FEHRHBEL FIfEm# 18501999, 2. 25)

Fol 3t a7t HY A7

B X
1.4 &

. sa57tel o3 7w

. +887te 53

N 8%7te] 4+

B CERTE RO E R E
V.4 &

I. A

ri

A2 89 REEANAM 717 Zo] IAHT A+ Dol 43 H 7 performance
assessments) & 7idolth FaH 7= SE(Hart, 1994:40)7F X A& %o Z8 <
AEH Hrbol g dgo A kst et LoA] GHEANA oH JAE A A
sl 2R 332 FgoZ N 152 =2 (knowledge) ol 7] % (skills) S A
A2 vdehl Hol=E 27st: HrybgAelt FAel A dAsd HHE Y
ol A4 Mohd Al ({multiple choice test), A ¥ I Al{paper and pencil test), ¥l
Zv o371 Al & (fill-in-the-blank test), A& Al & (true/false test) S.Z A= A
o] &7 Yol 71Y9% HBE @i FHY e UdAE I AAES AHA
g4t TEolU FAEY Aoy, FAMAFY, vHY T FTHA AXISE
ANZ F7Hg 4 7] WFol oo g it g SAEAA AAE AAE A
Algt & A2 HAFNEE e 7Y B EY A4 PFae Aol AAE
B7td 37 A& Aot

o] Z& HA dlo FYPHrt= ZFERAME oln o7 AEFE Hrtss MEL

e x ~189] AFA LEHAN B A28 & U G
o1kl 4 HolZ B ﬂ—s_— 4. Bed ol
()
'IT
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Hrgow Adse Ayl 908 FLERLAME 19009 39¥HE A9 RE 3
22 Hohg o £UT dFolth Ty BAE ThE H2o) uls) & 359 Foin
29 4% FaHE AN FAY PHolY 71E 5ol oHAA waAsel UA
Frie Folth AEAEH S5134E, F5HE S RFAME U] FHH7L A
A HE2Eong £ UM ofF HZoINY FAB7 WES Y AT, 7
257 oy Gojel e AR SRk #el Bge A7 Aol Aok

B o=ge) BAL Aol wRHRAN BLE AEHL Y- SR ol
g olwA YoHBL Hrstd BEY & ALA, I G FARe o2
3 AAE Tasted Atk FAHvY] YA 5L oHan, FyH &
gt ojwe zEo) FHREAES AW ¥ doiF Fesste W A2
AAs B2 S

. Saw7te] ol 24 7)ur

o

Yol FHHIE 5 @ FANA AP Y2 soF 159 A
Hol 715¢ Ul HOEE s ROET SHHEY 2%d AT (complex
thinking skills) % FANE5Y S HHs Hrlste WP AHT v A, o]
o Be +RUs FA ABA ArlAe o 228 ZERAToIY LAE
A #AE EA 8 AL A7 JAAFF oY AFAFE EH3] A FAHAFY
(constructivism) & ©& 2] 50| & (multiple intelligence theory)ell 3 YL v} At}

1 FHFs B}

FAZAF NS Hle AEE AP vtetez Ao Ax L os u)
RAoZ FAHT AZAYE A0 HE AAE Uz Rt & 2ot
A7IME e A 2227 AFHoE S TANAY Holr 4L
AN AA HEse BPoZ PFAFT o)k AL THH|T ¥ s
WACE HEAM JRZRE & 79 dgHE #eF soras ABFe
(objectivism) A= Wizt fof

TRAFY 25 - Ao es AAFAMAY FEAE Aoy FRE T

;

&9 WL FHAE £FHY FAE 71A Yo, FFHOE AN 7

=

o

l

F
»
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s

rir

TA E= ALH Y YR AE FEY FAZ A0

Rather than a passive absorber of information. the learner is viewed as
. actively engaged in constructing meaning, bringing his or her prior knowl-
edge to bear on new situations, and. if the purposes are worthwhile, adapting
those knowledge structures.(Benaim & The Dalton School 1995:2)

. 8gas Aoy JEE FAAN FEHOZ Agut= Ao ofUz},
A 222 A g AYS vgoR FHE AATE Yol SEHoZ
AL foh destd FAFANNE TAE ABFdANHY Yo Ay
AE 472 $X A9 FE S =4FE A &9 2R facilitator), T
FHFAEA JEsA do.

°f 22 54 e FAFYNN Hrte QAR F&ad NYFRI Foln
FE@EolN dupt aAHoR T grHoR 41% Edsted AHEHEN
o s o]FojAtz BE el NujHoln} ol 2 g oM TBEA 8 £
#R7re] EAL ol FE FFL e o2 FAFY SAY YEo s4H
b7 BE B2 3AE A "9 ¥ £ 9k

o 252 Ao]H (linguistic) o)W =2 -45 4 (logical-mathematical) |
HFH4E F AT THOLE 7FHo gt} )AL A7 AL oW w st
ojit dtitel Yntx & %’J"i A7 AFAHY A5y AEE Yehdth o]
+ AR E9 FedH(smartness) & A H A5} =g-58A 250 =g A
onatm, e 2R R-\ri}% IQ AAE 7Hs3ttty 23 o

a8y Ay AgH =-584 5ol vy WA QA7 AFH 8o
AAUny & £ ok dustd A7 AF Y& Y BU sty tho}
AN I F AT 202 YA ABoA Foln ZAE o HAY 5 Y= Ao
oy 7] o Fojc}

d23te] HFHOZ WolEdA Y A% HYL oA By s
< e ALE Bd 4 Fok d=ul, 7FE U (Gardner, 1983)8] TRz =0l &
HE o] Agol dg TAH AEE S FAAA A7t 5HL te MEs
Ao 4922 Yed o] S0t} = 7lEyE A5 L ‘BAE HPss

olr
to ox I nju

g rle olr

of

off M rlo 18
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oy} s £ 1 olAte EAM HAEA YFHE A& E (product) & T
So] Y= 28 (HAE, 1998:318)01F BHEAM Azt AH FYHE Ao AT
3 =7-4%82 2% T7HH A% (spatial intelligence), &%# A& (musical
intelligence), A3 & 2% (bodily-kinesthetic intelligence). el
sonal intelligence), 7HQ10]81 Z % (intrapersonal intelligence) & A F7HA ohoFst
oro) b2 (ways of knowing) &2 F¥ &3 Ut

Ao ta FEye o3 2L A% HAEE WHAXE MFA W
gob &2 AAe T Utk Ao F AEH =-F£¢4H N5 BEHE AL 37_*}
2 25 AEHQA ASHANH LS 5 FA ds o =

A W OAAE dYABAN 29 FHEE FA AHEYE W@ T A4

A g Wiy s AFE FIAHDZ ALY I AT
ol HAA gk Aotk

e Q7vel AMSsYS AAE Hrisly] Ade dAeH s BEd
FAZS AT RS A FPFEE s shed ToFd AFo] EHHAES
&= ol Fastd

A A % (interper-

r

¢

Fy el 54

W2a(1995:7)o] WEH FHAE FA AXE Ao Aot JEE UE
d4 F UA=E HEES DJ‘—;HL}, Fgroz e AY, & A (F)AEF 8
23E Aot Fal# e AN (facts) # B H 7% (discrete skills) &
d 2HL 5 AP Ao Hriss 28 $HEY g dALSEH 9
X 15 ANAH N5e F&F F e THE FHsE Aolth

28% F8PRNME B9 g o £94HE £dsty derk IR 28
(O' Brien. 1997:54)¢] 22 435712 o SWEY FAH FHS EE =Y
QAo g #BrHE Bo HAT FPHOR AT F e B ohME IR
oz WBA AT 712A 3, 84 A (interdisciplinary £ multidisciplinary) ©)3}
2 277 s, 24 SdA 3 ZLAAE sed T 77 dEoith 3
Brts & FZASAA gAY ZF7EE Agsied Tl He 254U E= A
Ta 20, GAS sFate] B ZHA FRE AN F

old Aol FaH7HE oM A Hride thE B 7HA

1)

=
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AR, FRF7tE FAE] MiEE AL 715 3 T A AN DA
A Hrtste Aot 449 9n] glE W (meaningful contexts) Lol|A] A
=9 A4oly 58S AHHOZ S BolEE d: 7IE A Te= Hrjo|u}

A, FAB7tE w22k (Marzano, 1994:44)7F A A 3lSo] M Eo] AHE
TH8E HEAIE T U #Hote @ £ Ak FA S 997 Y= 24
ol FEE @&3] Hrtsle Ro) olug 1 A /)5S LY & YE =9
< Frtsle Aot

AR, gAY Hrh7h 25859 2awne Hrlsted 2309, S3nq)s
nTdtEe Ads BE 2T 7babE wWhAlolth A H Q) Arghol

=

| o Hrist= Aot
A, FHH7b= Sao) ok A T 4o & 5 YE AL A HAZ 4
Hrpgdoltt, 14 49 e £ AHL F YA & F= uhyoln

A, FARNNME LAY Hrhh Rasel AA XT Z5ES
AR &o H7A7k = Ak AEANT WSE A o) FAR Hl} o] 2
ANANBEZ AFgEHFo £d F AN A9 Hrigs 2EHOZ gau)

ARA, FAF 7 DA Hrbe FA7 AW AEHA Hrtgs g FA
= 28 44 ANF I FEANE HE @2sA foh 273 7} (self-evalua-
tion) ¢ & 5 ¥ 7}(peer-evaluation) 1 £ o9 & G},

43, FYYte FAER sldF 2Ed THEH A B 2HL 23
AlgH Ao sl 47 Aoy FHE G Ee YoFoTH gIeE
T AETAHY A9F Hride 2@, FASAA AYHA N5 S £FAA linte-
grate) 71 THE ThEFE A8 $EE 4 UEE = Hopyolg & 4 Ao
GAES FAY ZANESY € TF AALES FHrists) dsE SHEAA B
AL AP AN IRE FYSFEE s Hrt o))

32
rir

N. 5337 43

(Y

SHAANA YutHo 2 ALY e FHP7 SFHAE g8 A7 Uk
5 9 7HEE Al (open-ended tasks). £ 8 Al H(essay test), 75 Al Y
(oral test), EE T & E9(discussion or debate), 47]Al ¥ (hands-on experi-

ment), THY(oral interview), F+&W (observation), +5 2 MB X T (oral and
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written reports), A7) 7}(self-evaluation), Z 24| E (projects), HAl= (exhibi-
tions)., LEZa 2 (portfolios) 0] A9 RE HEA ALL3ts FPH7E W ol
o 28y dojFe ALE I F29 EAA A3y vl 7)F(four skills)E FE
Brtalof a7 wEo] AdelA AAFE Wy ol A= (role play), °l°F7] TA

a5} 7] (story retelling), 2% A4 24 (writing samples) 5ol 712 & o

1. W3 A

O] RS BE(1994:43)7F A AT 2, FHSNA AT (stimulus) S AASL T
o] el AAlS] ®FS(response) S UER BEE 3lHA Hrise ol o
o 232& FA| (problem), TH3}(cartoon), A% (map), XX (diagram), AtZ (photo-
graph)d & o9, ¥ o] &3 7ttt WeolAY FITEA Fo

a3 187 2= £ 143 Sof 8 £ 9l

2. =% MN¥

A
[<]
2 24552 stod HrhstE dyolth We 2 (1998:213)°

] L=
£3 AP ME ULe Zolgt Wol ®uk opet, & 2L FA}E THS
Ao HrtaA Bk & =eU Lol FaAY ASH dXeA 4%, FHY T
ZU Zo7} treksin Rulo] zAAY A AR, tojo] Alfdo] HHIA, A1H
Awol AR, 127 29 UFrE AN FHEA Sol Hrk ge] At

3. +F A8
o] W e FMOT Foig EALS W&ol FAld disir A Ay
A7te BEHEE s A FHk, oYy, FHY, DY, JALETH F

& A FHriste Aold

4 EE B

rir

E9

EZo| ofm FAld s A4 ANE ME Wre AL g@T NQE. 1
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F. 9082 A FAd ts 34T v A ANSE shed 2o 2
89 ey, Wgel YUY 344 E2 okt BE B2 dd oty 58
2gHo2 HosA B

5. 471419

o] MY FAEoNA HYrIr AEE AHEse] AY - HES 3}55 g ¥
HrhsHE Aolm 47148 E 450 HAHA AYe Yoy 2 o =
A, 18X #83A (scientific process) S Artut & FHT 4 Q=2 Hrtsl7)

s AR E 2 A

2
o
k4
i

6. B

GASFH HY YEsd O %4 MAAHQA FARE Z2Y. 9. 474 58 2
st Ao B oy ggd FAY BYA £E FolatE AT Uy ¢
FE Y EojE F Sl dgste AL EY IEY £9LE Hrise
Moltt, du ¥ (Underhill, 1987:54) & A H3t%o] o HAYS FEAEF F 713
T3 AR FAF BHA ol o} F A A A (face-to-face) A3 W}
Holgt & 4 Atk d7ele BHAY: YA vlE A dE AR RLES
Fo]lEe A M H Y (controlled interview)  BH A7} Ao A Ha A YA o

FAA d& AF2HA BBy £YT E Hrlsls 289 - (free interview)
of Qltc},

JEYL B AAZE FA 3o o GAES FHH BHE @ wee AR
3}7‘]‘4' e 5RA =237 A8 tE dHES @A Y £ 4583

© A4 5 A4 EX Hrkste AL 9u g 28y FERAY 02 R
Iﬂ.’éOl] A e WA 4L B 7 (classroom observation) 3= AR AW
of &3ttt FAL HE HAE(checklists), A H T (rating scales). Y372
(anecdotal records) e 2 o] F oA 7§ (individual), 2¥. 18¥WZ A A3
T Uth

ﬁd
bt o oo
o
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8. 7% % MUEL

FWEoA THEZ BIHEE FAY F2 AFHTE st Hriste Wl
th FEE2 B8 A% FEE (oral presentation) Aol H F Yo, 22 H
78 A AFRIME B ByseE FYH 2oy B F Ao FFLEE S
BojA 1087 Age 5 glon o FAHAM OHP, A# =& 5 AFA 7A

A2 drid A4 AESHEA OB 4FY 5 AN,
0. 7197}

A5 Hrphdyel Ha ol TE FABY 3o st A7 Frhyelth
A7 G e 222 A dlwork)elwt &Yl thal Fhg sk A
ot stgAbel g AW FRF olfE AN Az WY B o4
S AAMOE AVHES Fo2H LA BEA BRA EAHA 25RE
were AN 2 4 A7) WRolth A7BE FAIA Aol AR AT e
ol W@ Sl Wik BHEHAEAE D BN 2 £ AE 71HE AT
A stol. Sl AE TS MSEA(RE), AFA WFEA(HF). 9 HFER
(23), U2 7o} SHEA(BE) 52 olHHES 8 FE Frhgoln,

10, ZZAE

sygolA HAE FRAEE st Brshe Py Fol Z2AED ol stk
Al 2e w SASAA ARo FAE WES MEE s Agolth o H A
Bolu HAE N7 AAME AR ARG FAAE Fobrl BA ARY YuE
Aojof stul, N3 gA e AAE olslsior F& BE. HF FASol JAbe B
N, %7 2 Ats B2 2AY J2A Hed o A S AT B2 4EE
So o Ao} AE SAeA B FARAEA ZRAED AFolu HA
g g47le N2 gestd B Wt B (process) & F2 Hrhate Aol

11, AXE

ANELS A5 o3 AP NFE £DAA 4HE A& o A=A
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HAFE 203 FFolgdtr & 4 o A7 A o|FAT SAHE o
g5 A0 ¢4 e Aoy & F UAeE AE THHSZ RAFE Aot
12. TEEZQ
FEZg 9= © 1} (De Fina, 1992:13)7} gF350], A7 7kl A4 SN E

o] &y} & I o]t ForllA ARAEel e #AYE A A A (systematic) o)L,
2 A A (purposeful) 1™, & & (meaningful) 0.2 FF& L Aotk RS &
AEY Y, g52d @ AHE AYsl F& AP Y 9xd #3732 7t
t} ol9} #e3 Q%W =(0 Malley et al, 1996)9] Zdl+ th-& 3 2o

Portfolio assessment is a systematic collection of student work that is ana-
lyzed to show progress over time with regard to instructional objectives,
(O Malley & Pierce 1996:5)

°W@ TEZLE AU Jl%, A7 Fuis 4HAEES 9L 1% 9E
4 7bA Zs 2 A} (best piece)E EFE SS9 3y A AAY
oj#f st = = & Fr}.

V. ol a5t B3 71E

g ogeliE 94 AER FUBIY w022 wgoR o
FEztae Rol w@AE A I FAL wEH NFe el ¥

id)

e o
It 9
of
Y

2 o

3o} 2 A7bshed dlol ZR8 Lelsior @ RS BrbPHs
e Aelth WA 2HY] 75S FrbsE PHE A
&

rir
.{
o
ot
)
x:E
9
&
o
(D
’O
Q.
=X
g
o
2
£
rj
st
)
N
s
2
2
o
r)l



Hrtste 89 7MY (integrative test)o] HIZ Aol W2 H/MERE Ao

4 59l ddoje] B FRAH AN ZAEd T AT FIREL A
oF 3T, AALE 5L WARLA T el TURPEL AEHAD, it
£59 4t %f\l%}% 5329 owu JBAME olFAE ReAB BTt F

A ZEER go
Mo g2 FojBer] 75 g Hrtety Miloﬂ oel &
7ve A3 AAEe ol utE A s

oot BBl ol Baly) FAB PYOZ HPE RS AHY, TEAY
FELE 48T, oop] Al T % HB 5T T 4 Ak
e

02 oo} iy FyFsANME Hre RS HNFES A AAsor §
o o FEHIAS st E Jo] By g9 PriY fx o] 3§
s #Ale oz oE godd dal BARoZ Hrtele ¥4A A2 (analytic
scoring) & A o] AHNGF ds MwrHoln FAHOZ Hrtste FEAH A
Y (holistic scoring) .2 5o #7718 + glth

) 4

o] vt 2 3 g] A~ (Harris, 1960) 3§ @333 & pronunciation, grammar, vocab-
ulary, fluency, comprehension® 2 U1 2z} &EE thA] 5 =302 Hrlse
RAolth, €2 F#(Cohen, 1980)21 02 3}4-(discourse) A& @39 AIAHE
(naturalness of discourse), ¥ 8 %2 (style of expression), E&2] = &A(clarity
of information), 2 &4} (suitability), B E ¢ A& A (accuracy of informa:.on), #d
H A X °oFamount of information related) 2 & Uio] 7} aEL oA 1, 2, 3,
4, 52 593 & Fx Aok

n‘. OHIA

) ‘é’% A4

] 2 N E(Carrol, 1980)2 22 #37] TS UAHKHE 53 vt (glob-
al)—o—i Hrbete ZAolth et FAlo dis KA FAEA EHEE A E
expert speaker® Hol 11 EF& 98 A3, 1 oslE AUFoE SF35 Fo

ZM 8% very good non-native speaker, 72 good speaker, 6= competent speak-
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er, 5& modest speaker, 4= marginal speaker@, 32 extremely limited speaker &
2T intermittent speaker®, non-speakert 10|U 002 =33} at= wro|u}

T Adol7l5S UCLES(1990) 402 oJAA%e] ZWHoM EgHoz Hrty
T2 Atk ol# 7 EZNY Yo s E 2 AA (complexity). ¥ Y ( (range),
S (speed), §%FA (flexibility), = @A (independence) & #7820 2 A A &l
Hrbety, BH7)FAME B3t7] B 8Eo A& (accuracy). & E A (appropri-
acy), ¥l (range), § %54 (flexibility), 28] A7 (size) S HAsH, 27| 78}
=AME A8, 4AA, 29 BR4e dFsE wolct

7}% UCLESS] Z&l7] #H7t &23 7128 AAsHE ohS3 72Hoh (Weir, 1990:177)

Level 1 Level 2

. It is acceptable for pronunci- Pronunciation must be clearly

ation to be heavily influ- intelligible even if still obvi-

“enced by L1 if it is general- | ously influenced by L1,
ACCURACY ly intelligible. With support,

the candidate must be able is generally high though

Grammatical/lexical accuracy

to clarify any confusions some errors which do not

caused by lexical or gram- destroy communication are

matical errors, ; acceptable
|

Use of the language must be | The use of language must

broadly appropriate to func- be generally appropriate to
tion though it may not cor- function. The overall inten-
respond to native-speaker tion of the speaker must be

APPROPRIACY

expectations. The intention generally clear.

of the speaker can be per-

ceived by a sympathetic lis-

tener.

It is acceptable for the can- A fair range of language
didate to have a severely must available to the candi-
limited range of expression | date, Only in complex utter-
RANGE and to have to search often

for a way to express the search for words.

ances is there a need to

desired meaning,
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| Level 1

Level 2

The candidate is not expect-
- ed to take the initiative in

conversation, or to respond

There must be some evi-
dence of the ability to Initi-
ate and concede a conversa-

intention of the speaker must

be clear and unambiguous.

FLEXIBILITY immediately to a change in | tion and to adapt to new
topic. The interlocutor may ' topics or changes of direc-
have to make considerable tion.
allowances and often adopt a .

B | supportive role, 1 B
} Contributions limited to one ‘ Must be capable of respond-
or two simple utterances are ' ing with more than short-
acceptable, form answers where appro-

SIZE priate, Should be able to

expand simple utterances
‘with occasional prompting
from the interlocutor,

Level 3 Level 4
Pronunciation must be clear- | Pronunciation must be easily
ly intelligible even if some " intelligible though some
influences from L1 remain. residual accent is acceptable,

ACCURACY Grammatical/lexical accuracy Grammatical/lexical accuracy
i is high though occasional | must be consistently high.
errors which do not impede‘
| communication are accept-
able.

The use of language must The use of language must
be generally appropriate to be entirely appropriate to

APPROPRIACY | function and to context. The | context. function and inten-

tion. There is nothing to

cause confusion,
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Level 3 Level 4

—_—— - i -

A wide range of language There must be only occa-

must be available to the ' Sional obvious limitations on

RANGE candidate. Any specific items the range of language. Few

allowances have to be made

for the fact that the candi-

which cause difficulties can

be smoothly substituted or

| avoided. date is not a native-speaker.

There must be consistent ' The candidate must be able

 evidence of the ability to | to

|
FLEXIBILITY “turn-take” in a conversation = an interaction appropriately

“turn-take” and “direct”

and to adapt to new topics and keep it flowing.

or changes of direction,

Must be capable of makmg

Must be capable of making

lengthy contributions where lengthy and complex contri-

SIZE '~ appropriate. Should be able butions as appropriate. The

to expand and develop ideas Interlocutor does not need to

with minimal help from the Ssupport the candidate.

interlocutor.

4) o <t

ojgte= "l AFF(199AY F8ud 158w e dof w7 HuprFE
= 78 A% @A g2 HdAHsd 237 FATES HUMg FE dod AW,
FRAAME B59 A, THY FE}A, o1F HFEA, Auby ola g, 24}
2% AHAYAHeE Aty # FEZ tA 5 AR MBS FHrisle o,
I e B A, A3 FHAG, FHY A, JALE9 FHA
AT Y AP LR Ury 747+E oA 5 GAIZ v Hutsles WY lt%.
AEFF(1996) X =& ute} 7o), o 237 FPFHS H7Md o H
7HE RS e, o By A, Aury oY, Aagd FAA. dALE
o] AgA. Hﬂoiz—-l AL E 9 HAMo7 AT £ Yok 2y HrpuhEd o

EE AP, 9g5q9 HHAY, 28FY 2 BT So| HrgEoz 43
g Atk AFF( 1996)01]*1 OE &S st Ao 23] 75E HhE)

kR
r



152 - HERE (1)

cd A4d YA FAH FBH /1EE ANSHE g 2

T RCEREE
2Fo} ALE RS} A e

S
12 of wmx
2 dlo

¢

N

B 4 st

E
b AAAPA B TS o BW of Wl e 2FE dou

-3 92 BEZ Fo AA Eolok dw, FRAL LF% FARG o

s MR 28 E o

(o]

20 wgs] BRol BT B oF Aol LHE A3 Bop olsrt oy,
1 RERAE dzele, Z1RA BU 4R AgAME A8 FHA ok

(2) A3 o3y

5: BE diskE B30l das /A Aee Z ols dnh

-4 7HE WES 9 HSANY AYEEANE A BE AL ol
-3 AAETRG e WA 2 FE dAz 2 ol @tk

ol

heh,

-2: x}%ﬁ HH%H FEE 23y IR =¥ SRdAME dirHd FA

(3) JAFRZA 724

-5: w3l 20| A TZo] AL e {FAFSTE

-4: @3le] BE0] F oA AW FAojgtE Aol ATk

=30 23t AF HEAAY AT g2 AAHA 42 Az £F
ot

1:owEl A% 933 vRAeld davt Erss

(4) GARES HHA

50 RE YUY YuE 43¥0% A¥s dgsn. 2sE 4A2YA
g 4 Ao
4 UREo) Y WS AU ALHAL =AYb URy

ks

|

2 obhe) BAE AL el 5F0] AMHOE e LT TEX

o

mfs

>

it

e
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23A 2EA

. H3dolAE ROy on AR FAY Fust P AwsHn WHE

B EAALHA 2@

Cof7re) BAE ARV AW Ags, FThE 9o Aol £ 2

siute] &3l gHATH

CpEg Aot A8 AY™A 2o, oW FFL AAn ow waE A

N - -

gatx Ea.

(5) HIo1 3 oJAlrES HAA

5.

Coshd BEA 92EA, A2A, e o H4EF A BelM =

Ay Ao

st R4 92EA. E3 5ol o= 3E A2
gy BE@A veleldel #elE BEE ATt AAAPA i
Yy B4 vedoldel H9E okre Tt AAAPA R
L s E®A HdolHel W WY yeishx 2ol TEYT

) dgsae) 48y

Bawe g 74 ¥ A4 A% e 9 HY ofF AA2YA s
o % olF HIFHo 2 FAg

24 Ao s AEEY 988 Faglel FYsH. 859 FA:
Yol 3 Holth

24 woA Hals AFEY G i YA FYHAN EFFAEE
JHAY R F& ol

Zolzl AL Aste AFPHEES s Y ool dow, EF FAE
T I3 A Zad

Zolzl AL Agto] JLIALE A FYPaA Fan EF FA:: WH¢
vt

(7) 289 HYEA

b,

4.

AqEAS 715A, AHA gug 2 olsstel Aol FYHES dALE
N5, A4, NAA BE 5 AALYA MY SR 5 ATk
JALEL A AHEEE AEE /15H duE B olssg 222 K
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dat=d ¥ ool i

3. A o3 FojAE AoFeie & FABIAY, Ao AsdHE AL AR
ZYA EH3ed e oMk e =

2. XAZE AFdE dAFHE oL Ax AFHOZ ALIAT, FH oYy
g o] RHdE

L WAL A sE APl E I8 AFHOZ AL, gte BHL e
He 82 d3$$ =7t

fllo

ol A E YRS s1Zol BasA 448 2$ Sae wasl 59
e RN02 9is AA A ARgel EAsd Bar] $EE WrsE

ME Atk PAH o ol et P,

Rate the learner’ s speaking ability by circling the appropriate number,
1 2 3 4 5 6 7 8 9 10

I R S S

Incapable of Carries out simple
carrying out simple conversation giving
conversation personal information

olgt HEol A 7 oA F&AHA AAE ©AE HHNEL EF33
TEEE T FYFEE Hrists WHE 1Es £ v sk 8 So dx
TR 189 187 dig=HE (7-a) GAS 93 Bty Hopge ofe) 7
ex. (7-a@A) Z3}7]
1 2 3 4 5

] |

FU9 AR} 4%,
Argol e AEE o] &3l
gy st W4 vEe

A7t 7 dAoA do2 dgsice
T Aok #HARA AefEor & Q4 Og 3 P
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Use the following key to evaluate the conversation skills of the speakers:
O = excellent+ = very good= satisfactory-= needs more practice

CONVERSATION SKILLS SPEAKER A | SPEAKER B

1.Looks directly at the other speaker during
the conversation

2. Takes an equal part in the conversation

3. Encourages the other speaker verbally ‘

and/or nonverbally |

4. Takes initiative by making comments ‘

and/or asking questions

olge AoZ ol FaAlo us LHILE o FAHY Fo 237 FEe
Brlete AT T3l FAHEzte) frEolnh HrhAl st 3 PgrozE HAG
(delivery). & AF4 %% ¥ (communication ability). W & (content) 3 Z 3] (organiza-

o) 02 FEE 4 Qom 7 2 Yriest i 2

Use the following key to evaluate the presentation skills of each speaker:

O = excellent + = very good = satisfactory - = needs more practice

A. Delivery
Maintained eye contact with listeners in all parts of the room
Spoke loudly and clearly
Spoke in a natural, conversational manner
Used effective posture, movement, and gestures

Used notes effectively (if applicable)

B. Communicative ability
Pronunciation was clear
Spoke fluently, without too much hesitation or repetition

Grammar and vocabulary choices were reasonably accurate



156 - HE#®®E (1)

C. Content
Fulfilled assignment
Met time limit
Developed topic with sufficient reason, examples, and details

Chose a topic that was appropriate for the audience

D. Organization
Effective introduction
Logical development of ideas
Clear transitions

Effective conclusion

1) 8%
GOl spe) 27] £Y5HL B PHolE A A} ATk A 73 ol
EEFHPAA ofoltiol g PoB T-BAF AHAL HED B wol xE2 @
F AL TORANNE QYR B BT 4A Fol2 T 2rE
2 2R GORANNE AU 2 AFo Ba| aeE 2L AES 8, BT
I SZAR, A0l 4BS Tahs BA 270 A EE IYL B 472 A4
HES ¥ £ AT GuAdE QPBBIN LT 47 g L7z 2 @
F Utk @-DRANNE ARH FAGl o AE 2 2718 FEY 5 Yow,
Q0-a YRANNE Ui FAo) BH A9 47g T2 4 BES AU gIAs
(anding card), AYYA T 2 24F NAS FHAAY Q0-BBAE 9ls) o)A, 7]
Y2 A7Fe 2 290 s HrhE 4 Aok

X

2) T3} Y
Fol 27 FYHE F o oL MHUE Ty HrloN Y 22H by
F 244 Bes vE Aok 7HE £ AYWEOZT )T I A o
(The American Council of Teachers of Foreign Language: ACTFL)¢| 9532, =
(novie-low), 27 % (novice-mid), &34} (novice-high), %7 }(intermediate-low),
(intermediate-mid), &%} (intermediate-high), 4}-& (advanced). AHFAH(advanced plus

o

e X
H
s 3
H

o
=
3

of¥

~
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2} < #HI3AY, UCLESY 27 #H7t 823
g8 4 glon EAAH HPAYPOZ TEEP(Test in English for Educational
] itk UCLESS 271 #H7l 3z} TEEPS 7]

WA UCLESY 7] #7t 53 35 AH/NES TRl AAE vie} 2o

(Weir, 1990:171-172)

Level 1

Level 2

Grammar, vocabulary, spelling

and punctuation may be

ACCURACY : uncertain but what candi-

" dates write is intelligible and

unambiguous.

Generally good control of
grammar, vocabulary spelling
and punctuation though some
errors which do not destroy

communication are acceptable,

Use of language is broadly
appropriate to the task, but
no subtlety is expected. The
APPROPRIACY intention of the writer can
be perceived without exces-
sive effort, Layout is gener-
ally appropriate but may

show marked inconsistencies,

Use of language is in most
respects appropriate to the task,
and some adaptation of style to
the particular context is demon-
strated, The overall intention of
the writer is clear, Layout,
including handwriting, is gener-
ally appropriate,

Severely limited range of

expression is acceptable, Candi-

RANGE dates may have labou-red to fit

they are able to say.

what they want to say to what

A fair range of language is
used. Candidates are able to
express themselves without

gross distortion,

Texts may be simple show-
ing little development, Simple
COMPLEXITY  gentences with littie attempt

at cohesion are acceptable,

: There is clear and consistent

evidence of the ability, to
produce organised coherent
and cohesive discourse where

appropriate,
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There will be a clear structure

to the text where appropriate.

discourse where appropriate.

Level 3 Level 4
iGood control of grammar, | Standards of grammar,
vocabulary, spelling and | vocabulary, spelling and
ACCURACY punctuation. Any errors must | punctuation are consistently
not interface with communi- | of a very high level.
cation,
Use of language is in almost all Use of language is consis-
| respects appropriate to the task. tently appropriate to task.
: There is clear evidence of the 1 context and intention, Layout
ability to adapt style to the par- is consistent and appropriate.
APPROPRIACY ticular context. The intention of Handwriting does not inter-
~ the writer, both overall and in | fere with communication.
: detail, is generally clear, Layout,
including handwriting, is gener-
ally appropriate,
An extensive range of lan- | Few limitations on the range
guage is used. of language available to can-
Candidates are able to didated are apparent.
RANGE
' express themselves clearly There is no distortion of
and without significant dis- communication in order to fit
" tortion. known language.
Texts can be organised with There is clear and consistent evi-
themes and topics appropriate- , dence of the ability, to produce
COMPLEXITY ly linked and sequenced. | organised coherent and cohesive

A4 AR¥ez AW TEEPY 27 437 $53 4ANELS o8 7
AR dEd ek
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A W& HAANR g4
A} Ao BHYE BHHAEG g 002 AT, AAe A FH
Hge 3082 SF3sg

B. ZE9 =39
WEA B3 2350 Holx ¥ AL 002 33, £ FYo| HAHT
AP AL 308 SFeso

C. 4&4
Z< URT dHFHoZ AN dAAo] 4H3s] ZoAdd AL 028 &1, ¢
HAo] BE2y L AL 302 FFIT

D. o1%A1 &9 A
ArstE v oAlA% 9 7HR JEAHY REAME o AR HHA E3
ALE 002 37, AAFyol BRF ofFAlLo] AHe BAHG Fo] gle
798 308 At}

E. ¥ A
Aol RE W RAGE AL 0202 37, FHHOZ A Ao
Ao gle AFE 322 oo

F. 7Y &4 (#53)
FEH Ao dEl A9 FAZ} AfE 022 7, 7 A A<
A Aol gIg e 382 Ao

G. 71¥e BEA (AR : AY BE Hzrt A A9 022 3y, 7F
B3t Axrt gle Aee 322 Aok

I3y 9 F diye) Bty #dd A e 27 $Y HEE 2L

2 93 A g HAEA BAEE Bl Ao

Rate the learner s writing ability by circling the appropriate number,

1 2 3 4 5 6 7 8 9 10

- | |

Express not appropriately to
the situation or context, and
make errors in grammar,

vocabulary and spelling

Express meaning clearly
and write relevantly and

adequately to the task
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of wtol A 73 Foizt & HHl AL HHNES T
g Fx ok (7-a) gAY 27 3 Gt

ex. (7-a@HA)> »7]

=
A% w4 B

LoAM AAG ol 27] Sz} B
Ex.
(1) Landing Card

Family Name

Date of Birth

Purpose of Travel Address in U, S, A,

(2) Savings Account Application Form

Name:

AdHQ AR g 2

¥ F E7HA 4

s

First Name

(o]

Place of Birth

Signature

Address:

City

State

Zip Code

Telephone:

Occupation:

Emplover:

(3) Open-ended essay
My family
My school
Holidays

(4) Responding to a letter

Write a short reply to a letter from a friend
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(5) Write a paragraph comparing Korea and Britain, looking at the informa-

tion below,
Korea Britain

Capital: Seoul London
Area: 99,000sq. km 245,000 sq. km
Population: about 45,000,000 about 58,000,000
Language: Korean English
Exports: automobile machines
Climate: temperate wet
Currency: won pound

(6) Resume
Name: sex:
Date of Birth:
Address:
Telephone:
Education:

Job Experience:

Special Skills:

(7) Write a paragraph on a favorite trip you have taken, by explaining the

following points below.

+* How old were you?

+ Where did you go?

*+ Who went with you?

+ How did you get there?

» What did you do?

* What did you enjy the most?
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9l7] 8 W 7= ZETHRoutman, 1994)0] s e vrel Po] H3 . FaA
g, 971715, A7HE. ANHARNA AN £ ok B Y S Hrtets] A
M o]ob7] wA]l 28} 7] (retelling), ¥ 3}7]E (anecdotal records), FHEEIFE
(literate discussion groups) & &&30i, S Hrtsty) fiMe SHAH
AARE, 971715 S Hrbsr) gaME FHIL W7 Ad(cloze test) # C-
HAE(C-test) 2, 971 HES A7 A8 SM7EFo|d HAEZAME, A7)

B8
9}7]
=

1=
Rk

A SN S8 Ao @ A7 I T2
Symz AR SHE Targ 27644 HY g7 5¥E AHoR
227 YJAYF 4718 rAsE 98 24 dis BAHCE Hrilste
gAYz 7S 5 k. d47]14E UCLES 971 #7t 3534 7

of ESL 7187y # ¥R JrEs

=4 F Ao

[=]
L
T

2

a2 AAE 2

UCLES 97 #H7} 823 7)5(Weir, 1990:159-160)

Level 1

Level 2

Does not need to follow the

details of the structure of

The structure of a simple text

will generally be perceived but

l

of significant detail may be

understood,

Likely to be very limited in
speed. Reading may be labo-

rious,

Only a limited ability to

match reading style to task

| is required at this level.

COMPLEXITY
the text. tasks should depend only on
| explicit markers.
Needs to handle only the | Can follow most of the sig-
main points. A limited amount " nificant points of a text
RANGE

including some detail.

Does not need to pore over

every word of the text for

adequate comprehension,

Sequences of different text

| types. topics or styles may

cause initial confusion. Some
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Level 1

Level 2

A great deal of support
needs to be offered through

the framing of the tasks, the

Some support needs to be
offered through the f{framing
of the tasks, the rubrics and

INDEPENDENCE  rubrics, and the contexts the contexts that are estab-
' that are established. May lished.
need frequent reference to The dictionary may still be
dictionary for word meaning. needed quite often.
Level 3 Level 4
The structure of the text The structure of the text will
i will generally be perceived be followed even when it is
COMPLEXITY

RANGE

and tasks may require

understanding of this,

not signalled explicitly.

Can follow the significant
points of a text including

most detail.

SPEED

Can read with considerable

facility. Adequate compre-

hension is hardly affected by |

reading speed.

FLEXIBILITY

Sequences of different text
types., topics cause few prob-
lems, Good ability to match
reading style to task.

Can follow all the point in a

text including detail.

Can read with great facility.
Adequate comprehension is

not affected by reading

; speed,

Sequences of different text
types, topics and styles cause
no problems. Excellent ability

to match reading style to task.

INDEPENDENCE |

Minimal support needs to be
offered through the framing
of the tasks, the rubrics and
the contexts that are estab-
lished. Reference to dictio-
nary will only rarely be nec-

essary,

No allowances need to be
made framing tasks., rubrics
and establishing context.
Reference to dictionary will

be required only exceptionally.
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ESL 97 7} 713(0 Malley & Pierce. 1996:108)

Pre-Reader

Listen to read-alouds
Repeats words and phrases
Uses pictures to comprehend text

May recognize some sound/symbol relationships

Emerging Reader

Participants in choral reading
Begins to retell familiar, predictable text
Uses visuals to facilitate meaning

Uses phonics and word structure to decode

Developing Reader

Begins to make predictions
Retells beginning, middle, and end of story
Recognizes plot, characters, and events

May need assistance in choosing appropriate texts

Expanding Reader

Proficient Reader

Begins to read independently
Responds to literature
Begins to use a variety of reading strategies

Usually chooses appropriate texts

Reads independently

Relates reading to personal experience
Uses a wide variety of reading strategies
Recognizes literary elements and genres

Usually chooses appropriate texts

Independent Reader -

Reads for enjoyment

Reads and completes a wide variety of texts
Responds personally and critically to texts

Matches a wide variety of reading strategies to purpose

Chooses appropriate or challenging texts
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oAl ge HES st gr15E S Hobsle Aotk 4L ojobsld Yok
Ve ol F oloprle] WAl el 7S & & 9don ojolr] o
AREE BANA I AMES dold &MUZ MIIEE & 5 Ao}
SASAA e Ao A AR, P& GRE 25 g7 =3,
t's]] sl =g Aol HEZ dlo ¢7] 588 Hrlste wo)n)
A7 o 97] BrbE S8 AWM LAY BAOE BolE AY =
Mzbe A 29 Wgd 2 A9 duA 97 N5e Hotsie 31015}.

= TeelA %1‘7—‘103 AAE FEE dFe #3 0% o) Bt
gel. SRS o) F oA dolo dRE g I HES ALEE g

Brbdelth. &, oA 2 R %9 ul F WA dojuint dzs REdHow
FA dole] ezt AN EY T vojdEs REL g4sE olg A8 &
@S A4 AR B4 doje T A W AAHT v e Wz
2 A HH, A7 24 Ae RS w8 27 o gEe §
Z ARG olE HY tou thist B49 FAE 2y YO t-9 th-2
A H B, theirst thankeds &4 HAE 23 o] th-9 tha-2 BAHTGE
o|t},
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7 % 75H 75 (passive skil) 22 ZZE olago] gtk U 3ha)
7 dEstE uE AWRZ olFdy] dHME FAZME AIHoF oA
Nedeld X4 ggatal ALHE WAXE Horaix 2o obHch

old HellM £7] #Hrte EZVNAAEZ AN H2FHOZ SysA Fozy
driel Gatg oSBT st 93 20T ¥+ Utk AE FojE wes
ZEASAAE ZAZE 98] golg TaW IS Ex gEo8 YpyseE
oz £7] 71%% qrtd + glen, JEEC’H & ﬁ%s}t &5 %1

He $E sl
£7] Y% o3 2 UCLESY #7bzel ela) 41a %78 4 Ao
(Weir, 1990:165-166)
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1)

Level 1

Level 2

~Does not need to follow the
details of the structure of the

The structure of a simple text

will generally be percieved but

lished. of
text/input will normally be

‘ allowed,

Repetition the

COMPLEXITY
text tasks should depend only on
explicit markers,
Needs to handle only the main ‘ Can follow most of the signifi-
| points. A limited amount of sig- | cant points of a text including
RANGE nificant detail may be under- some detal. Many non-standard
stood. Most non-standard accents wil still cause confusion,
‘ accents will cause confusion. ‘
} Normal rate of delivery needs to | Normal rate of delivery imposes
be understood only generally. strain after a fairly short time.
SPEED Slower, more deliberate tempo
may lead to more detailed com-
| prehension,
Rapid sequences of different Sequences of different text
text types, speakers, or topics | types. speakers, topics impose
FLEXIBILITY may cause problems. Back- ' strain after a fairly short time.
ground noise of any sort may Background noise influences
hamper comprehension, considerably the ability to
‘ understand.
| A great deal of support needs Some support needs to be
to be offered through the fram- offered through the framing of
ing of the tasks, the rubrics, ' the tasks, the rubrics and the
FLEXIBILITY and the contexts that are estab- | contexts that are established.

This may involve repetition,

|
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7

Level 3

Level 4

COMPLEXITY

The structure of the text will

| generally be perceived and tasks

may require understanding of

this,

The structure of a text wil be
followed even when it is not

signalled explicitly.

RANGE

Can follow the significant points
of a text including most detail,
Common non-standard accents

do not cause confusion,

Can follow all the points in a

text including detail. Only
extreme non-standard accents

cause confusion,

SPEED

Normal rate of delivery imposes
strain only after a considerable

time,

Normal rate of delivery does not

Impose strain,

FLEXIBILITY

Sequences of different text
types., speakers, topics impose
strain only after a considerable
time, Only extreme background

noise,

Sequences of different text
types, speakers, topics do not
impose strain, Background noise
does not significantly hinder

comprehension,

FLEXIBILITY

Minimal support needs to be
offered through the framing of
the tasks, the rubrics and the

contexts that are established.

Repetition will only rarely be

necessary.

No allowances need to be made
in framing tasks, rubrics and
establishing contexts. Repetition
will be required only exception-
ally.
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5. 2714 7}
1) £9% 27 37} (Nunan, 1988:131)

1 can ask for factual information. Yes No

. I can provide personal details. Yes No

i
2
3. I can understand weather forecasts on the radio. Yes No
4. I can read public notices. Yes No
5

. Imagine you are watching a television show in English with subtitles.

Suddenly the subtitles disappear.

How much would you understand?

1 2 3 4 5 6 7 8 9 10

L !

Nothing Everything

2) S REd Ua A%}

Activity Ilike  It's OK

I don't like

Listening to dialogs

Watching TV ‘ ‘

Singing songs ‘

Leaming grammar

Doing pronunciation

Practcing drills

Doing group work

Doing role-plays

Playing games

Wiitting letters

Reading newspapers
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3) L4AE0 B A715 7}
Teaching Materials [like 1It's OK : I don't like

Worksheets
Videotapes

Cassette recordings
Family Album U, S, A,
Tuning in the US.A,
Side by Side
Situational English

4) 971 &5 3t z7] H7HO Malley & Pierce, 1996:103)

Name Date
Read each statement, Put a check(v) in the box that is most true for you.
Most of the Time Sometimes Not Very Often

Statement

1. T like to read.

2. I read at home.

3. I read different
kinds of books.

4. I read easy

books.

5.1 read difficult i
books. ‘

6. I read books that

are jst right,
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Name Date
Read each statement, Put a check(v) in the box that is most true for you.
Statement Most of the Time | Sometimes - Not Very Often
7. 1 tak with my

friends about

books I have read.

8. I write about
books 1 have
read (literature

response log)

5) B3 Ao )& 7] H7HO Malley & Pierce, 1996:104)

Name Date

Check(v) the box that indicates how you read.

Reading Strategies Often Sometimes Almost Never

1. I think about what 1
already know on the
topic.

2. I make predictions and
read to find out if [ was
right.

3. I reread the sentences
before and after a word
I do not know,

4, 1 ask another student
for help,

5. 1 look for the main idea.

6. I take notes.

7.1 discuss what I read
with others.
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Name N Date

Check(v) the box that indicates how you read.

Reading Strategies Often Sometimes ' Almost Never

8. I stop and summarize,

9. I choose books from the

library on my own,

10. I make outlines of

what [ read.

6) &7 A5 AHAF] Fro g A7) Ad

I have problems
-guessing the meaning .
-skimming and scanning a passage e,
-because | find too many words | don't understand i,
-because 1 always feel I am missing some of the information .................
-following the points in an argument e,
-understanding the details e
-following instructions e,
-reading essays e
-reading fiction e

-understanding personal and business letters

7) 9171538 374 F(Nunan, 1988:143)

Recognises Roman script upper/lower case Yes No
Identifies numbers in various formats Yes No
Comprehends key content words/phrases in context Yes No

Retrieves simple factual information from short texts Yes No
Comprehends regular sound/symbol relationships Yes No

Sight reads key function words Yes No
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Identifies genre of common texts Yes No
Identifies topic of simple text on familiar subject Yes No
Uses alphabetical indexes Yes No
Follows written instructions Yes No

8) gg Y g5 U 271%7t

In class, I prefer

-whole class work 1 2 3 4 5
-small group work 1 2 3 4 5
-pair work 1 2 3 4 5
-individual work 1 2 3 4 5
9) 2o g 7137}
Name Date _

How often did you do the following things in your group today?

Put a check(v) in the box that best describes your response and add comments.

Task Rarely  Sometimes Often Comments

I listened to others in my group,

. I summarized what others said.

. | asked for information.

. [ gave an opinion.

. | agreed or disagreed.

L
2
3
4. 1 gave information,
5
6
7

. | asked for clarification,

6. &2}

gt

1) #4233 J4=8
1. The teacher was well-prepared and well-organized. 12345
2. The class understood what was taught, 12345

3. All instructions and directions were clear, 12345
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b

© X% N0 w N

Every student was attentive and involved.

All students were interested in the lesson.

The teacher carried out comprehension checks,

Teaching materials and learning activities were appropriate,
Student groupings and sub-groupings were appropriate.

Class atmosphere was positive.

. The lesson was well-paced.

. There was enough variety in the lesson,

The teacher answered questions carefully and satisfactorily

. Error correction and feedback was appropriate.

There was genuine communication.
There was teacher skill in organising group work.

The teacher wrote clearly on the board,

. Students were enthusiastic.

. The teacher was aware of individual and group needs.

The learner participates in discussion.

The learner uses appropriate non-verbal signals.
The learner s contributions are relevant.

The learner is able to negotiate meaning.

The learner is able to convey factual information.
The learner can give personal opinions.

The learner can invite contributions from others,
The learner can agree/disagree appropriately.

The learner can change the topic appropriately.

L e R T e T T e T S O SN

% EE ¥ 33y 2Aoo) digh B 7H(Nunan, 1988:142-143)

e = T T S
Do DN NN NN NN
W W W W w W W w w
L =~ N Y
[S2 B2 BN &1 NS NS BN &1 BN B4 IS |

W W W W w w W W W w w ww w w

Ll - S G - N N SN

(O S ) S A E S & A E 1 B 1 B S N2 IS 2 S B2 NS B S |

Key: 5-outstanding, 4-above average, 3-average, 2- below, 1- unsatisfactory)

3) drtaT BT FA:

1:
2:

g7 Fot BFol A FAsA ¥
VHY 1-23] A= &3 2093 Fo g
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3: 27o] 238 A% g5l 23FHo2 FeF
121390l 238 A% HFHo2 FoAT,
5: o) A7t 28) o4 o}F AIFHOE FAT.

4) 1§ &% oo A H7t

O = excellent + = very good = satisfactory - = needs more practice
gEI(L:‘I{zSION | SPEAKER A SPEAKER B = SPEAKER C  SPEAKER D

1. Contributes ideas

2. Asks questions I
and anwers them

-
3. Encourages other | ‘

speakers verbally
and/or nonverbally | ‘

4, plays an active ‘
role in pair work

or group work

Individual Rating

V.2 £

Ag7A dol# FdH7e ol HA hs) LA modnh FAH7 o
9 o] 8¢ ugto g ol FHH e Wy BrNES AN Bk
A ATy Ay oty gt W QE FYHstE GFd FHA 4
o SASoA old ARNE AN FAREZ FozH FAS A4H
N5e Bes HEE e Hrhgolth FASAA SH T FAld dis AUAS
Hzrot AME 22 A HEE AU PFER LRIES IAY FFER
AT AL APAES AU, ALY IT 2FY Z2HAEE T3
2 ALY, g5 AAFP A FYH AT ¥ HEE FersAY wAh
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FUSE RS BHAE LS TPl AT HE 2 4HS RS £
TEZYQ ¥ AN Aol U@ A7 5L Fho AWTARAE &
Y & U= A4S BAYH BANASY, 27 ALY 2 WY £ =
Fe@ste) Wy goln

Golste) AE A Aol ) 5ol ek Bals), 7). A7), 27l W
FR7E sok Buh o} Tahy) SRR WYY, FRAY, TELE, 9
T A7) A 2] R A3 5 BUE NEAE Aol WFHG. ool
T P2 WE, o, WY AW, A oY, JALFY FA. GAL
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Abstract

A Study on Performance Assessments
in English Education

Chong-hoon Kim

This paper aims to study performance assessments in English education :its
theory and practice. In contrast to traditional tests which assess only stu-
dents recall of knowledge or recognition of information, performance assess-
ments require students to use knowledge and skills in the context of real
life situations. Performance assessments are very effective in measuring
higher-order thinking skills, complex problem solving skills and communica-
tion skills,

There are various types of performance assessments we can use in the
English classroom. For example, we can assess English speakers  perfor-
mance through essay tests, oral tests, oral presentation, oral interviews, role
play, story retelling and conversation by using several criteria, accuracy of
pronunciation, vocabulary and grammar, comprehension, communicative flu-
ency. non-verbal communication, adequacy of role playing and relevance of
expression.

We can also assess English learners writing skills by asking students to
dictate what the teacher says, to write about their daily life, to write a
short essay on their family, to write a letter to express their school and
hobby. to keep a diary. to write a short essay on general topics, to complete
the various forms such as landing card and application form, and to write
their resume,

In assessing reading skills and strategies, teachers can use retellings, read-
ing logs, literature discussion groups, cloze test and C-test. To test listening
skills of English learners, teachers can ask students to actively perform
physical tasks, carry out a dictation and transfer information into other

forms.
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Self-evaluation is very helpful in assessing several aspects of students
own performance or their learning process. Finally observation techniques are
useful in assisting teachers to monitor student progress. It is necessary for
English teachers to systematically observe student' s attention to tasks,

response to instructional materials, or interactions with other students,
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