l& ¥z A—L9 #BAPEINH, =
Cooper7t #g ups} o] T—Cegal byt A—L 437t 2F “2E NEL o8 & A2
E oA XEMA(2A] WEERMo 2 Va5 A, WPLERAMLL 71 €5 AR
of) BELE ¥ 5 Ut Aol HEE" x¥sta Ul H$7 29 e BEGEACAN YA
£ A—Lzto] opvet T—Cx %A 2% BHEMRS rephrasing, o} A 9= ERHE K
A7 v 2 AEE T2 vt v Aelth

$hRdA £BH9d BEREBEBENC dobe AL obvt FT= HFEE F AAAL, 1AL o
g7y BEE 5 Jd& BEM EHE E5tE Heola, ¥ Lockert #HRE =&
#(tabula rasa)=tn 23 2 3o REFEH] A, 21 Fo| WRRES HEM(germ)7A =] A
Sicta 3¢ ez Y7434 gl A

WEEEBo) EHkol W ete] ERyel g€ AANY WK T2 ol = 5l ¥y
Bel et Feki= ARgel wel zE Y by BAHESERC] EHMU ARES 3sitta
CHA 2 @MY 2E SR FUAL e Y2y RS 2SsHdar sA4s 44
® 4 stk ol vhAsA 2 ob¥-8 MBARIULEEKC HAMolstn A4 1 LAY B
BHEYS SBEF %23 2 ®ifEE 44%dn 43¢ 5+ g+ ‘

283 ARIERT L TR o] o] Fo] $& HWMEY WY Hsd A=zl
WL, = ad4 259 Wihe ASdsn A

A—L W= Oral Approachx & H& oti7zu £& ol Oral productiond 754
B zlo] g F71 gl Aole),

295D MEERN AR WA A-LS g#de = Uolx sy 92y L Sosda Eod ]
3 AL T3 WY et steok & Ao}

oA (B 3—0~4—2) A FT vl o] T—Cx= A—L9Y| §EMMEMAe| o4 = HUTEH
o i HE ol HEY HRE AFHA oA o= wrlgtol Sl BBMHERS ¢ o HK
0 Rl FtA HEHL LS FEE + A

94) cf. N.Chomsky, Review of B.F.Skinner’s Verbal Behavior, Langsage, 35, 1, 1959, p. 56,
95) cf, R.Cooper, “What do we learn when we learn a language ?,” TESOL Quarterly Dec,
1970, p. 306
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thul Practical Classroom Procedures] =3t T—Ce Mgy =de] #R= 1 = KEREINA
EHE 4742 A—LY HEFES A3 HHMEEY BEE 43 5 sl A KBEKH
BBES S B4 BARIES 1 BRESMY Rl 34¢ 23 2% Bl REE ®
WL FASES 2 slodof & o]t -

HEHHI Bild 2 F TE S 311-}5 7t7 225 & lexposure to the use of the target

language, rule internalization, habit formation, actual use of the language in actual

situation 7hgvl o = shitsh whA £ REEE L FwHHA Fsvhzt 2 el

8 ® X W
(HEERS B

M. Finocchiaro and M, Bonomo, The Foreign Language Learner, Regents, 1973,

H. G.Furth, Piaget and Knowledge, Prentice-Hall, 1969

E.W. Stevick, Adapting and Writing Language Lessons, Foreign Service Institute(Department of
State), 1971

RMmAsH W [SE] Shag A8 S8, HE#E, 1971

V.Yngve, A Model and an Hypothesis for Language Structure, In : Proceedings of the Amer,
Phill, Soc.,104, (1960),pp. 444~466

W. A. Bennett, Aspects of Language and Language Teaching, Cambridge U. Press,..1968

R. DiPietro, Language Structure in Contrast, Newbury House, 1971

J.Fishman(ed), Readings in the Sociology of Language, Mouton, 1968

). Greenberg, Anthropological Linguistics . An Introduction, Random House, 1968

R. Titone, Teaching Foreign Languages : An Historical Sketch, Georgetown U, Press, 1968
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— Summary — _
LANGUAGE ACQUISITION THEORIES AND
ENGLISH TEACHING PROCEDURES

by

Kang Soo-un

I have discussed, in this paper, (@ how the structural linguistics and behavioristic
psychology have come to weaken their hold on the interest of younger scholars,
@ what limitations they had so as to be exposed to the severe criticism of generative-
transformational grammar and cognitive psychology, ® what Chomsky's view of language
acquisition is, as shown in his Language and Mind, @ what advances have been made
by its neighboring disciplines for the theoretical justification of generative grammar,
® whether second language learning is like the first, ® whether contrastive analysis
is imperatively necessary in second language teaching, @ what suggestions the
transformational-cognitive theory has lent to the teaching methods and so forth.

The comparison of audiolingual habit theory(A-L) and transformational cognitive
theory(T-C)in the light of the above consideration, leads me to think that T-C and
A-L have much in common, as applied to second language teaching, Both recognize
that languages are partly /ike and partly wnlike. Both schools have tried to enable the
student to understand «// and produce only grammatical utterances of the target
language. If “habit formation™—a central disagreement between T-C and A-L—does not
mean automatic sequence of responses to particular stimuli but “attainment of unhesitat-
ing accuracy”, then it is a goal not only A-L but also adherents of T-C aim—or surely
ought to,

1 do not believe that either T-C or A-L is perfectly correct and perfectly comprehensive.
Yet each theory has considerable elements of truth and value, They are complementary
to each other in improving language teaching, Teachers who favor A-L are apt to
reject the T-C theory and its suggestions but this kind of attitude cannot be productive
at all, We should try to study and make use of those new findings and suggestions made
by T-C. In fact, T-C has given a number of practical suggestions as I have illustrated
in this paper, Above all, T-C adequately suggests that some of the extreme restrictions
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of A-L should be relaxed and that techniques requiring a more active use of the
student’'s mental power should be developed, ‘

Apparently it will hinder the student in second language learning if he lacks any ome
of the follbwing > exprsure to the use of the target language, rule internalization, habst
formation, actual use of the language in actual situations,
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