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e A2 9o 25-35 FH7E 7] 2 Tyl 959 ue-ghs dHE A
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On the beginning and intermediate levels writing serves to reinforce and
consolidate the other language skills; ‘it is-also important for homework and
testing purposes. Writing, then, is used as a service activity, in accordance
with the view that transfer is perhaps the single most important concept in
the theory and practice of education.. Writing tends to increase retention and

makes possible a source for later reference.l)

d
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rlr
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ol

Riverse &7l O& 7|58 ZoxA0= 3t 1x9 7|58 v 2

o) ek gith

1) C. B. Paulston(1972), “Teaching Writing in the TESOL Classroom : Techniques of
Controlled Composition”, TESOL Quarterly, vol. 6, no. 1, p.l.
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Writing practice will at first be a service activity, consolidating work in the
other area. --- The higher levels of composition will be possible only when the

students has attained some degree of mastery of the other skills.2)

THTZA tig AE GA F F AL F5 BEI 2o FE e A
21¢] ofojtjo], A7} AE FollA A2 FEE FiigolA A2 F U&e T
g& 718 F e 34 g FPolge S AU Ut

A, 2711%S &3 SEAES A7 EHF (heuristic) FFS T F AU
th SEAES A 271 d woEZA FFOE AMEE W Bo 7FE9 9
Aoy ¥4 F5 FEE ¥4 & I

AR, 27108 St A SGEHgdA AL F U= TAE HET
T e 8E 719+t

dA, 271259 o2 ZF2 NETES 53 Fol9 g5 #® oivgt n
Al o2 Shatete] 43 F&(interaction) S £3 5% 7MssHA @ohd)

1 479 ey 9 24

NfES 9FE BAAT A% @ PO Holok Fua Yk B

2) W. M. Rivers(1981), Teaching Foreign—Language Skills, University of Chicago Press,

p.297.
3) WZHF(1994), “FAN G} 27| & Tgojus, AH48%,

o

od o W& 8} 3], pp.172~174.
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A learner's error, then, provide evidence of the system of the language he is
using at a particular point in the course. They are significant in three
different ways. First to the teacher, in that they tell him, if he undertakes a
system analysis, how far towards the goal the learner has progressed and,
consequently, what remains for him to learn. Second, they provide to the
researcher evidence of how language is learnt or acquired, what strategies or
procedures the learner's employing in his discovery of the language. Thirdly
they are indispensible to the learner himself, because we can regard the
making of errors as a device the learner uses in order to learn. It is a way
the learner has of testing his hypotheses about the nature of the language he

is learning.d)

4) o] &E=(1991), “LeFEAE
AALEHe =R A etal WS ekl pp.l~2.

5) S. P. Corder(1981), Error Analysis and Interlanguage, Oxford University Press,
pp.10~11.
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53 #4d = REA 7 (contrastive analysis hypothesis) 3 &7kl o]
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HAAA Ay

MAgAAE 2 AT7A7} 2Ras Z9a 2 39 FAES Byoz 443
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19609t 239 Aoatst PEF9 A dto] FA7AL o o] o]2Ed]
I AAG i A 7HH (contrastive analysis hypothesis) ol A& =9

g5 A3 F8 ZAEo] Ex0]9 FHdolgtar Bkt o] T4 Al oA
TZ7F sk gl Al2Aolst zolrk e W 5o 5ol o

I:I
32,
rlr
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rir
=
oL

g Aclehs olBoE T doje T2H Ao/t AW 252 F¥dd g

oS Advs 7HEd 2 7128 Fi o

Frise 714 27449 8% A8 G53404 e Ao G549 BFojst

Hisle] FetAew 74 Aololol FTA e gol FAd A

The most efficient materials are those that are based upon a scientific
description of the language to be learned, carefully compared with a parallel

description of the native language of the learner.”)

7) C. C. Fries, (1945), Teaching and Learning English as a Foreign Language, Ann
Arbor: The University of Michigan Press, p.9.

-8 -



Ladots 9130] St el WHgE AZ 5ol

A0 Bodda gew 2o FEaT

S
X,
il
:cu)L_':
i)
=
P
30,
rir
oL
i
(o
fru
=
N

We assume that the student who comes in contact with a foreign language
will find some features of it quite easy and others extremely difficult. Those
elements that are similar to his native language will be simple for him, and
those elements that are different will be difficult. The teacher who has made
a comparison of the foreign language with the native language of the students
will know better what the real learning problems are and can better provide
for teaching them. He gains an insight into the linguistic problems involved

that cannot easily be achieved otherwise.8)
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Of special interest to the language teachers is contrastive linguistics, which
compares the structures of two languages to determine the points where they
differ. These differences are the chief source of difficulty in learning a second

language.9

Banathy, Trager, and Waddle2 &=o] stgolst &=Fole} Bl E fXs1

8) R. Lado(1957), Linguistics Across Cultures, Ann Arbor: University of Michigan Press 7,

p.2.
9) Ibid., pp.58~59.
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The change that has to take place in the language behavior of a foreign
language student can be equated with the differences between the structure of
the student’s native language and culture and that of the target language and
culture - what the student has to learn equals the sum of the differences

established by the contrastive analysis.l®)
Jakobovits= W& #49 248 disl Hed o] AFsha Utk

Today, contrastive analysis is a widely accepted technique among second
language teachers and is commonly used to guide classroom and laboratory
activities in terms of the type of materials to be introduced at specific terms

and the nature of the practice excercise to which the learner is to be expose
41D

5, 9130 $5 HAol oA BFoI% BE

ggol 4718 BRI FHo] BE o] Shgel T4 - Wl R fu6r) HRo)
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10) B. Banathy, and E. C. Trager, C. D. Waddle(1966), “The Use of Contrastive Data in
Foreign Language Course Development”, In Albert Valdman ed. Trends in Language

Teaching, Mcgraw-Hill Book Co., p.37.
11) L. A. Jakobovits(1969), “Second Language Learning and Transfer Theory”, Language

Learning, vol 19, p.56.
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Deeply rooted in the behavioristic and structuralist approaches of the day,
the CAH claimed that the principle barrier to second language acquisition is

the interference of the first language system with the second language syste
m,-e12)

Whitman< thZ&2E4 0] 7]&(description), ¥ (selection), ™ Z(contrast), 43
(prediction) & Yl 7}A] &S &3t gFde dHS A5 5 A0

al
gk A WA AAe 71EAd AL ARG WA FAEWIR =72

St H : :
o7t AYe EAH SdlA Lv ZAdYgS A5 5 ve HEE A T
A A

12) H. D. Brown(2000), Principles of Language Learning and Teaching, Prentice-Hall

Regents, pp.207~208.
13) R. L. Whitman.(1970), “Contrastive Analysis: Problems and Procedures”, Language

Learning, vol.20, no. 2, pp.191~197.
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The problem of interference viewed thus reduces to the problem of
ignorance, and the solution to the problem is simply more and better training
in the target language, rather than systematic drill in the points of contrast

between the two languages in order to combat interference.l4)

=
L

g

4 BHRAL TR Asel B

o]
st AAHez Fdste ARue FRE dolE S5t & Fdste Aol T

’

ol
o= FGEW H0FF g JdF dol=g dFsHA, gREA o] o2
F29 Ao qEAY S ASerlde FEFA Rotvhe FEAA 2ES
A ATH1D
Wardhaugh= fiZEA ) EF2 do|E g dSate A2 439 H@LF o

H A3 E7bsstota 2ol #Foly A#@ I8 FPoE AAHY A5
A

14) L. Newmark and D. A. Reibel(1968), “Necessity and Sufficiency in Language

Learning”, IRAL. vol. 6, no. 2, p.150.
15) R. L. Whitman and K. L. Jackson(1972), “The Unpredictability of Contrastive

Analysis”, Language Learning. vol.22, no 1, pp.29~41.
16) R. Wardhaugh(1970), “The Contrastive Analysis Hypothesis”, TESOL Quarterly, vol.4,

no.2, p.125.
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Brhn @l

17) J. W. Oller and S. M. Ziahosseing (1970), “The Contrastive Analysis Hypothesis and

Spelling Errors”, Language Learning, vol. 20, no. 2, 183~189.
18) ol A=(1977), “SFEA T dEzEA Y FFH 1 AL T&&Adols, |, A9A Als, A

sistal o gdF 4, p.1o0.
19) Ibid, p.11.
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2. F7rlo) 7

7t Ty FxolE AE5F Ay Fx2 Ao]F5 %X (Language Acquisition
3t EZd siA FFo] steiA L AlgH
S HomA FAFH LFEAo|RAA dojsHol FFHE Aot} o] o]E

o AR L frobrlel 44 MSA FHHAT 12~ 1347 AUE AR F

A

o] A5 el TEE BAZ o Ao} 9o} A5A 4A7t Ao
P doiEE EUR A4 THeE AAAL FRAcAAL Aotk 3,
%] FEAT G e Fol BTk oleF Aol AAE BEAES A8
= Qo dFlA BoiE o4sn 280 UehiE Ao REAT 9%
o] &Rt AgTHE FOE 1 YEUEY 729 2¥omA
7159 Sage] TAL o7 qRolth #4, o] dold] ‘Felg: F8A
Fol G447t AT o dFol7t 2 9Fele A
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2 ASH, SEHA G4 Ao} F50] AFHoE Folshx 17 WSk
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A A2 Hojrlo] Abget= AAA FH o ZAHs= AAE FH=H %
FTh A2dol St Za e AAY BBYES FE] s B2 &ols
ol e ed 1 T /M F &=zl Aol Selinkerd] F3FY ] (interlanguage) 2t
FHE A AA
24 A2de] st AAY FH4E 7T oA B0l AAE Fxo
AAEZ otdzt 2 & Atolol #JA&H, SFAE EF ARl AA % 73
& AZstE e e AR 7125 Fi AUtk
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ol S GAY ¥ Eve Azdel dEAe AAY =HAHS Selinkere

&7k o] (interlanguage) 2t 3+ 3L Nemsers SF52He] o7t Hx o9 AA
2 T BX AFHA LEs dve S AXI] st ZAke] AA
(approximative system)ol2t= &A1& AFEstP 32D Corders 71 S/ &4
(idiosyncratic dialect)ol#t= &A1& AH&sto stgat 7iQlwho] 7R Sl 5
& ZolBnR S AHFAA FdT Aoldte MEEs ARESIITR) B ae

Holsle o5Ate dojes gujdA FEF 53 (transitional competence) ]2t

B gL QEd AEA SR Bt A=A Aok AAR FYY A%

20) L. Selinker(1972), “Interlanguage”, IRAL 10, pp.201~202.
21) W. Nemser,(1971), “Approximative System of Foreign Language Learners”, IRAL 16,

pp.27~44.
22) S. P. Corder(1971), “Idiosyncratic Dialects and Error Analysis”, IRAL 9, 147~159.
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AR A= SFFA ATl 7EA A Qe AolAAGE AdAA A5 o

Schachter & Celce-Muriciaxe FAHE Aol F50 AFH oz Fosty a7t
5 53019 Av A& wEo] WHA dojFxd #d HEE B8l
ddal Wihe AR Bi o)

Selinkere= ©]$F o] FAAE FAste FE S OA ME AA T AA
., 23019 AoJAA 7L Hold ‘language transfer, EAE, EH DA EA 7}
R+ transfer of training’. AAE SrFAY =] FF WHY A o=
‘strategies of second language learning’, A= XY 2% HsE Yo
YAt TS steld W SFFATE AMEshe YAt EAHY AAQl strategies of

second-language communication’, THAA = H3Eo] <A FF & U F &=

N

¢

‘overgeneralization of target language linguistic material’ ©]t}. ©]¢ 22 oA I
Fol =0 SFoA FAE oFH, I Y B 73U HFE0] FAA F
o8 29 FE2E YERAA FTa sokd)

Selinker= &3t A& BEFoj9 ExolY 45 FL&S &3 Uehvte g5A
of Z53 Aol AAHA FUlol ¥Msete 453U AARE Btk

ool A ZWE upet Fo] F3+ Aol Al FAE st A7 & Ad

23) J. Schacheter, & M. Celce-Murcia,(1977), “Some Reservations Concerning Error

Analysis”, TESOL Quarterly, vol. 11, no. 4, p.442.
24) L. Selinker(1972), op. cit., p.214.
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mlo

A4 (mistake), 90153 (competence) oA AZ R FEE Q F(error) FY
X

3 AFE AARClA @AY 2 Fe AAHolBT GeF go] BaliL 3}

ol

We must therefore make a distinction between those errors which are
production of such chance circumstances and those which reveal his underlying
knowledge of the language to data: or, as we may call it his transitional
competence. The errors of performance will characteristically be unsystematic
and the errors of competence, systematic. As Miller(1966) puts it, ‘Tt would
be meaningless to state rules for making mistakes.” It will be useful therefore
hereafter to refer to errors of performance as mistakes reserving the term
error to refer to the systematic errors of the learner from which we are able
to reconstruct his knowledge of the language to data, ie. his transitional

competence.25)

5 A (mistake) = Aol FFL= oyl Ao] ol Aojrd 33
dlA ofe FHdolyt 2gAT AoA op7lE Zolth HAFoz Hol AAHY
Aol HA Fstrz A7t FA €A gE2e 95 dojus &Rl AFolth
Hh o] @ F(error) = E=ol AFEAE] FRl EHAY SHAAA Bd F il
Yoz gAY FTAAHY 58S Yt =0 e dodds o
Tote e o] eRF7F I tiide] "tk

o

Husseine 1] 5 #IGolA 9 st5AtY 25S o33 Zo] de(slip). A5

(mistake), &5 (error) & T3l F st Ao}

1) Slip : A slip of the tongue, or of the pen is a deviation of which the

speaker, or writer, is aware immediately after production, and is in no doubt the

25) S. P. Corder(1967), “The Signifincance of Learner’s Errors”, IRAL 5, p.25.
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correct form that should take its place. It is common that slips occur both in
speaking and in writing of the native language. These are due to memory lapses,

physical states, such as tiredness and psychological conditions such as strong

emotions.
ii) Mistake : A mistake is a deviation which the speaker or writer can

identify if he is told that he made a mistake. The speaker, or writer, may or
may not be able to correct the mistake, but the point is that he can identify it.
ili) Error : An error is a deviation which the speaker, or writer can not

identify, even if he is told that he deviated from the norms of the language.26)

AE A8 AL 0FHT 9E YY1 9ok

HHE-A (recurrent) ©] 32, A A 4 (systematic) 0] oF Jhtpar th
g3} o] Fgw,
We are of the opinion that an error analysis should be based primarily on

recurrent, systematic errors that are made by a number of learners and that

can be readily traced to their sources, no matter whether they reflect defects

in knowledge or whether they result from inadequate habit formation.28)

SRR

rr

Brown< A <(mistake) 7} &34 7FolH 2AL ojn] ¢ 3

26) A. H. Hussein(1971), Remedial English for Speakers of Arabic: A Psycho-Linguistic

Approach, The University of Texas at Austin Press, p.102.
27) B. P. Taylor(1975) “The Use of Overgeneralization and Transfer Learnig Strategies by

Elementary and Intermediate Student of ESL”, Language Learning 25, p.8l.
28) L. Duskova(1969), “On Sources of Errors in a Foreign Language Learning”, IRAL 7,

p.16.
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o B85 BEAA Fopy] PRl BAH, SA5Ae A0
o F(error) e o] sAte] Eel $Ea wold FEoFAL Aelg W
o},

|

9

A mistake refers to a performance error that is either a random guess or a
“slip” in that it is a failure to utilize a known system correctly -+ An error,
a noticeable deviation from the adult grammar of a native speaker, reflects

the competence of the learner.29

49t oled Y FA59 P2 FFAA, Qo) FEAS0] Wals oF
£ o4 2EAE dga ARd 224 xgoz i BdFez doue
g4 BEoldq A2 AAF FHd. = A£5A T BE AdE A4
e 7 B gl SEAT AL gl BE Qojd] @ o) solgn

ool A olAe2 AA, SEATE A st e ddsHES

A5 g4, 22 weh GeAst 23 BARES vetan AA, HEA

to
Hu
1o

2] g5 FAe FFARY AFAL Wekt LRE BE B $Be

29) H. D. Brown(2000), op. cit., p.217.

30) Hn(1997), “T&a Jo] shro] YERE e Fol #I AF  JoARV|gAM L 2 /FE F
Aoz” A =i, AW gy wSoskd pl4d.

31) ol AI&=(1977), op. cit., p.8.

32) X3 (1989), “LFiEA e Wy FAAM” Tdoqug, A375, Fargojus38t3] p3.



SaA7l Weke RS BAaE HEAN 17 23 A 9 S oF
9 9491g WAt Aold. 2R 99 go2A FEAd AAH - AAH Ao}
7 dolAAe ABHE BAF A2 $5H4L EFHoR BF ol

al

= oFe) U e P ABAL FAY £ YA vobrt TAHY

Dennis= ¢l=50] 527 L/FE Wate 99d st B34, A4,
Adojstr ZHolA I dde AAlsta ok T W=d #A Sh(lateralization)
of 935ty dixe FH= ukFo] FHdHE FAFHA dojF=(latent language
structure) ol 207 5 A E Aoyt SFAT Exoj9 goldh 9o
g F5H HE AR Ao Tz 9t BAst= ZAE A Al F
AF do] FEE AHESH I ot ol EFoE ERojk ofd F3F ¢ojg <l

Richardse= /<9 9Je=z MY 4 B dutsh(overgeneralization), 19
TP o7, F=7F dAojsHoAN 2= oF, drAE 9 BIE S A
=

CTA getel $EE 0F AR AAE AXNFRLOHI, Selinkerts ]3]

33) M. Dennis(1982), “Making Errors and Making Progress”, The English Teacher’s

Magazine 13, pp.66~71.
34) J. Richards(1971), “Error Analysis and Second Language Strategies’, Language

Science, 17, pp.12~22.
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St OFE Weks olfel dste] RIRE Ao, dHHgoz e
Aol A W G FEY, oiue JAnFel B FEAY o
=S¢ BE do) 739 3 189 A A AAHAES)

Jaing F5A7E Aol A4 FAZ Qo FHEL FY DGl BYFHE AA

WS WAAY 0F, 03 9P PEsd oFE 5o 1 92 9

B30]9 £l olFold] At WY, FETHAY FFF FHL FUAE
Agate FAd N3 WRE @ 227 qEd ASdN LRE WE 5 ot A

Aol Aurdom Hel G Wt d= A5l Fol G B 4T
2 MAE Aoz YaByel gold Aoizt delt BFY ¥ EE ol

Taylor= Aolell o 7ol ts) v Zo] Tshi Ut

Transfer errors, however, are entirely different overgeneralization in origin. A
transfer error is here defined as any error in a target language while it can be

attributed to the structure of a native language.38

35) L. Selinker(1972), op. cit., pp.209~231.

36) M. P. Jain(1974), “Error Analysis: Source, Cause and Significance”, Error Analysis,
Longman Group Ltd., pp.202~206.

37) FAR(2000), “F39GoeFAte] LFiEAo] B3 AT, AALES =, 2
sk9l) p.6.

38) B. P. Taylor(1975), op. cit., p.103.

K
=

Bjsta o)

¢
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=0 steAe] stgxr] @AY SFES 493 B2 doizt Aol (interlingual
transfer) &< ZHA (interference) o] 23 the Holth. hustd o] @A st
Ae 39 47 FolA obA E=ojzh {47 AoAA 0l =) FH W
HaE Ag W Tofel Higk AP A Yol FH57] miEe] R A4S -

T 7HAE WAL QT AA, SR019] AR A 2Fo)e 947t ZAEAY B
o] 849 BS wobx Bake Ffola B4, FHolY FAIA v Aol F
ok Xatel BFol9 g4E dojt FME e Fdfolth F dojHols
StEAE ZFold g AAs R S
o] AAY SEs aHHLE ofFHE FFAFo|thY

Aojdol= BFo) g ZFo7F AAH FAHEES Ad W B0 Ao FHo
9 sse FA(facilliatatiomAl7le 384 A& F 3YH  Aol(positive
transfer) @0l dold & Aoy F Aoje Fx3 Zo|7} W Q3|2 R3]

A& o] BExo] g5 YA sh=(inhibition) 83 F&, & HFH4 Hol(negative

ol
o
l?l?
4
=5
2
<
Y
%bo
3
I
re
o
>
)
4

transfer) o] Uolueh, ARHow FHAE APAE FFA BT T2}
A28 % ZEoISY Aot 9g W AT A& FPIN B FEHA
29 oj® 922 1 925 A4 e B3 222 g HUH B
2 Zol2 & qtd olHd Hed Fgol Aol ¥ oFE WY =
Aot

Taylore doj do] & HJdutstE o534 2o] dygstal o

30) 284 (1987), “Bh2EA ] AW, Jolu % AUZ, FHGol W F T, p34
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The strategy of syntactic overgeneralization can be defined as a process in
which a language learner uses a syntactic rule of the target language
inappropriately when he attempts to generate a novel target language

utterance.4)

Taylore dolstse 271 @A 44 5, Aot Ho7k FEHAA HetdA
% de SteAE] A2 AAY dFEe 557 AlAstE, A4 o B2 A
o Aol &, FEo WelM9 FJdwtstrt yehr] Al Adaal detal gl

ool A AE upel Zo] {9 Al W A FAEY AMSt FES
olf A EFH EH, EFo7F FF AoE A Pelste] ¢4
ste Aojt AT Fxol AA WY BFAY wjEd 28Se Fxo] iFIHY

Hd Atk o] A9 JAE Aozt Holg stal, FAE Aol Aol

rXL

==
Ho
ui
o
ok
i)

Py
+
ket

3NN LG LAAE G547 Aoje] B FRE HIS FES
19
=

& & d=d olF Richards(197) = "&E€ 7

40) B. P. Taylor(1975), op. cit., p.74.
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Stenson(1974) = " =¥ 2 F(induced error) "2tx £t} 4D
SIS WALY Q357 4% AEoly nFgA o AAIE ZEH FI2Y T

T 52 AHH9] 480 2HAAA g2 VMAFLE drld £ (diil) WEA F

=3
Ho
o
e
)
52
rlo
re
2
oy
mly
1o
>
>
oty
re
2
_ng
.Ll
0%
ol
@
o
(@]
S
5
oQ
E.
w2
+
=
Q
o
=
o
=8
rlo
d
N,

SIEAEL 259 A (message) S & oA 7]7] Yl EA A = (production
strategies) & YW 3| ALESIA T FTF ol 7IHE AAF 279 Yol & F
Atk Z9(coinage). A4 (circumlocution), &EH &9 (false cognates), 17

3 ZY2 EF(prefabricated pattern)ol EF 279 2ol @ ¢ Uth4d)

3 &

1o,
M
EM

O(A

Gt W oRE ¥

S e sAnT g Adstn gou

i

Ol
fy

Richards+ o] StgAte]l o] 7Hdol| 93k 2 F(interference error) <t

d

41) H. D. Brown(2000), op. cit., p.226.
42) Ibid., p.227.
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ZHe] Qo] wiAH F#Eglol FASE= Aol WF (intralingual error) 2 2 33

49 25F(developmental error)®] 7 7FAI2 FESHAL o) X 1+ o] UF

-

Cordere o SteA7F Wate AAH 79 2d SA A wtA AAA

41

Q@ 7 (pre-systematic error), HAAAF <L F(systematic error), AAF <2

or

(post-systematic error) 2 E/3IaL o]|& TA] 4 7tsdT & g A3
PO Ul Qithéd)

Taylor= 77& Y o/, o] Hold 93t o/
AT o 2P 2 HY /Y oA JHA EFE UFa o) g

ki
Burt= W14 HZo& Stgste SrsAY 275 Add 2 F(global error) &t =
of

'z
18
0%
19
to
;[m
2
(o,
o
e

d

S (local error) 2 FEIHAL Jed, AR Juig Akl £ 24
FE FE 2F F 2F 72 AAC FHEHE F2AES Mitste A2E o,
AEA g8 9 o8& SoA Lojya k. FAE EF YoM JatihEd
dFe A FA d= 54T 84

A S SN BHHE QR TR

Jamest JOE RFOIR FHete F9% ATow FHse 499 oFE
HmsAA AAL RPAL ol%, Fol-BAte] UX. WY, old, BA FOE BF

e REE NG

43) J. Richard(1971), op. cit., pp.205~206.
44) S. P. Corder(1973), Introducing Applied Linguistics, Harmondsworth, Penguin Books,

p.271.
45) B. P. Taylor(1975), op. cit., pp.100~107.
46) M. Burt(1975), “Error Analysis in the Adult EFL Classroom”, TESOL Quarterly 9,

pp.56~57.
47) C. James(1977), “Judgement of Error Gravities”, English Language Teaching Jouranal
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g A2 g8 ¢ g ayE=RE 4z
Aoj7F Aol (interlingual transfer), I8 1

ol Aoz EFskth

rr

31, pp.116~124.
48) H. D. Brown(2000), op. cit., pp.222~223.
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T3 H & o
A flelle Aol gol slFyt FoI-5AM] 4A | FAL FAE T
v e Ak 284
Hde g Aot Bt
o] A2 Aotk TEBA
3 oAl HE st okt TEBA SAE BAE FAL
o Fol = wEsith HQ1 it, B@AL | AR BAL HRA
ask A auE =9 gAY E47
s £¢ ®ol 7Ha iyt T T84
IY= FESHA BEAH =KW
s daaad el 8
U= dokd 22 $A7 Aok &AL £ F8A
Ie & A7IL whug, AX AL, NERA
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(£ 2) 49l A48 29 AGE
1 I get up at six o'clock.

2 Everyone likes me.

3 What did you do yesterday?

4 I bought a book at the bookstore.
B I was surprised at the news.

6 She is loved by everyone.

7 I have just finished my homework.
8 Sumi can play the piano.

9 I will be busy tomorrow.

10 I have two sisters.

11 There are many books on the desk.
12 Her room is big.

13 Tomorrow is Namsu's birthday.

14 This is an apple.

15 He had a headache yesterday.

16 It's warm in the afternoon.

17 Help her with him.

18 I have a lot of money.

19 She looks happy.

20 [ am a 16-year-old middle school student.
21 I have a lot of homework to do.
22 He is always busy with his work.
23 He married her.
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rE Mo

fol ogk
2
oft

24 She comes back home at 4.

25 Give me these five apples.

26 What a beautiful flower it is!

27 Do you know where he lives?

28 Study hard, and you'll succeed.

29 What do you think about it?

30 "Isn't it a pencil?” "No, it isn't.”

SelA AFel g FFES 2 WIS G

WA ohl| AFAA G5d GAFHS ARG FALAS & F WA 3

—

) BARY o
3 10. * T have two sister.

(I have two sisters.)
%9 11. * There are many book on the desk.

(There are many books on the desk.)
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. * She’s room is big.

(Her room is big.)

. * Tomorrow is Namsu birthday.

(Tomorrow is Namsu's birthday.)

. * Afternoon is warm.

(It's warm in the afternoon.)

. * Help her with he.

(Help her with him.)

18. * T have many moneys.

(I have a lot of money.)

25. * Give me these five apple.

(Give me these five apples.)

(E 3 HAF 279 #x8%
Y oge | mugs 22 oRUe o 94
s T 13 F =
10 20 BALY B4 two sister Qojzt
11 23 " many book ”
12 21 Bl ] She’s room Aojul
13 15 " Namsu birthday Aozt
16 30 HIQ1E it Afternoon is Qojzt
17 24 HEAY] 544 with he "
18 21 B AL a lot of moneys Aoy
25 30 BAY] B9 five apple Aoizt
109, 1113 2561 FF2 dojdol= Qlste] FAFY & MY o/FE WHsh
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(Sumi can play the piano.)

#3 8. * Sumi can play piano.



3+ 9. * T will be busy the tomorrow.

M

(I will be busy tomorrow.)

g 14. * This is apple.

M

(This is an apple.)
i 15. * He had headache yesterday.
(He had a headache yesterday.)
=3 16. * It's warm in afternoon.

(It's warm in the afternoon.)

(E 4 FAF 279 2x8%

5T lews | wuus F9 9T 2% 99

8 19 ob7] %] #A play piano Qojzk

9 26 FAF AL busy the tomorrow Aol

14 19 HAL B This is apple. loj 7t

15 27 " had headache "

16 30 " in afternoon "

oM 2Fe Zee WA dE FEd gt g5z A B8 Qe

FEZA XM= IAE g7 dZel Go AR EAE At A7t
SEEE AGHA 7] wiEd shgAr Zhstal g st

ok 1493 16We] 2 AFHA dg & 5 Uk

A% T80 At & @ ‘have a headache'zte #-EHSI

Aol e 2 FATol BS 0FE WAEY Bt EASA gk 23

ok
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3) BARY OF

=% 1. * I am get up at six.
( T get up at six.)
& 2. " Everyone like me.
(Everyone likes me.)
& 3. " What did you yesterday?
(What did you do yesterday?)
& 4. " T buy a book at the bookstore.
(I bought a book at the bookstore.)
i 5. " I surprised at: the news.
(I was surprised at the news.)
& 6. ™ She loves by everyone.
(She is loved by everyone.)
=& 7. * I am just finished my homework.
(I have just finished my homework.)
i 8. Sumi can plays the piano.
(Sumi can play the piano.)
& 9. " I will busy tomorrow.
(I will be busy tomorrow.)
i 11. * There is many books on the desk.
(There are many books on the desk)
i 15. * He is a headache yesterday.

(He had a headache yesterday.)
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3t 17. * Helps her with he.
(Help her with him.)
gt 19. * She look happy.

(She looks happy.)

M

M

gt 23. * He was married her.

i

(He married her.)

M

3} 24. * She come back home at 4.

(She comes back home at 4.)

M

3 27. * Do you know where he live?

(Do you know where he lives?)

(E 5 A7 79 2x38%
5T lews | suus %2 othig o F 44
1 11 A I am get up §1ojzk
2 27 " Everyone like me. ”
3 29 y What did you yesterday? ”
4 2 FAA A I buy a book Ao
5 29 TEH I surprised at the news. ¢ojzt
6 2 TEH She loves by everyone. y
7 29 A I am finished "
8 19 y Sumi can plays Ao
9 26 beZA} I will busy tomorrow. Aoj 7k
11 23 beg A} There is many books Aoy
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£3& 8. * Sumi can plays the piano.

(Sumi can play the piano.)
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=2 9. * T will busy tomorrow.
(I will be busy tomorrow.)
= 21. * T will many homework to do.

(I have a lot of homework to do.)

A=Rs3
;; R THEE FQ LBYE F Hda
8 9 “e 1 o
1 =g can plays Ao
9 26 " will busy Aot
21 29 Z5AF J7F I will/have to/must "
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5) FEAFY 2

%2 18. * T have many money.
(I have a lot of money.)

= 20. * T'm a 16-years-old middle school student.
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(I'm a 16-year-old middle school student.)
i 21. * I have many homework to do.

(I have a lot of homework to do.)
& 25. * Give me this five apples.

(Give me these five apples.)

(B 7 F8A: 279 £33
2T | ens| wueus Fo oRg oF 99
18 21 E7HE EALE many money Aoizt
20 30 A+ GAE 16-years-old Aol
21 29 E7HE gAE many homework "
25 30 Z| A A this five apples Aoizt
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+3 15. * He had a headache on yesterday.
(He had a headache yesterday.)
= 22. * He always is busy with his work.

(He is always busy with his work.)

=3 24. * She comes back to home at 4.
(She comes back home at 4.)
(% 8 FAIF 279 £x3%
3k
;}Z LFF EHTE F8 27U E LR 9
SLECR
15 27 AL on yesterday Aozt
22 29 Hl = FAL always is busy "
24 28 A} to home %

_43_



22%

A ol AAAGE FHLS G5 YAW BL FAS] LFE WA o
L @Fo] oo AujE W o] (Y AT B % 9

2490 A% home'e Fa9 RAlolmz ARV BRasAw el ~
d'el ouE adz Folz $74 2Rad FAA 0E WS Ao Ao
Aolol 9 eRolY. BF 15HE oA BEed IS A7te eRely

=& 1. "1 get up 6.
(I get up at 6.)
& 4. " T bought a book the bookstore.
(I bought a book at the bookstore.)
& 5. * I was surprised the news.
(I was surprised at the news.)
& 6. ™ She is loved everyone.
(She is loved by everyone.)
=% 16. * It's warm the afternoon.
(It's warm in the afternoon).

3+ 22. * He is always busy his work.

Z

(He is always busy with his work.)
3 23. * He married with her.

(He married her.)
& 24. * She comes back to home at 4.

(She comes back home at 4.)
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2T | ense| wwes Fa ouge °F €l
1 11 ZAAAHE = I get up 6. Aozt
4 27 ” I bought a book the book store. ”
o 29 " I was surprised the news. "
6 27 " she is loved everyone. "
16 30 " It's warm the afternoon. "
22 29 ” He is always busy his work. ”
23 19 ZAX A He married with her. "
24 28 ” She comes back to home at 4. Aol
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9 28. * Study hard, then you will succeed.

(Study hard, and you will succeed.)
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28 29 HEAL Study hard, then/if/so/after Ao

g+ 11. * Many books on the desk.

i

(There are many books on the desk.)

3+ 13. * Namsu's birthday is tomorrow.

M

(Tomorrow is Namsu's birthday.)
g+ 17. * With him help her.
(Help her with him.)

s

gt 25. * These five apples give me.

i

(Give me these five apples.)

M

gt 26. * The flower is pretty.
(What a beautiful flower it is!)
23 27. * Do you know where does he live?

(Do you know where he lives?)

_46_



—

~

| N
ey B B > B >
|
of
. -
S z
g g
2lel 2 |, G
N = ]
@ .28 . ) >
o = VO I = =
o o w <= a0 & =
| S| E|la|l 8] o8
) 2l 2| 2| "
=S = 2 = )
g < 3] L
2 @ | 5| s E | o
-z = Z
>y @0 <5} &= L
g g = 53 @ =
< = <
< e <
= |z |l |B | B | =
ap
-
0 el
m |3 ||| | BT
B Do s
N
&+
i
of
70 1o | — o - e} © r~
o ow | — — — || X N

o
=

L oRollE RIS G

zh

AREY oz o

Aole] A LRI HREEOE, o

TZXE O =

o

1)

o

adz goi

=
=

RS

o
-

ojth. 11¥, 17¥3 259

=
T

[e]
—a

% F Y BAH BA Fo'9 T

29

st

gjl

o
700
il

o

) EAb+ Fol+ BANY T

2N o}% Z,

4 9%

o

K

st

N

o]
il

Tor

g g7

s
of

o)
o
B

10) &

23 29. * How do you think about it?

(What do you think about it?)
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“Tsn't it a pencil?” “Yes, it isn't.

30. *

“No, it isn't.”)

("Isn't it a pencil?”
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{Abstract)

An Error Analysis of English Composition
by Middle School Students

Kang, Mi-sook

English Language Education Major
Graduate School of Education, Cheju National University

Jeju, Korea

Supervised by Professor Hyun, Wan-song

The purpose of this paper is to identify and account for sources of errors made by
Korean middle school English learners. By drawing upon the methodology of error
analysis, this study attemps to describe and explain types of learner errors attributed to
interlingual transfer, intralingual transfer, and both of them.

In the second chapter, I have dealt with theoretical background to error analysis
related to English learning: contrastive analysis hypothesis, interlanguage theory, and
error anyaysis theory.

In order to investigate what factors cause learners’ errors, I have chosen 108 students
in the second and third year of Kim-nyoung

Middle School as subjects for the experiment implemented for this study. The subjects
were asked to translate 30 Korean sentences into English within 45 minutes. All the

sentences included in the experiment were selected from middle school English text books.

* This thesis submitted to the Committee of the Graduate School of Education, Cheju
University in partial fulfillment of the requirements for the degree of Master of Education
in August, 2004.
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The errors have been classified into 10 grammatical categories: noun, article, verb,
modal, adjective, adverb, preposition, conjuction, word order, and expression. The errors
have been further analyzed in terms of plausible sources of errors attributable to

interlingual transfer, intralingual transfer and both of them.

Among the findings of this study are:
(1) Among 900 items, 155 items have been correctly answered(17.2%), and 745 items
incorrectly answered (82.8%). The incorrect ones were divided into two kinds of answers:

erroneous ones 593(65.9%) and no responses 152(16.9%).

(2) The errors resulted from interlingual transfer are 52.75%. intralingual transfer

14.5%, and the mixed ones 14.75%.

(3) The errors of conjunction occupies the highest and noun the lowest ratio of them.

The findings suggest that error analysis can serve as a useful method of identifying
types and sources of errors. They provide teachers with valuable information about
learners: their interlanguage system. This study shows one way in which error analysis
can be used to identify and understand various sources of errors, which will provide a
basis for helping learners develop their interlanguage system in pedagogically sensible

and effective ways.
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