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1. Introduction

One of the prevalent assumptions held in the field of second
language education is that the greater the amount of the
exposure to the target language the learner has, the more
advantage (s)he has in acquiring the language. Reception-based
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theories of second language acquisition such as the Frequency
Hypothesis (Larsen-Freeman, 1976a; 1976b), input Hypothesis
(Long, 1983a; Krashen, 1985), and interactional Hypothesis
(1985a; Various and Gass 1985) all emphasize the importance of
input in language acquisition, i. e., the target language samples
to which the learner is exposed (Ellis, 1990. p. 96). The present
study is a documentation of phenomena which seem to suggest
that such a simplistic viewpoint may be obscuring the
complexities of second language learning.

It was observed in a Korean language classroom at a U.S.
college that many Korean-American (KA) students who, as the
children of Korean immigrants, had more exposure to the
language than their NKA classmates, seemed to have difficulties
in doing focused work, to be not particularly enthusiastic about
learning, and to perform not as well as one would expect. On
the other hand, non-Korean-American (NKA) students seemed
more focused and enthusiastic and they also performed well.
This study explores these apparently paradoxical phenomena to
better understand them.

Better understanding of the phenomena is possible through
the examination of variables in different domains that contribute
to the differences between the two groups. The presence study,
however, will limit the domain of investigation to variables
involving behavioral patterns of individual students, as opposed
to, for example, socio-dynamics.

While the author does not intend to deny the necessity and
utility of target language input in language learning, the
phenomena observed in this study suggest that more exposure

does not necessarily ensure successful language learning.



Learners who had more contact with the target language seem
to experience, perhaps without realizing, affective forces which
were counterproductive to affective learning. On the other hand,
learners with less contact appeared to be aided by facilitative
affective variables. Finding of this study suggest that second
language educators and learmers should be more aware of the
role of affective variables for the optional learning experience.

2. Method

Research Site

Members of a drill section of a Korean 101 language class at
a state university in a metropolitan area in the Northeastern
U.S. were observed. The class consisted of two drill sections
which met twice a week for a lecture and then were separated
into each section three times a week. The goal of the course
was to provide basic reading, writing, speaking and listening
skills in Korean as a foreign language. All the class meetings

were in classrooms.

Subjects

The observed drill section consisted of six KA students and
six NKA students (three Japanese, two chinese, one American
students). Most students were either born in the U.S. or came
to the country when they were very young, and English was
their first language. Exceptions were two Japanese students who
came to the States in their early teen years and another



Japanese students for whom the observed period was the first
semester in the US. The two teachers involved in this study,
the lecture class teacher and the drill section teacher, were
female and came to the country in or after their mid twenties.
They have maintained solid Korean cultural backgrounds and
identities. The lecture teacher has taught Korean at a university
for fourteen vears and the drill teacher four years at different

universities.

Data Collection and Analysis

The researcher approached the first few classroom
observations without preconceived research questions. During
this time, however, it was noticed that the KA and NKA groups
showed differences in their classroom attitudes in several ways.
The NKA students seemed to pay more attention and actively
participated while many KA students seem to focus less and
look less interested. Futhermore, the experienced lecture teacher
made a comment during one of the first classes that while many
KA students generally thought this course would be easy, NKA
students often did better. Suspecting that there may be
relationship between the perceived classroom attitudinal
differences and the teacher’s comment, the researcher decide to
explore the classroom attitudinal differences first. The initial
observed differences continued to appear during consequent
observation sessions. Analysis of field notes confirmed that they
were sustaining ones. The theme of the study, then, was to
document the observed differences and explore some possible
explanation for them.
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Once the theme of the study was identified through
observations in the classroom, additional data was gathered by
conducting interviews of selected students to take a more in
depth look at the phenomena. A questionnaire survey was
developed based on the issues that emerged during observations
and interviews and was administered to all the class members.
It was also hoped that the three different data collection methods
would serve the purpose of triangulation and moderate the

limitation of a researcher as an observer.

Observations

A total of ten observations were made by the
non-participating researcher from 9/13/94 to 10/12/94. The
twelve members of the drill section were observed in the lecture
class, which all class members attended, six times. They were
also observed four times in their drill section. Observation of
this group provided opportunities to compare classroom
behavioral patterns between the KA and the NKA student
groups. The observer was introduced to the class by the lecture
teacher during her first visit. Throughout the observation period,
care was taken not to be an obstructive presence. The observer
answered questions asked by students about the language
accasionally but maintained a low profile. Field notes were taken
and more simplified versions of the field notes were written up.
Variables such as students voluntary participation, paying
attention to class activities, attendance, and preparedness for

class were compared for the KA and the NKA student groups.
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Interviews

The researcher selected three KA students and two NKA
students to interviews as it was not possible to interview all the
class members due to time constraints. Care was taken to reflect
the diversity of students in selecting the interviewees. Based on
classroom participation, there KA students were selected who
showed different degrees of focus on class materals, 1. e, low,
moderate, and good. Two NKA students were selected as four
of them showed similar degree of active participation, while the
other two were less active. Interview data was transcribed and
different variables were identified and coded.

Questionnaire survey

A survey was conducted in order to provide a more holistic
picture of factors in play with all the class members. The
questions 1n the survey were based on the variables that
emerged from the analysis of the interview data. Nineteen
students (fourteen KA and five NKA students) present on the

day of the survey responded to it in class.

3. Findings

Different Behavioral Patterns between the KA and
NKA student Groups Were Observed in the Classroom.
KA students participated less




The KA students participated considerably less than the NKA
students. The number of occurrences of voluntary participation
by the KA students and the NKA students during the whole
observational period were 7 and 23 respectively. The numbers
are small as not much student participation was observed in the
lecture class. This numbers exclude students’ participation when
all the members took turns for tasks. They include students’s
question to the teacher, their answers to questions not
specifically directed to any particular student, or their attempts
to read words or phrases written on the board, etc.

These differences between the two groups were perceived and
commented on by the two teachers who were interviewed
independently.

"One thing [ see, the difference is non-ethnic students ask
questions more frequently. They want to know, they have
what is their puzzling thing, they know what their problem
is. But Korean ethnic students usually they don’t raise any
question, . . ."(T/Shin:P2.)

One may suspect that the KA students did not participate as
actively as the NKA students because they knew more. This is
not necessarily true. A teacher commented that such was her
assumptions but after giving tests, she usually found that some
KA students had problems, too. Another alternative interpretation
of this phenomenon is that people tend to be moderate in
expressing themselves in many Asian cultures. In fact, one of
the teachers commented that some Korean students asked
questions after class. However, the fact that five of the six and
KA students also had a Asian ethnic background, and with one



exception, all the students were brought up within the U.S.
educational system allows room for suspecting roles of other

vanables.

KA students seem less focused on learning.

It was observed that some KA students did not pay due
attention to the subject matter. In a drill section, students were
asked to take turns in reading aloud whole sentences. Two KA
students appeared to engage in off-task behavior and were not
directing attention toward the activity. One student read only
one word in a sentence and the other asked where he was
supposed to read. Many of the NKA students seemed more
prepared for class. In three drill sections, three or four NKA
students finished their quiz earlier than other students. In one
lecture class, four of the twenty students in class that day who
did not do their homework were all KA students. The NKA
students appeared to be more attentive and completed their
assignment.

Attendance was mandatory, and the rate was usually high.
However, some KA students arrived late to class, and some
were absent from the lecture class during observational periods.
Three out of six KA students missed a drill section a week
starting the last two weeks of the observation period, while the
NKA students’ attendance was almost perfect with the exception
of one student. When a NKA student had to be absent, {S)he
would usually inform the teacher and get permission in advance
while KA students usually seemed to be absent without having

planned on it, either being sick or for other reasons.
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The KA students performance was not as good as

one would expect.

The grade for the course was based on a student a
performance  on  attendance, quizzes, homework, class
participation, and mid-term and final examinations. The
evaluation of the examinations is not included in this study as
the observational period ended prior to the exam date. According
to the performance on the other categories, the KA students
stood in the Ist, 2nd, 6th, 7th, 9th, and 10th places, while the
NKA students stood in the Ist(together with a KA student), 3rd.
4th, 5th, 8th, and 11th places.

What are Some Possible Explanations for the

Differences?
The two_groups seem to have different motivational

orientations.

Many studies have emphasized the importance of motivation
as a predictive factor for successful second language learning
(Oxford & Shearin, 1994, Wigzell & Al-Ansari, 1993).
Researchers have also noted that successful second language
learners typically had integrative motivation, i.e., the learner’s
desire to learn more about and assimilate to the culture and the
native speakers of the target language (Gardner, 1992). It seems
that the NKA students shared this trait. All of them had
associations with Korean people and/or cultural aspects. Most of
them had many Korean friends and one of them was learning

Taekwondo, a Korean martial art. They expressed their interest
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in acquiring conversational ability which would aid them in
interpersonal relations. The two NKA students interviewed spoke
about how they got interested in studying Korean.

«“

it's interesting for me to learn another people’'s
language. You know, to listen to their songs or for them to
listen to our songs or anything. One of my closest friends
is Korean, so, yeah, so think that’s why 1 leamm Korean.”
(NKA/Boston:P1.)

“I'm around a lot of Korean people. 1 believed in Asian
unity. Just because you are Chinese, doesn’t mean that you
cannot find out what's going on with each other. I learn
Korean and Koreans can learn Chinese. Something like
that.” (NKA/Wong:P1.)

On the other hand, most KA students were interested in
learning reading and writing skills as they have some
understanding of spoken Korean. They naturally had no need for
integration due to their membership in the culture of the target
language. The membership also allowed easier access to
resources in learning Korean. The two KA students interviewed
stated that the access to resources from friends, family members
or language institutes in Korea when they visit Korea, might be
releasing théem from the pressure of having to learn things well
in the present course.

The teachers also identified motivation as a very important
variable in learning a second language. After giving an example
of a KA student in a summer intensive Korean course who had
high motivation and improved substantially at the end of the
program, a teacher noted that:



“So motivation is very important. And even though ethnic
students can speak a little bit Korean, if their motivation
and effort cannot put into their study, the end of semester,

it’s nothing.” (T/Kang:Pl.)

Another teacher stated that NKA students had high motivation
while some KA students didn't.

“Usually, non-ethnic students have much better attitude
toward learning. Sometimes, I ask them what made them
study this language. They have Korean friends and so on.
Anyway, once they decide to take this course, nobody drop
out. They meet all the requirement very diligently and with
best responsibility. But some Korean ethnic students were

lazy enough not to strive for.” (T/Shin:Pl.)

In the interviews the NKA students themselves indicated that
they were very much interested in learning the language.

“Because I enjov, I want to learn, and because I want to
learn. I want (o remember everything I learn.”
(NKA/Boston:P1.)

“I think Korean 101 is my favorite class. The one I work
most at.” (NKA/Wong:P1.)

“..this is something I really wanna do. So I like doing it
and I always have fun in class, vyou know.”
(NKA/Wong:P2.)

KA students, on the contrary, seemed to lack the same kind of

enthusiasm.

“Uh, it's okay. It's fine.” (KA/CG:Pl.)



“Sometimes | enjoy it. But sometimes it's ..burden.”

(KA/MF:P4)

The degree of satisfaction seems different.

While most NKA students readily expressed positive feelings
about taking the course, the KA students responses were often
reluctant. Four of the six NKA students answered in the
questionnaire survey that they enjoyed taking the classes and all
the NKA students answered that they looked forward to coming
to the class. On the other hand, while eight out of the sixteen
KA students said they enjoyed taking the class, most of the KA
students stated that they either sometimes or never looked
forward to coming to the class. Only four of the KA students
gave a positive response.

It is widely assumed that the more exposure the learner has,
the more advantage (s)he has in learning the language, and
therefore, it might be expected that the KA students would
enjoy the class more. However, it was the NKA students who
exhibited a higher degree of enthusiasm. It seems conceivable
that the NKA students, starting from the very basics of the
language, may be assisted by a novelty effect and by a stronger
sense of achievement. A NKA student expressed his satisfaction

in an interview:

“Actually, I feel enthusiastic and I feel a lot of satisfaction
when I do well.” (NKA/Wong:P1)

Many KA students have a basic knowledge of Korean as well

as listening and speaking skills, and their goal in the course



was to learm wrnting and reading. However, due to their
exposure to spoken Korean, they may have a lower sense of
achievement in doing the course work. Some KA students in the
questionnaire survey said that they felt frustrated because they
were not making much progress, and the work often felt tedious.
The following were responses of KA students in interviews:

“Do you think you are learning a lot from the course?™:
“Just to read. But I read really slow right now. The
consonants I can do pretty well but vowels just get me.”
(KA/CG:P4)

“Yeah, I'm getting a little better. Yeah, understanding
more.” (KA/MF:P1)

The two_groups differed in their study time.

The two groups showed noticeable difference in study time.
While most KA students spent less than an hour a day, many
less than thirty minutes, most NKA students spent two or three
hours a day according to the questionnaire survey. Several NKA
students did extra activities in Korean other than homework or
preparation for quizzes: writing letters to friends or spending
time with Korean friends trying to write Korean words. One KA
student who was doing well in class said that he studied an
hour and also did extra work by trying to read Korean
newspapers. Another KA student expressed his puzzlement about
the fact that he thought Korean was more difficult than Spanish,
which he had previously studied, and yet he spent less time
studying it. He said he didn’t know how to explain it.

It seems that many KA students think that they know the
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material or they can easily get it, i.e, as their knowledge from
spoken Korean may help them identify words and expressions,
but do not actually go through the process of internalizing it, for
example, committing them to memory, which most NKA
students did. As a result, many of KA students took a longer
time finishing, and scored lower on, the quizzes. One KA
student said that he spent fifteen minutes looking over the word
lists and he could usually get them, but he was not doing very

well on quizzes.

Investigated variables that did not show much

difference

Several other questions were asked during interviews and in
the questionnaire surveys that didn't show any patterns
attributable to either of the two groups: whether or not the
students were taking the course as a general education language
requirement (most of them took it to fulfill the requirement):
whether or not for a letter grade or a pass/no pass grade (most
of them for a letter grade); whether or not they tried to speak
in Korean outside class (most of them didn’t) or; whether or not
they expected the course was going to be difficult for them
(most of them thought it would not be very difficult as it was a
101 level course). Comparing study time for the Korean course
with previous experience in studying other foreign languages did
not show a consistent pattern with the KA student group and
many NKA student had not studied other foreign languages.
Comparing study time with other courses in the present

semester did not yield a consistent pattern, either.



4. Discussion

What appears to be happening behind the observed behavioral
differences between the KA and the NKA student groups is that
having or not having previous exposure to the target language,
and the membership in the culture of the language may impact
upon successful completion of the course. Many KA students,
having previous knowledge of spoken Korean, appear to have a
low threshold for ‘getting it, and therefore, do not spend
adequate time studying the course materals. Also their
knowledge of spoken Korean seems to contribute to a lower
sense of achievement resulting in a low degree of satisfaction,
which may be connected to low motivation, and consequently to
less study time.

On the other hand, the NKA students appear to be aided by
lack of previous knowledge of the target language. They are
learning something new and they are devoting a lot of time into
studying. They seem to experience a sense of achievement and
a higher degree of satisfaction thus higher motivation which in
turn may be leading them to do more work. The NKA students
have an additional motivation factor compared to the KA
students. They have an integrative orientation to assimilate to
the culture and to the people of the target language so they
have a higher degree of interest and curiosity.

Due to their membership in Korean culture, the KA students
lack integrative motivation, thus, possibly a lower degree of
interest and curiosity. In addition, their membership provided
them easy access to opportunities to learn the language, so that
some of them felt they had future chances to learn the language.
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This may be lifting the pressure of having to “get it” in the
present course.

Based on the findings of the study a hypothetical conceptual
map in Figure 1 may be established as follows. This figure
exemplifies the case of the KA students. By converting +/-
marks, the map may also describe the NKA students’ case.
Further research to confirm the relationships and flow among

variables is needed.

@l Attendance ] @[ Class participatiou

o f Motlvatlon

@l Sense of satlsfactl ?\ \\

@[ Sense of achlevemenj ®| Availability Q| Integrative
of resource motivation

rStudymg time ]

@l Threshold of ‘getting it’ J

T

QYPrevious knowledge of a target languagej ®§ Membership
‘L in the culture

Figure 1. Conceptual map for the relationships among the
variables for the KA students’ difficulty in learning
Korean.

* + and - marks are meant to designate more and less,
instead of absolute presence or absence of a particular
variable.
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The teacher with fourteen years teaching experience
commented on the general difference between KA and NEA
student groups from her past teaching experience.

“.. non-ethnic students had determination to master this
language. According to my previous experiences, non-ethnic
students really tried hard. They could {?] the whole
situation of the language in terms of ... from the foundation
and discourse and so on. So usually, non-ethnic students
got an A below B. [For example,] last semester I taught
self -instructional course. Qut of sixteen students, two got
incomplete, three had C ...” (T/Shin :p.1.)

A NKA student, an informal participant observer, as Spradley
(1980) uses the term, since she was present in the class even
when the researcher was not able to be and observed many
different aspects, described her perception of the difference
between the two groups as follows:

“So I think there is a big difference, especially AAA is
doing really well, because I think he wants to learn it so
badly. Oh, veah, BBB and CCC, veah, I think all of us [
NKA students] are trying that much harder. So basically, I
think everybody is the same, of the same intelligence but
maybe the non-Koreans do better because we have to
studv. The other people, they will have to study and
chances are they probably know the answer on the quiz
because they know the words. all they have to do is learn
how to write it. But we don’t know the word and we don't
know how to write it, so we have to remember the word
first and then how to write it. So I think, yeah, we are not
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really, we are kind of at advantage, the non-Koreans.
Because I think that we will learn probably a lot more.”
(NKA/Boston:p.2.)

While she added that NKA students may forget more after the
course if they do not keep up as they do not have constant
access to the target language, it was surprising to hear her
express that NKA students may have an advantage over KA
students as far as the present course is concerned. This
statement seemed to triangulate further what the researcher has
been observing, as this particular informant, along with other
interviewees, didn’t know what specifically the researcher was
investigating other than being told that she was surveying
feeling and thoughts about taking the course.

The same student’s further comments suggests that this
phenomena may be wide spread with the learners learmning a
language to which they have previous exposure. Being a
Japanese -American herself who came to the U.S. in her teen
years, she described her reservation of learning Japanese, even

though she thought her Japanese could be improved.

..... but like me if I take Japanese I already assume I know
everything. So I don't pay attention, which is bad, because I
don’t understand everything so I should pay more attention,
.." (NKA/Boston:p.2.)

Her command of spoken Japanese is much higher than most
of the KA students in the study, as she came to the U.S. when
she was in her early teens. However, her comments seem

suggestive of the presence of similar variables when leamning a



parents’ native language.

The implication of these phenomena in second language
teaching is that learners with previous exposure to the target
language, but not necessarily of that ethnic background, may
also experience, knowing or unknowingly, negative variables. In
fact, an experienced foreign language teacher and scholar,
Rivers(1964) characterized the affective framework of foreign
language learners in different stages of progress, ie. beginners,
mtermediate, advanced learners. While Rivers did not address the
difference in terms of the amount of previous exposure to the
target language, considering her characterization in that respect
seems appropriate, as learners in different stages of progress
would have different amounts of exposure in a formal
instructional setting and/or informal setting. She noted that
beginners would be more enthusiastic about learning aided by
“sheer novelty of the subject matter” and “being awakened by
their curiosity or exploratory drive” among other things (pp.
82-83). However, as the learners progress more in their learning,
and thus have more exposure to the target language, they may
lose interest in doing persistent work, as “the curiosity drive has
been satisfied” and as they perceive the goal-line of perfecting
their language skills is too far away and there are fewer
short-term incentives (p.86). Further research addressing the
positive and negative affective variables that second language
learners at different stages of progress may experience is called
for since little research has been done in this domain.

This study provides a partial description of the differences
between the two groups of students, and explanations for the
differences are also limited. This study has focused only on the



differences in the two groups attitudes and behaviors. Possible
explanations for the differences were also sought from the
perspective of variables concerning individual students such as
their motivation, satisfaction, and studying time.

To give a fuller picture of what is causing the differences,
examinations from different angles may be necessary.
Investigations of the possible reasons from different perspectives
such as sociological and psychological variables may add
valuable findings toward a more complete account for the
phenomena. A glimpse of the possible variables in those domains
during this study was whether a KA student had the desire to
maintain and hand down his/her ethnic heritage. A KA student
who was doing well in the course expressed his hope to work
to help following KA generations maintain their ethnic heritage
while some others implied they were not going to use Korean
extensively living in the U.S. . . . Another domain may be
patterns in teacher-student interactions. Further research in
those domains may yield valuable findings toward a more

complete account of the differences observed between the two

groups.

5. Conclusion

It was observed in a Korean as a second language class room
that KA students seem to experience difficulties in doing focused
work compared to NKA students. Further investigation of the
differences through observations, interviews, and a questionnaire
survey suggested that previous knowledge of spoken Korean and



membership in the culture of the target language may work
counterproductively for some KA students in learning the
language, while most NKA students seem to be facilitated by
not having those traits. The implication of the present study to
second language eudcation is that there is a need for research
on the positive and negative effects of the second language
learner’s previous exposure to the target language. It is hoped
that the finding of the study will draw the attention to second
language educators and students to the need for examining the

affective variables that originate from different degrees of

previous exposure to a target language.
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seit jenen Tagen laufe ich nackt herum

sehe den Himmel nicht blau, dann wieder blau

meinen nackten Korper von einer Wolke bedeckt, laufe ich trdge umher
sehe ich die Mowen fliegen dann wieder das Blau

der Himmel ist ein Paradies doch nur Vogel fliegen dort hinauf

die Menschen leben auf Inseln auf denen jeder fur sich

Schweifigeruch zertrimmert und wo nichts entsteht als der Schatten des Todes
wo sich nichts versammelt als falsche Liebe und wahrer HaB geboren aus Bosheit
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wenn ich traume werde ich sterben aber soll ich es wagen
durch Berge und Wiesen gehen in ferne Bambuswilder
die Hiille des Traumes aufbrechen und den Samen wahrer Liebe sihen

soll ich den der mich haBt lieben und
mit einem gewaltigen Strahl gleiBender Macht

die Dunkelheit des Herrschers der von einer hellen Welt traumt zerschlagen

g27) Bogenschiefen
qe gd in jungen Jahren
#2715 sigrt schoB ich mit dem Bogen
sHito] Hrle Hot und wurde zum Pfeil
A2E 3lito] 5o zum hellgriinen Pfeil
ot 12| golo umbherfliegende Sehnsucht
Adg meld 9 ich mache das Ziel an diesem Schwanz fest
o7t mpdef uha] =gt und er fliegt und trifft die Scheibe
738 Aqeka] gl aber die Scheibe ist so femn
s im Osten
A im Westen
o im Suden
& im Norden
Je3}A sonderbar schief
W A I3 gutgelaunt
pel EEgx U bewegt nur mein Ziel den Schwanz
olSol5 AR @ dammerig geht der Tag zur Neige
ol 1%e o] o] ilele) nun werde ich zum Pfeil des Schmerzes
°o|BR g shidolu} yide =y und warte auf den Pfeil ohne Namen
°']‘I‘ 43 A es gibt einen bekannten Schiitzen
1 2o 93 ob er Pfeile unendlicher Leidenschaft verschiefit
=¢°I 2259 3 G BWEEA die in Trauer ersticken
2 #gjel 2 mre an diesem Ort stiirze ich nieder
g 9 € $549 2 das Blut stromt der Tod nzhert sich

e g8 v|de-y ich warte auf den Treffer der mich niederstreckt
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in diesem moment

Z 43

ein plétzlicher wind
hat mich skelettiert

an mir hinabschauend
sehe ich
ich stehe

in einer pfiitze blut

aber/ da ist

schock/ narkose
traum/ koma

kein bewuBtsein mehr
das der schmerz
treffen/ konnte

karriere

er ist ein aufsteiger

er steigt auf/ aber

zum atmen die luft

wird immer diinner/ und schon:

peng/ platzt ihm der schidel
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At=: karl rihr : in diesem/diesem Moment

gedichte, bilder, kurze prosa
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