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Jdo
o
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9
an)

Q,
9

of A= A= W=, 1
< Aol A= ofnrt
BLA7E ] fFolrt o]
dgs AdAsta, srske 4= AFd= rivt v o
AL FrobEe] dof e AbE I AARY © T3 HAAES
= o} o] wHo] ALz UAvt. Locke(1997)= 'The

Theory of Neurolinguistic Development’ ©|A] {rolA] 7] W

se 558 Ao AY JsR oldd /5ES £ S A
4 dejgn Aol el ATS Ak Lockesl &3k, Q11

W2 JA M AR FREEH. 4] e dA = Al

A9 o] ware % AT AFsn Atk 2L & 5 v
olste] el 7t dlo] Wk WAlel PE Locked MW 9FE
st ek

to speech' =& 'precursors to language'#til FZWHA o]z st



¥ FESo] o F o7t Azt $4 AoE wuh Al F5
T A &l = M sash PAgoleta sttt (Locke, 1997)
<GE 1> frobed Bl de 49
Developmental o . o
Age of Neurocognitive Linguistic
phases and ) )
Onset mechanism Domain
system
) Specialization in Prosody and
Prenatal Vocal learning ) o
Social cognition Sound segment
5-7 Utterance Specialization in Stereotyped
months Acquisition Social cognition utterance
. . . ) Morphology,
20-37 Analysis and Grammatical )
: ) . Syntax,
months Computation analysis mechanism
Phonology
§ . Expanded
! Social cognition )
Integration and ) lexicon,
3+ years i and Grammatical )
Elaboration ) Automatized
analysis ]
operation

Source: Locke, 1997, '"The Theory of Neurolinguistic Development’

Aglel &g A4 TeS Hetsta vkal @A 'socially
cognitive operation'®]2til%E B2 o] Aol ofr|5o] AL
Exol s8s TEATE A GARA, 24 olFY o2 &d
48 AARG= a8 &P Es T AR B9 74,
g 7 §iEo] dojub= ARSIl Aol HF= st oy e
29t A A 9ulE AAATIYE Aolth olgd ool
'socially cognitive operation'® ¢lZA4 Locke(1997)+ t}23
2o A AdEs dEska vh(269):

1) take vocal turns with a partner (Ginsburg &
Kilbourne, 1988; Papousek & Papousek 1989), (2) orient
to and mimic variegated prosody (Masataka 1992), (3)
gesture communicatively (Bates, Bretherton, Beeghly, &

McNew, 1982; Morissette, Ricard, & Decarie, 1994), (4)



assimilate ambient phonetic pattern (Boysson—Bardies,
Vihman, Roug—Hellichius, Durand, Landberg, & Arao,
1992).

These mechanisms, in turn, regulate social and
referential activity that occurs in the context of linguistic

displays.

o]7] 4 'social and referential activity in the context of
linguistc displays'ghi= &2 olu]E2Ql s dolt}h. At 21219
A A Al (mentally projected world) o] H]F0] ojW wWo]E& A
s} AAAT= AYS St o] #HAo] I ol A3 A ou]E
Foete Fddelth BExo] $59 Hx9 WA s ofd ofol&

a1
Aok e Sl 1 54 dole] AR Yss oldiske ol



ehe Zlolth olalAl A3lA wAS wal 4P A ol Y
Aol frobE9] MEi%e] AT mental lexicond BHL Aol

3 ARHel A 2 o159 olv] sk dbgle] ek A wik,

Tt s sel 97 Gol S oY@ fotEd o
G5 TS FAT A, Aol AF TR Y S8 dmel Ak
gaol et Qo] o} zmAEo] 4 WA Welol B o] I
ofolete FEE Wed HUE AFHw; Ak Hus FEHA
% o] gobe] ol 1 £7bE EFFE wolE AgaAw
AgEE WolEo] AR obRy 45N AL Anigel glon, @
o7t AHEEE gFol FolHA P Abdeld 714

5ol AFACRE FotEolAl Foldu= H £ TAFCE AFH

2

—

2
i

»
o
fu
X
=
ro

'D'e olFH A /d/E &HFT, /d/AYE AFes edES Al
Algtt}, 'dog!, 'duck', 'door', 'deer', 'doll'¥} £ @4t
AR A =3 A AAlst HEE AEH5E 3tk A A

= 317 W2tS 23&] mental lexicons dAst= Aol oy

FYs BG5S B folSe wET AE WS woln. dof9
Aozt ole kel T@ Aol Yo} 5L AW Ay AxA
Ed7t 2 Zoleke A7t folER Seld IS ni o 4
Td 2 #FYE ARE ool AdnHA o4 9 F 9

&
= 7185 94A st Ut

o] A171&] of|d ofo]=¢] dof et WA HEF g7t A
= 7H S o] ) Sgo] o] Aol Sl ofo]=0]
HE3= o] 9dolo] prosody and sound segmentszhe o]t}
Sound segmentsgh= A2 1 Ao|7F 7HA AL Q= 2w ] ApolE

Ao 7] |4 (phoneme) & 9ulstH, prosodyst &2 1 A7t



A 3L e 2ord el A (musical features)olgfal @ 4 9l
9J o] stress, rhythm, intonation, pause$} ZS gh=o] 9=

T 5% prosodyE 7HAIL Qlem, o] AV oA =
npele] tiglell A Bk oyl oJEEo] =3

< nursery rhymes £1 A#h=d], ©l%5 nursery rhymes< 9
A7} 7FA 1L Q= FFE prosodyE Hush WhFets AdFo Alo]
w e EA o] Al7]S] FQ%E o] §iEo] Hu itk 24 AFE
ofol = dmtel i
2Ql prosody® #5331 AtteE Aolth Locket &7 tE Ao

gxl5 oA o] Al7]19] folE2 prosodic cuesE ©] g%t THE
ol &

Jo
2
iy
rlo
o2

LA 7] Qlon,
'linguistic unit's Isl= Ao THE wEdta s
(Hirsh—Pasek, Kemler Nelson, Jusczyk, Cassidy, Druss, &
Kennedy, 1987). ©17]1A] linguistic unite]g} 2 A4S @97F
obd &7 welolnt. efvkstd o] A7 fotEe & TEC o
3 AH7F AF Qa, v o2 FAE HWA linguistic unite IHot
I A 7] ot #X AR e 54 Aoy 2EEA
491 prosodye°ll &l&star Q7] wEolt. = o] A7]8] ofo]F0]
getet= words f-E87F £ 41
word9}= U prosodic wordgtil &

of ¥ mEF T sdel Al F & i Aol g
O

¢l lexical, grammatical

3) lexical word®} prosodic word®] EYUX]+= prosodyd +5°] <F
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o=ro] SEAE sle]
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4

2

oA, E3HS elolF= Advtd 84 HelAM, FEE nursery
rhyme& oA Ateh= ofolel AFE duplyt 1 F7bel dfet
rules ©]8]1L, wARe} M FEtH T O ERE /lojE HjR- ool o] X}o]
© A4 9 ol A e ik

AL 5719 HAFZE olo]&52 prosody? sound segmentsE I}
o}sti= A S A utterance acquisition GAIE Fo]Ath o] o
doke @2 B3e o®olY ¥ FHo| A&l HUyWIF HFel
AR, oAl Yol Fotsol AAsts T3tE IR o] AV
of %ol ¥ =S HY, T2 3 dojo]A
U d S B VAIF R AFEE ol FEREA] ofo]Eo] o
I Este] dis) zlo]l AZs BAY, oldfishy] A% wm¥He 7]&0]
A ol HE AEoln. o o5 EF WUEUF dojue A
of ol AEd= on| sjeto] HE ZlEoltt. Nelsons H|F o] 59
U e TEo] AFgd IO E o]FAAA ASHFHE the

1=
length, stress pattern, and intonation contour of these

B=)

O

sequence are usually fairly well preserved" #tal ZAIS] A

"EE_T ]_}:L_O]_Oﬂq-(1981)

2.1.3 3 Ado] 7= o}

frob=9] ol B Al A2dA= A doE At o=
= Hol F4sts HAoln. 1Yu frobsd He &% @AV
W71 wiimel e wstes AR dA7E fle iEAR sy w
oARAM 3 AZD s e Jolvh H7F old & dAE

A AR fobEe AAEe]l AE ddo] ARES 741

o

SeE24, JEHEY, BAEA 24 Y5 Ha, o224 A4
o] AAsor & Ao AR FE =olA dv. =5 walks}
walked, happy ¢ unhappy #2 o$l&& A2 A9 QAo A8
2 AAstthrl, o AR 5] AE e AFdA AxE A

ol

_10_



Aol A & ol9 vHlel the do] AEE¥ vlustEA] A#
Ay RS dAseh &, walk 9F 3AY ojv]l—ed, happy &
4 AFAF un—= FddE 2 & A Ha, o] FHEH= FARY
gk N EPuhE AAetal, —ed, un— olgts HAME 85}
AMER A E s F UA T Ao & A5 FE £,
Hol dd A st v a840=2 ARE ¢ QA sk Ao

= &3l ofo]Fo] <ol FARS AAE Fohy
a, olgst rAEe vuE ofelx A&t WEs rARs A

!

AR Foll A% A BFele] EAlsH: wHe stebata,
2ol Wi R Be AZe BAL WE 5 QA gtk o))

% Locke® AW ot el Ao

=

Whether a rapidly expanding lexicon presses grammatical
mechanism into operation because of storage limitations
for segmentally underspecified material . . . . The
structure analysis system locates recurring elements
within and across utterances and thereby learns the
rules by which utterances are to be synthesized and
parsed. In effect, it presents the child with the units
needed for morphology, pohonology, syntax, and
lexicon—thereby endowing the propositionally generative
child with the capacity to make infinite sentential use of

finite phonemic means(273—274).

olel g fobEel Qo A FEo] Uvht & wHHEs} i A
2710 olEell FolAE FHA o]
Aol GHUY. Fobse AL, A2 WANA HH o2& o]

A ARES B85 FARL ©, A3, A4 DAeIA o o] Ax

.
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of ols) Aekel] o)

A

3.1 &4 A9 o3 7=

olt}. Wells—Jensen

P
=

AN shodTh o] Ake] o

ﬁo

o
gl

—
110
mw

o}
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g
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(Wells—Jensen, 2004).

9359 &
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of A&Her I <l

(o]
D) e

'

g

N

ojn
X
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g}

A g #ff of

H ]l

M

o
i

or

(Wells—Jensen, 2004).

ZFA19]  mental
o FAEZR Tles

oo 2

whoi o)

boteleh, wolE

1B
i )

o1
=

o] ok

S

lexicon®l| A

bl £ 94, Bz o] gv)

5]

1l

3|

123 o|® A o

et

AA

S
=

A ==

SEE

=
=

oF HlZ4 49| 7o

= Al

7kt

o5
)

—_
file)

el

| —
R

Voss

=
=

acoustic component, linguistic knowledge, context A 7}A|

S0t (1984).

7 AR WA Q4% acoustic components Y3}

M

el

gl

b}
a3

)

D

d =22 =t (Well-Jensen,

e

3
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2004). ¥ WA 949l linguistic knowledgex W& 2on| st}

il

o Z 5] 'I love my mom rather than ...'"7FA| %t So]% &

T oA AAS ARESHY] dgel v we vlE o5

= FAPEAE FE8AY, BAPE U 5 Sl

ARt AXARE & F floEE olE WMAINFCEN =7 deks

F otk A AR 242 contextE FAE W@

b ol Fo A= AgE olgste] A F&E TS skl SleA

g5 fJA olafigtth= Zojrt. = 919 oellA than Hh=ol U2

T Ae T2 U] sdvkel Bl 2 e tide] s ¢ e A

o]t} 'than' ©] %9 'mountain'®|y 'book'Z T PAR= o]u] uj

A7F He AEolth o714 F WA 24 s o] A ol Z7)
B0l 52 S Holus Ao, Al BA 24hE B
A Qo] el A8 ehety AZEY) Wit =

2 2ol 5 Hol= o9 acoustic component®] o]d el tf 3l
o

A s, Folzlel oleidt Gold 4 o] AR

s
>
®
lo

|

»



o] styrt F Ao S&4 AAVE =27 deltt. o dE
A= dojulso] A4 doE oldste=d AHEeste AYgES
'slips of ear' At E

;I

o] &4 Qo] 1A %

aE =

a & ZAAY, "slips of ear" AFZE0] FHEHoO <17t A o]
o3 ZE = FH HHPALE o]&HI 3
Bond(1999)+= 149] 'slips of ear' A5E

= 22 o ), FAE U Es

i
du
1
L
e
-
i
2
==

sttt Pisoni(1981) YAl AAHE WwE 54E& island of
reliability’ 2kal H|fsbdA], o] dojvle] Atgsh= 7H8 Fash
E7] dekolgta kit vk 'slips of ear' &5 183 SA
o] olal] HFs I WMyl T A2A, FAHAE Wi BEUES

AetetAl A H A He BoiFal 3tk (Example 1, 2, 3)

<Example 1> Utterance: won't bother me.

Perception: lobotomy

_15_



<Example 2> Utterance: She lived in Oakland for three
years.
Perception: She lived in oatmeal for three

years.

<Example 3> Utterance: I'm not really inspired though.
Perception: I'm not looking at spider though.

(Wells—Jensen, 2004)

ot

H, g A Xote B 258 Aol vHd & Q3
(Examples 4, 5), €850 QA HA &4 % il (Examples
7, 8), AA] A shARe] AA dstel= gy, FAE AL
A Qlask =% glth(Example 6). ol o&

9 3}l= 'slips of ear'Eo|th

=]

1

-

old #4

flo
i
o

<Example 4> Utterance : Grammar Workshop

Perception : Grandma workshop

<Example 5> Utterance : Attacks in the ear

Perception : a tax on the ear

<Example 6> Utterance : evolution of tense systems

Perception : evolution of intense systems

<Example 7> Utterance : My coffee cup refilled

Perception : My coffee cup fell

<Example 8> Utterance : decorator

Perception : Dec writer

_16_



<Example 9> Utterance : I teach speech science
Perception : I teach speech signs

(Z. S. Bond, 1999)

rr
M
2
=
gl
2
i)
ol
Lo
rr
o)
=
S
=
0Q
=
o)
=
©)
(@)
D
w
2
=
UQ<
o
(o3
=
i
k)

= 7S 3] F=r} Cutler & Norris(1988) oAl fojniEo] W3
olslsh=" ‘R ol \HEe] EASES ‘left to right

processing’ ©| 23 Hsta 1 uE Folf= Zlo] oy

i

3}t ¢ "Cutler and his colleagues have proposed that
stressed syllables provide information for segmenting the
continuous speech stream" (Bond, 1999). o|&9 Ao <3}
W, o] dojuEe wal 44

H 9] syllable5S %33kl 2419 mental lexiconolA A3k o

=13
il

i
rr
tlo

Ag 7HoR dA &

o5 2= Zolgtar 33tk "Grosjean and Gee(1987)and
Cutler and Norris(1988) suggested that this stressed
material might be wused to initiate a lexical search"
(Wells—Jensen and Myoyonung Kim, 2004). <71% 1> o°]¥

3} native English listener® £7] d2kS Ro]F 1 Ut}

_17_



Lotz of emplovers insist on word—processing experience.
L ] L ] L L ] L ]

[a] (] (il [a] [is]

& & & & &
L L L . 4 . 4

llars] (o] i) [plo) (3] Gl (52 [an] [rordl] (feel pe] [rmad

Lots of employers Insist on word—processing experience.

<% 1> Native Listener's Listening Strategy

1
o
2
ro,
2
rﬂ
iy
flo
2
—_&4
(09
oty
o
1o
oy
=
S
T,

o

g
ich
2
&
(e
fmin}

S
2 FPoE AT RASEL ve W P4 SHo] duhd o)
A x|t

o]
lexiconolA] 7} gt tolzw 74zto] SAHE

o
o} <™ 1>o04 A2 mental lexicon Al WA syllable [1m]

= 7 94 =28 Lle d9ste] [avim]e]zt
Bote, U RA, oA WA 542 [plorl, [erslek 7 FoA
mploters] 2 AAIBH=S &= Zlolnt. old 3Hgo] AR wE
R A 7 A4
AT

olF gt Fol doARIFY Aol gEsl= LI A ML A
ojyf 59 /pEAQ S/tEUE 2EEE 2] AAE T4

2 o] Rojxi gofe

e
sV
2
i
2
]

£7] 7% @40l

Al 9xs A9 Holn oAl StEAow Jof stgAe

ol EQattin A StaAst old 2EAAA Q48 AYw
gato] £7) BES @ 5 e AL ohUrh 2R o7 AR
@l AZESE o] 4 glo] clofo] ERE| wHHIS W T
NHgow PAHE Ty Axde ou FEHOR o]Lolxe
o]t
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3.2.2 A2 NA AL AR =4

Foiz § WekE Ex ol ke 2L, W} whE Bojxl A
& Wk o] ohirh AEAY

i
0%
S
o
>
o
il
I
o
offf
(e
N
rif

<Example 10> Utterance : find me

Perception : fine me

<Example 11> Utterance : in harmony with the text

Perception : in harmony with the test

<Example 12> Utterance : Stephanie
Perception : Tiffany (Z. S. Bond, 1999)

<Example 10>°|*+ consonant cluster '[n]', '[d]'"7} 22+
alveolar nasal, alveolar2A] ¥ -3t Abdo] Q7] wFo wpx|ut
consonant '[d 17} ©etEo], wix] 'fine me'A ¥ A Hrh
<Example 11>°|4 % consonant cluster '[ kst ]'7} ' I
Axo] Q1A FHA, <Example 12>¢ '[st]'s <4292 onsetol
consonant cluster7} < Z-¢-<1d '[t]'Z% A2 =1 Qv 17

o]y 3t ZAAE 1K B 223 229 'slip of ear' A2
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A go] otk AL o9l WARS Q1 AW ofeh, UA| W

phonology s %3le}l whale] x|z g8 = JIus &
o] 917] W&o wz= vl 'slip of ear' S 7= 3+
=

<Example 13> Utterance : Mrs. Winner

Perception : Mrs. Winter

<Example 14> Utterance : Fine sunny weather
Perception : Fine Sunday weather
(Z. S. Bond, 1999)

<Example 13>, <Example 14>% 327} £ I
utterances 3 E A elAE7] Q& FEFolo] &8 Al

AA s AHgstal vs e BT 3t = 'sunny weather'

= §°*'
o

£ 'sunday weather'Z2 <123}+= Z2 'sunny'7} ¥+ [nd]
consonant cluster ©]%1 o1}, [n]o2 FAHo AUy F
Aojty. = A4le] E=ofof of
¢ w AAe AReta Sde olw, W2 Ad$+ 'slips of
ear7b H7|H T A 2 R WS AR
sk Agko]l ¥ 31tk (Bond, 1999).

Folel AAM 5A doje AAE viAlste] AAEH AU Q14 =

_L4

A7) W&ol 'slip of ear'E 3t 7

Sl MR BA Aol ZAE W 4 gtk £ 2
gois} gHitol ol 4 <lo] A glo} Jbg 2 AolE MEE

o)
olw] 77| wjFo] ExHc} Lo ] $3AQA Folr]e ol

Wl A FAb AolE WA S4 Aot HE Pruofol s

2%
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3.2.3 g5 &7

FAR Qe He & e dole 553 5% 42 rhythm

7 prosodic wordo]th. o] FEFF Jo] fojwlSo] Al o]

3L olsf g wf, o]gsh= Aol Ha Ao AAZE A

2

foot—gH el & 7He] FHo] xgHo| ke wet 55 &

/3:1:1: : 1.5 : 1.5 rhythm& T+&A #t}.

T3k o]# stress—timed languageolA A7 EA HE @3t=

A oz 2o Za g27A "o B7A sEeA A =42

2 oHpA A AR SR AZE AL o] XA oA epde| pause

7F AB71A H=d], o] pause’t #AF Adojde] Hojrr] A &
AAsHA 7] wEelth. = FAREASQL ©olel Lots, of,

5

employers, insist, on, word processing, experience® - % o]
=8+ 7ol oY}, Lots of em—, ployers in—, sist on word,
processing ex—, perience’} 719 7]¥ W97l = Zoltt
oj]gh ALKAl W3} olafe] VE Tt H
2 AE OE FAR A A o] ©old] AR SHRtE F9sto] HlE

rlr
O
S
o
off
)
>,
f
X
(0]



fﬁf,f s N\\S Phrase

W / \\S
N <\

W S " Ef’-f\l !
] I
AN A /A
AN ANAU AR AL

Lot of emplovers insist on  word processing  experience

1% 2) Source: Heinz (2000)

FZRTE o2 ol Yol BHHOE QlojE Axsti Zo] Fol
B30 YAHEe] £ oldlshs Qo] /%] SlolAd Wg Festt

T kAl gof gAY 7] A oudy B
Aol FAex ARE AHgste de F 7FA ol Sl
top—down WA bottom—up Aol 2otk E7]o] 9oiA
bottom—up ¥Aolsk ddojo xeARE =wd4 248 XS
of, a9l #el = FaFH BAE AFeR 54, 51 (foot),

wol, T, BA4L TASRAL uE oldFs 4TH Pu AU 9
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= A1gaA A,
SeAA Hol @ae] mite 2HH ZWE g

o]
7‘]*15 O}Z]EIJ—, A A A ol ;g-oH

=<3

oj#i3t W=

2ol ZAlolm, o] AAeIA WEHE Jole] £4 E4e FHow
7] AdAko] spolx =gl Hld, ol FAs 2RAH Q)
A7) WEo] Qolst e 7 SHL oty B 5 Ao Ea 7

top—down S ARESte] S8 ov SAUNE FESES 46
o T&= oldlale wAIZE flom, olyd deks e go]
38 v Az F gty sthA A

oA AaFAA b Fad ok

the types of errors and deviations that NBESs(Non
Bilingual English Speakers) make in the areas of word

stress, rhythm, and intonation, these being the areas

5) 9ofi= stress—timed languageSld] HHalA] dl=ro]i= sylllable-timed language®l 71 & A|=&% <l

o]} glek,
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suggested by the majority of phonology authorities as having

the greatest implications for intelligibility (Jenkinson, 2000).

Brown(1990) 2 stress—timed language?l oA 2] rhythm,
intonation, stress alternation®] 3ol 2uv] FXE utolsh= o

i zkekar 3k tE Nelson(1982) 2 19 o4  syllable—timed

3
B el=d, 29 AELS H] Bojate] o ARge] oA
rhythmo] A3 oA 255 fl8] 71 583 985 stpe A9
At Cruz—Ferreira(1989: 24)& &S o=l 559  ‘the
last stronghold’ kil BAF 3FSITh olgst Ao A9 Ay,

o} sgA5e]l 2BAH 24% H5aE o] Arh} oFex
&

&4 o] ola] A AdolN AHuRe W A, FUA s

ML left to right processings £ & 5= FE3= Ao

iy
1o
=
i
X
rO
S
A\
L
i

T,
oty
=2

2, o)t fobEe] B7] Ae $AS

A 2Egs dar o
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2 09 & Qe AA7 A8 whIEA g vk AR, 2AE
WIS ehs BAE AN A wole] 2ele] At 97
W AZE UeA, deh A9 R w9l His aBAREA &
Aojg Aash=d B2 A48t Uk F AZE oE muh
a0z 987 9a folSelA FoIE PaA Ak B9
AA 9w e WO debrbm Qi otk AAxU Fof £E
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ARG FFERY. S FobEd Ao T2 o5 FHeHH
obf FHo]l e FolFe otk HUE tEoE st I
T 29 el /fldal stHEE, foles e R st g
TAANAE o] E5elA Fo1E duk AXAAY 7hEARL ks A2
TAZ A 5 9 o] s g5 Yo ME HE A% A
= AEshs S5YE 7Y VleolEe T TREE AR BES

1ojskzl Myrna Gopnik> "ZEd AojF"s FHe Al
stttk 2o AT wEd, wdE HAFE 7

& dolE AL tE BE RokelA= obrd FAIZE §la,
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He= Ao® Bty Y (Gopnik and Crago, 1990).
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<Example 15> "Sad is When someone dies, someone is hurt,

like when you cry."

<Example 16> "I would like to commentate it. It means that .
. like all the sports casters do . . . they tell who's doing

what."

Rice et al.(1999)9] <% 3> ¥HUA FF7+S 2ty Qe od

o5 E ThE Qo] JelelNe] £ See Fus Zrh

<% 3> Performance of childeren with specific language impairment
(SLI), children with Williams syndrome (WS), and unaffected
children (language matched (LM) and age matched(AM) in the use
of inflectional morphemes in English (=s, —ed, BE)

SLI LM AM WS
Intelligence testing 96 109 106 60
Age (in months) 58 36% 60% 91%
-s 35% 61% 88% 83%
-ed 22% 48% 92% 85%
BE 47% 70% 96% 91%

Source: Rice et al.(1999)
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22 Bellugi et al.(1993)©]

<Example 17> The dog was chased by the bees.

<Example 18> Maybe you could ask your son if I could have

one of your posters.

<Example 19> After it stopped hurting, I was told I could go

to school again and do whatever I feel like

doing.
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A I23 glole A= AR TS 98 QdolE
F73te EAE s &71E Hawaiian Creole A7} vl= 79 &
st ATre} ZFE dojF oz St At le ofol=4] AHHE
AT Zol & U Stk vm 7Y e sk of®olu
Hawaiian Pidgin®te 3L Agh ofdlo] &2 5 A A A<l o] 3

Aol A9 gl Aol 1% AuaAY dudAE A A4

Sue] Az Aol FEsarh ol oA S AL o EEo]
27 A @& Aol 3% weo] Y8 woET,

1) How did creole language originate?
2) How do children acquire language?

3) How do human languages originate?

o] Al 7he] AFE F 1)¥H o]® A Hawaiian Creole©] W&
Aol et g AARYA oA"A ojolFo] AojE FEI=
Aef et tigs 79, ofdolE59 5% Ao 55 9% 9 U

ob7} o] AHx 5L HoJFt}, Hawaiian Creole® 2 o3qk &

(o3

6) 18704 T} A2ho ststole] A4 0] Stehgel mheh, o] FAlN AT wBAEo] 4, A
W, 35, AR, Fol2Eeln SolH BeeA 9l ol wEAES A Pl AAEe] wiiof
& ABaglon, Agns SR A2 aES A6 Felsl olglE vgon el T4 o
4 A2 TE ol AHRER:, FuE Bedt AU B TEE 7P Hawaian Pidging AHESISICE
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ABREo]7] wjFoltl. Hawaiian Creoles
&40 AME, 715019 AME 5 Hawaiian

A AA7ZF 9" Hawaiian
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Pidginel| &

ZAF FRE ZEa ¢lo ) ®dl Hawaiian Pidging 7743
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dlojo]t}, Bickertono %

o JteHl g & H

A dolm oA, ojuctolEe mEe o Fx

Rol F7e g8 U glo] F=2
Goldin—Meadow (1994) = AAFel #

FEES AT AT o5 FREL o]Eo] Y

ojet AL B3] WEe] FAH

o oJstH, ©] Hawaiian Creole?]

B35 Qlof
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Hawaiian Pidgine HloJUHA E31 A& 3fe}oe]e] ofdo]
7HRE= A 2L 2Ao)el Hawaiian CreoleS WHEo] Witk
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LAD(Language Acquisition Dev
Grammar"2}aL E3th A7HEL ©
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37 A

A WesHE ddo) W gofo] ohel, qIgko]
B0l R frobEelAl B4 ddof AR
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59 dlo] ¥5 YL 9o WAL 9% AFA A7) (Critical
Period)'d] slgloleb Fgatgith. 19 F4e Aofwrs I8 5
R Ago] T HES S AV 24 FEH AT,

AEI1E AGEA o] E5E ol we Ago] AN HEE

Bruner (1983) o]&°] A5 F538t= ZgolA oto]=2 Ao
#730 F24E BxaAUD Begley: op159 FHF o}F
SZESOI7F FHE A A2 AFE Y st=dolel W&

AT,

(L

{1

O

Fal

Begley (1996) refers to the brain as a jumble of neurons
that are waiting to be woven into the intricate tapestry
of the mind. She further describes the neruons of the

newborn's mind as unprogrammed circuits of almost

8) LASS(Language Acquisition Support System)2.24 F¢] o] AL fFolso] Ao Bts F= 714
2% 947 HUT) ololE2 ARE FEid B4 I oA HolR|= Ao Aol Qdoje] A}
34 7les 94 wlega FE8el.
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infinite potential, comparable to the pentium chips found
in a computer before the factory has preloaded the soft—

ware (News in Science, 2002).

so]l L st=dojats AT E o7 Qlo] ExbA

A3} o] oz o] ofolFo] AfT o} 715 AL AR F
T Zlolth Sl A7) Qo] AR FRIF Fo# AL, o A
Aol fobEe FHlolA FolAi 9ol A7 o] AFo] FolA
4%, aW 4SS FE AREY JFSE 0T ol
ABES AR AAZ] AT SolE F5 & Qi 2TEY

W Qlofx APL A HAl uel, otelBo] AU o)
5 g o] AN RxEdole] Yol AU HE Hlo] of
B

dojFS 7ML UMD A8 HE 259 Al sfFsha e
2 AR Q3] ol 7led Hete BAE W AAd ®
H 2y, dAe 982 PET (Position Emission Tomography),
MRI (Magnetic Resonance Imaging) Y} fMRI(functional Magnetic
Resonance Imaging) 9 &2 F© 7l&S AbEsto] Aolsle AR
o] ¥E FYst= A7E 7oA st /JA7Ee] H9 Ao s Ab
ol¢] @ AE B vk 53] ofdl ofo]z¢] Qo] K A
g FgelM el ] &Agdst el g dATE2 Fobrle] doH
%]
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If these neurons are used they become integrated into

the circuitry of the brain by connecting to other neurons;

if they are not used, they may die” (Begley, 1996: 65).
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Thompson says simply teaching vyoung children the
sounds and accents of other languages at an earlier age
may be valuable, even if they are not getting full
instruction in the language. Learning those sounds later
in life, from neurological perspective, can be more

difficult (Thompson, 2003).
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Aol & 4 gloks Aolth o] dojrlo] Fojo =REH S+ 2
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215 AE8 F e T892 Jenkinson(2000) 9] ofl AFANAE
o Qo] opy] WHE Exo] A Qdojo] Bl mEH
A AAFA R F5% o] 7es du|sk= Aolx], Fstojy #gt
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The importance of correct word stress placement for
L1 English receivers is borne out by recent research(see
Kenworthy 1987; Brown 1990; Dalton and Seidlhofer
1994b), which suggests that these speakers from
childhood onwards identify words in the first place
through their stress patterns, and are therefore thrown
badly off course in interpreting messages with misplaced

stress. (Jenkinson, 2000)
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Daniel goes on to argue that the first and alas, often
neglected priority should be to supply learners of English
with 10 general and powerful stress rules, . . . None

that I am aware of, though, provides '10 powerful stress
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This is probably because many of the rules have

rule'.

complex for

far too
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multiple execptions

by students and teachers alike"

storage
(Jenskinson, 2000).
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"True' second—language production may not emerge for
several months; a silent period of six months duration is

not unusual.
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Zory AP, Brown(1988)& =4l 9] ‘Listening
Approach’ ©|A] ofols3t= G| o852 A 2 AoE HlE o,
e

A7) e BE Aoz W &

2 W W So] o]250] Tals 9=ro]o] A9l o] accent

= 47 sta, HA o] B3o] accent’t B2 &=l sl i
sheltt. o]} vl 23S 3 Potovsky(1974)+= 1824412
JeEs der & AN MELR Ao 559 7] 51
ofo] W3S =1 11 HEke] oum|E e W] A7kA #ehy] o
T2 oA &2 I59 5% do] 5557 FX Aoz dof g
o 7)%E BEV|E AL WS IFRT 0% iy ®usn
At} David Long= W% %l silent periodE ©]&3l= o &5
22733 —ALG(Automatic Language Growth)— & %93 A4l
o] A¥S ANetAA dHFE FE JojE e StEF o7 W
© AL utgA sk gL wylolgtal 2g s

All of the evidence we have gathered shows that those
students who remain silent, refusing the temptation 'to
try to speak', excel; whereas those students who 'try to
speak' set limits on their ability to both learn and to use
the language. We have never seen a single exception to
this rule! Much of the problem here is that we always
want to gauge our progress by equating it with speaking
ability. Speaking is the one of the last parts that emerge
in language acquisition. At our school, we recommend a
silent period between 600 to 800 hours of instruction"

(Long, David, 2003).

o9 Aol T @ AWM JoE Wew YT ),

_50_



2del M 3 ek $u ool EellA ofs) T
F9 A%HQ dold S AFH F/W sa, ol EAAN B

ojx W3 AL QA ol Hrh= Awol Hrt o529 A¥

sk Abgro] TS 54 dojo =1 oldst= HAo] Aojd A
Holq 3% dojz Zs & R Aovend, olgo] I Hx A
oz & 7] flal o8 F e Ao A5 ALY BEe

gl §lAl fvhs AME S HAlskal Sl A o2 o] Fo] AFE-3)
v Al 2oz AAe] B 3o accent’t IHlE HolSIAl H A,

o] accenti= WA AHA Hi= dIE st Aot

A 9T FYE st A2 ofYth ¥ authentic English
STV T o ”olEo] AAlEREe] THA AL Qe EFE Ao
&5 HI7IUES AHE35le] EHeE 24 dojE BF 438, o
Ao &eof woldle= 4F wX A=A 48 2 ¢ uod, §

= At FAY, ol Wl FE nursery rhymes SdFAY 8t

= Zojth, a8y o]k X aE SA dojE iR &= XF

g =7 &ss shal dvkal 1] otk efuksid, ol miAES
AolE F538h= oo 52



2

z
i
ftlo
inf
rlr
>
ol
o
(L

L3tk 7Hg Aol AAN E 5 9
REu GA7L o] ofolEe Qlo] weke] stEdgiow W v

9 s HAEE, o] @2 P ole E7bs e dolth 1

rlr

n2 oldl Aoy omrt Qe s WwEi, A3 s @ 5

AERE olo]Sol/] BE oz Wi AL QTE @3, K

Ll
I
N
el
>,
o
!
rin
N
9
g
ok
i)
o
i
[
_>|~_I‘
Jo
o
Y
2
olo
]
b
30
kr
fu

_52_



a8

t}. Reading 1.59]

110
3

jpase)

$el7k Bl frob

JERERE R

Aoltt.

e
olm

™

oW

i

WA FAA

gl
i=1

o] At} vt
WAL A% 7bEA R Rolojop itk 9

ol

=
=

BEE ofFe o)

=0

.

K
;lY.V‘

iy
{

ol

il

ﬂ

O

HH
ol
o
~H
)
0

{+
ol
il
A

X

[y

il

] W7k, =0 &7

=

1=
=

o] A

It}

?sc}o

okt @A}

63:

o] A

[e]
-7

o] Gl FA

F=ol frot=
o] A output

P
T

o)
=

do= obfyl WEkE

= Z
2ol gnh} wopyl

A7HA]

A

S
=

]

A= ©

Q4L Aok

= otk

5 g

St &g

3

o= Huj

Hir
e

Mvﬂo

el
Jo
)

Hir
{|m

5
)

o
ol

il

&1
=

_53_



23

Ll

i

Asher, James. (1977). Learning Another Language Through
Action. The Complete Teacher's Guidebook. Los Catos,
CA: Sky Oaks Productions.

Bates, E., I. Bretherton, M. Beeghly, & S. McNew. (1982).
Social bases of language development: A reassessment.
In H. W. Reese, & L. P. Lipsitt(Eds.), Advances in Child
development and behavior. New York: Acamedic Press. 16.

Begley, S. (1996). Your Child's Brain. Newsweek. February 19.

Bellugi, U., Paul P. Want, & Terry L. Jernigan. (1993).
Williams Syndrome: An Unusual Neuropsychological
Profile. In S. Broman and J. Grafman(Eds.), Atypical
Cognitive Deficits in Developmental Disorders: Implications
for Brain Function. Hillsdale, NJ: Erlbaun,

Bickerton, D. (1981). Roots of Language. Karoma Publishers.

Bond, Z. S. (1999). Slips of the Ear: Errors Iin the Perception
of Casual Conversation. San Diego, CA: Academic Press.

Boysson—Bardies, B. de, M. M. Vihman, L. Rough—Hellichius,
C. Durand, I. Landberg, & F. Arao. (1992). Material
evidence of infant selection from the target language: A
cross—linguistic phonetic study. In C. Ferguson, L. Menn
& C. Stoel-Gammon(Eds.), Phonological Development:
Models, research, implication. Parkton, MD: York Press

Brown, G. (1990). Listening to Spoken English. 2nd edn.
London: Longman.

Brown, J. Marvin. (1988). The Listening Approach: Methods

and Materials for Applying Krashen's Input Hypothesis.

_54_



New York, NY: Longman, Inc.

Bruner, J. (1983). Child's Talk: Learning to Use Language.
New York: Norton.

Chomsky, N. (1986). Knowledge of Language: Its Nature,
Origin, and Use. New York: Praeger.

Cruz—Ferreira, M. (1989). A test for non—native comprehension
of intonation in English. IRAL, 27/1: 23—309.

Cutler, A., & D. G. Norris. (1988). The role of strong syllables
in segmentation for lexical access. Cognition, 26, 269—286.

Etcoff, N. L. (1989). Asymmetries in recognition of emotion.
In F. Boller & J. Grafman (Eds.), Handbook of Neuro—
psychology. Amsterdam: Elsevier. 3.

Ginsburg, G. P., & B. K. Kilbourne. (1988). Emergence of
vocal laternation in mother—infant interchange. Journal of
Child Language, 15, 221—235.

Goldin—Meadow, Susan, & Carolyn Mylander. (1990). Beyond
the input Given: The Children's role in the Acquisition of
language. Language, 66, 325—355.

Grosjean, F., & J. Gee. (1987). Prosodic structure and
spoken word recognition. Cognition, 25, 135—155.

Hauser, M. D. (1993). Right hemisphere dominance for the
production of facial expression in monkey. Science, 26,
475-477.

Hirsh—Paek, K., D. G. Kelmer Nelson, P. W. Jusczyk, K. W.
Cassidy, B. Druss, & L. Kennedy. (1987). Clauses are
perceptual wunit for young children. Cognition, 26,
269—289.

Giegerich, Heinz J. (2003). FEnglish Phonology: An

Introduction. Cambridge: Cambridge University Press.

_55_



Gopnik, M., & M. B. Crago. (1990). Familial Aggregation of a
Development Language Disorder. Cognition, 39, 1—50.
Ioup, G., & A. Tansomboon. (1987). The acquisition of
Tone: a Maturational Perspective. 7Texas Linguistic

Forum, 28, 1—-23.

Jenkins, J. (2000). The Phonology of English as an
International Laguage. Oxford: Oxford University Press.

Kelmer Nelson, D. G. & P. W. Jusczy. (1995). The
head—turn preference procedure for testing auditory
perception. [Infant Behavior and Development, 18,
111—-116.

Krashen Stephen, D. (1985). The Input Hypothesis: Issues
and Implications. London: Longman.

Liberman, Mark. L1 Acquisiton Stages. http://www.ling.upenn.edu.

Lock, J. L. (1997). The Theory of Neurolinguistic Development.
Brain and Language, 58, 265—326.

Long, David. (2003). Just Let Me Try To Say It! ALG World.
http://www.algworld.com.

Markezich, Amy. Learning Windows and the Child Brain.
http://www.superkids.com.

Masataka, N. (1992). Pitch characteristics of Japanese maternal
speech to infants. Journal of Child Language, 19,
213—-223.

Morissette, P., M. Ricard, T. G. Decarie. (1994).
Development of Preverbal and Verbal Reference. Poster
presented at the 9th International Conference on Infant
Studies, Paris.

National Reading Panel Report 2001. http://www.nationalreadingpanel.org.

Nelson, C. L. (1982). Intelligibility and non—native varieties

_56_



of English. In B. B. Kachru (Eds.).

Nelson, K. (1981). Individual differences in language development:
Implications for development and language. Developmental
Psychology, 17, 170—187.

Newport, E. (1999). Maturational Constraints on Language
Learning. Cognitive Science, 14, 11—28.

Papousek, M., & H. Papousek. (1989). Forms and functions
of vocal matching in interactions between mothers and
their precanonical infants. First Language, 9, 137—158.

Pisoni, D. B. (1981). Some current theoretical issues in
speech perception. Cognition, 10, 249—-259.

Potovsky, Valerian. (1974). Effect of delay in oral practice
at the beginning of second language learning. Modern
Language Journal, 58, 229—239.

Jackendoff, R. (1994). Patterns in the Mind: Language and
Human Nature. New York: Basic Books.

Rice, M., C. Mervis, B. Klein, & K. Rice. (1999). Children
with Williams Syndrome do not show an EOI stage.
Paper presented at 24th Boston University Conference
on Language Development, November 1999.

Rutter, Michael & Marjorie Rutter. (1993). Developing Minds:
Challenge and Continuity Across the Life Span. New
York: Harper Collins.

Thompson, Paul. (2003). The Osgood File. New York:
CBS—Radio, 29 July.

Van Lancker, D. (1987). Nonpropositional speech: neuro—
linguistic studies. In A. Ellis (Ed.), Progress in the
Psychology of Language, 3, Hillsdale, NJ: Erlbaum.

Van Lancker, D. (1990). The neurology of proverbs.

_57_



Behavioural Neurology, 3, 169—187.

Voss, B. (1984). Slips of the Ear: Investigations into the
Speech Perception Behaviour of German Speakers of
English. Tubingen: Narr.

Wells—Jensen, S., & Myoyung K. (2004). Teaching
Listening : A psycholinguistic approach. 7Teaching

English to Korean. Seoul: Hollym.

_58_



Abstract

The Effective English Instruction for Infant Learners in Korea:
Opposition to 'Phonics'

Mi—ah Hahm

Department of English Language & Literature
Graduate School
Cheju National University

Supervisor: Prof. Myung—Sup Byun

Many Korean parents try to expose their children to English as early as
they can, because they believe that it is the head—start for their children
to be proficient in English. However, they tend not to consider the way to
teach English to the early childhood students. Most of them start to learn
English with 'phonics' instruction regardless of their ages. This paper
claims that the phonics instruction is not desirable and even harmful for
the Korean infants who try to acquire native like English language skills
and suggests the alternative to the phonics instruction.

Phonics instruction is the method developed in the USA to teach
illiterate students how to read letters and words. It couldn't be compatible
with the Korean young students, especially with Korean infants. Young

children have superior capability of language learning to the grown-—ups.
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They naturally develop their language skills, such as listening,
comprehending, speaking from the ambient linguistic inputs around them
without any particular teaching. They even have an ability to create a new
language from ungrammatical and deficient language data. Young children
could be regarded as the beings to pursue a language to communicate
with. It is also true to the second language learning and so some linguists
assert that the children in this age are in critically sensitive period for
language development.

The point in this paper is that the linguistic competence the young
children develop without any hard efforts is related to the domain of
spoken language not to the written language which phonics instruction lay
on focus. Young children are neurologically well ready to receive sound
language data rather than written ones. Cognitive linguistics answer this
phenomenon saying that young children process language data in a
different way from adults, or their language is processed in right brain.

Korean young English learners also should train their ears to English
phonology system and build listening comprehension strategy which is
unlearnable later in life time after their infancy passes by. The
understanding of how young children develop their first language
competence and how their brain work to acquire a language will help
teachers manage their classes in order to weigh on acquiring than teaching

or studying a language.
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