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1.1 A3 Hey

Selt AF ozt TAIA Al 42 glck T AR} fEo] F3, A,
B3, A3 5 ode opolA 9F e TRl AN A Folz fALEY 7|
57 BolA2 ook vigel Fal AFAo] AL Zrhstn glof 2 olr wrch
FAo Golz JALES QY3 slo} & Wado] HAF LTHD Qe Ao
.

22y BAS) $o] o] L ol2d AFol FLHA TE A Tz Tw-w

o4 x4+ (Grammar-Translation Method)s} 337 w4 (Audio-Lingual

4

Method)oll 1 53ted odolg 7ha el ul, A= AL ES) AL Tabsin

HFale whdks o Felz F vie) F3 A L ARG Ao Fais g

RS 7t2 A2 o vl di8tE Ded) A He N, A5 "oz SaE s AZo)
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A (learner- centered)®] #¥3 (role play)e %3 #4le] o218 FHE 4 gl=
THE AP dl 2 23] EolAo} Aot webd oo} malE 4wl 7 ol

Al A chedgt w4 o (classroom English)® A4-8r2h S A]ofl, AJd7zh 252
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¢ & AET BA5n, 4PN ol vjA o),

2 Ad7E Qe 2] TFH e YALE Y AL Y Uy A
A 2gatao A AEFn Qv %o mAA| High School Englishe] 53 A8 328 o
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3 BAE ol B Auist AY ATEL AEsl} WY 2o TAPL
shebsl L, A3Fel A s 2 29 o] & wi7o] He oo} 2L Wgn L A7
B 24Ye DA, Y D4 B £YLS PO v At

Asgol e -5 U 2y, ¥Fa4ALY KEDD) ¥ 22jn o
F 2Y¢ vnsn. 2 2o 97 3HQ YALE ARS A AT 2 o2
A A S ZASL, ASPIAE A2, AR, LR N 24, FHY AL A2
2 oA 483 4o A4 2Y3 2 AT 2 ANGL, AA Sol 4 of
DA AgHeA 4odhe o 2ol Ak

o2 AL HELE, FolA =7 vbE oAl 2o, AstnA ol
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2 BollME a4 F £3S AR 8T 4+ YL RAEI] A A
slAl 2, de n5dm o] m&o AdE A 2 FAYE AR,

Ad da A7 H&E 3 AFslein e

2.1 g0 g5 Ay

gl el A4S shetsts] A ae 19919 3916 AFF LA S S

407%8% 22 107hA WEE AE - ZAEEEd o Aok 953 2o

(E1) dof a5 Ay
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1 o] 5ol g | 1) e Fo] Aek 9 | 24
FolsE? 2) ¥¢l e Holo} 216 | 53.1
3) &9l sl 92 | 22.6
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3) A%t HadA 87 | 21.4
4) 9ol & %8 43z 34 | 8.4
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AF AU | e fesy 4% e Az Ay
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7)-87] Gzt AA s ool Gopn Zgen 9ok

2 GALE SHE A2 Fe A, A¢Tol g LAMQ
AFE AFAA FAA 442 Aol Yok, T B HolE Yo whIol
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Over the last few years there has been a strong movement away from
highly-structured, teacher- centered, grammar- centered teaching in favor
of task- centered, communicatively- based, learner- centered teaching, often

including the use of certain so-called “humanistic” approaches.?
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2) Barry P. Taylor, “Teaching ESL : Incoporating a Communicative, Student-
centered Component,” TESOL QUARTERLY, Vol.17. No.l. 1983, p. 75.
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SFojz YALES ¥ 4 gt SHL sEn, oF FHE oYz &
2] 3t Ao olupAsAl et

1) A4 e ddel £Aol BY AFAE olHRL, olF AT 4 UM
.
2) 9% 288 WA olsisied FAH 3T WA Gob

olg} e o} w3t ¥ off o] 19 FEE,
1) o4 B8st oibdal stxol Ay BE Ex olsstel, d3E & A Aok
2) A4 A% duHa A B TT AT olstel, & & A ok
3) oF & ol#isid FAAL A% WA YoV

2] 2§ = Rivers(1981)v} Seelye(1984)7F A A g & Fo] m

Ho
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tfa
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rlo
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o] glc}. o] & Eo] Rivers(1981)= ¥Fo] =& 3§ o}
+3 2ol AAFI Ao

tay 24, A88-7%, 1988.3.3L
Tay ToZois g 33 si4d(deiI, 1)), 1989. pp.108-110.
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1) to develop the students’ intellectual powers through the study of another
language;

2) to increase the students’ personal culture through the study of the great
literature and philosophy to which the new language is the key;

3) to increase the students’ understanding of how language functions and to
bring them, through the study of another language, to a greater
awareness of the functioning of their own language;

4) to teach students to read another language with comprehension so that
they may keep abreast of modern writing, research, and information:
5) to give students the experience of expressing themselves within another

framework, linguistically, kinesically, and culturally;

6) to bring students to a greater understanding of people across national
barriers, by giving them a sympathetic insight into the ways of life
and ways of thinking of the people who speak the language they are
learning;

7) to provide students with the skills that will enable them to
communicate orally, and to some degree in writing, in personal or career
contexts, with the speakers of another language and with people of

other nationalities who have also learned this language;

olF TR & o, 4T 2L aA T, Bals], Y], 279 475 S AL
B Az YT F3e olslz FEY 4 3

Y=ol &ol lojy adole) 47]5 ¢ 72 HEe Tz A
= F28 Atdol v, dF F3}e o|dle] THE FA F w7
(1984)7F A4 £3 259 77k2) ol 2 vepy 9o,

A gadd ool

rir

A

F8 AL Seelye

5) Wilga M. Rivers, Teaching Foreign-Language Skill, 2nd ed.
(Chicago : University of Chicage Press. 1981), p.8.
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1) The sense of Functionality of Culturally Conditioned Behavior
2) Interaction of Language and Social Variables

3) Conventional Behavior in Common Situations

4) Cultural Connotations of Words and Phrases

5) Evaluating Statements about a Culture

6) Researching Another Culture

7) Attitudes Toward Other Societies®

oIHY G0l ZEE 4 Agel BY UAQ SAol F ol JArE ¥
T AT 8T 719 o] EF5E ol#vle Watoz AMY Ao, T8 @
T3 488 AW AFARY Fo] 8ol Bl IF Tahe] FAL QA
2, Aol g Aohaly A% YolE TAY 4 USE sl=yoz M UBY

JaraFol B & UEE dof szch

3.2 YAILE S A

714 Al Emold FasiAl e} 2
competence)e] & +{]lA|, 22|m AL o ool & ZLxo] Hshe] W
d] 7} =i},

Chomsky (1965} doe o]22) SE5 9As U o] A5 o)) ol
£ A2 527 2419 dojoll i) shx 2 2l 24 e) Qo) (competence)-&
s ety B3, FAH AGeld VA dolE AL H9< dof
=& (performance)z} F¥sl Qo).

A4 % 53 (communicative

6) Ned Seelye. Teaching Culture: Strategies for Intercultural Communication ( Lincolnwood,
Il : National Textbook Co. 1984), pp.66-74.

7) Noam Chomsky, Aspects of the Theory of Syntax ( Cambridge, Mass. : MIT
University Press, 1965), p.4
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ol o8 Hymes(1979) Chomsky(1965)¢] alo}s#zh ojas olZo] Absj-
T F9e 2eelA Ykohn wuses, Jakobovits(1970)5 A#H odof
AHg Aol G%Al ol YAE HYsE $Ho] ado] Sl Tesjojo} Poin
k. Munby (1978)% A+8)- 2302 & zsgdeh 4% A8
B2 ST AT 2R FHE ol AR o] SYnohs AA Qo] 4

& ¢ TYshe AR A4S dof sHoz

L
il
ag
ot
=y
N
o
ol

ct.

1) whether (and to what degree) something is formally possible;

2) whether (and to what degree) something is feasible in virtue of the
means of implementation available;

3) whether (and to what degree) something is appropriate in relation to a
context in which it is used and evaluated:

4) whether (and to what degree) something in fact done, actually

performed, and what its doing entails;®

~

oA & Hymes(1979)= £4H, Az dold, A3 234 4L 844 0L 9
A4F sHolzt 22 glern], Paulston (1974 : 347)& olo} Apgo] sl5)a Fa2,
Widdowson (1978 : 15} lo] A& A4-& A2 % $Yole} Fedstn Qict o
A 23 Chomsky (1965)7} o] Wjdal £a Sute odo] $Hole} 733 A
e 2], AS- g3 2dg uRY o] g 2o did o]dE Tass

FUAY $HE AL ol 2w 4+ 9ok

8) Dell Hymes, ‘On Communicative Competence,” In Brumfit C. J. & K.
Johnson, eds. The Communicative Approach to Language Teaching ( London : Osxford
University Press, 1979), p.10.



ol4E FHH Z o, AALF TR UAY A3-EahA VAN FEAHL
2 M EE 317 ke stalel HAoL slAol @ A4 FHoz oY 4
o olell wet B dFo] WEAEL FAY Ty T A4 doz: g 9
AHE BREAG Sl ov] stetol oF ke AE FAGDY, 43| Wstel ue}
Azlell gA Aol E AL & AR, EaAoz Z7)7} Ho] gt T del B A

e ZES Aol dozn FAs2 o

oF, W8, Axn, 2 2oz J5E Fesld ALY £ o)

Littlewood (1981)0ll wt2= o F&Ae w2t “Close the door, please’,
“Could you please close the door?”, “Would you mind closing the door?,
“Excuse me, would I trouble you to close the door?” 9] o8] oju]z A& 5
oh 10 ateba] delE Aol A= F AgAUctE AL $A Qo] Y JEA on
5 oldslof iz I )

5oz o] 3HE 43 DA AL A3 A Aol aat EFo] 2l
Ag golof Foh= vt 7ted 715 A ouj= EUd “Close the door, please.”
9} “Would you mind closing the door? 52} T8 i3}zl 3= Ao ot
2 FEF A=t dz2A delds A43A 9ejd Az Yok B 4 )

2o graF Y2 7HA7] HalMe ol AAe] A2 ool g A4
= dol, olgol %A £ A3 Lol4 715 ool A3 A ouls ZFa gy
F ot AY = ZFoof

2oy oL falef AL F FHE YA s Hojgoes APAY 4+

32

9) o] F&ol M= AFF(1988:81-93)¢ Hun¥ A
10) William T. Littlewood, Communicative Language Teaching : An Introduction ( Cambridge :
Cambridge University Press, 1981), p.2
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< A9l7}? Paulston & Bruder(1976)% #]%@ ofe| sxp5o] oir% Sae
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AFE ez AeTa BANY B5 L AL e, Bxs wololx A

3L AYHE ol ANLE 5 J19E o sAsicn 4o,
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L
rir
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TS Foiutol s AREA Yrozg A
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FEAZ 5 9l7] wlFolnt, vt Lo TAA HAER sled T A Lo

19603l Fuboll Eojob edofr} aie] £2(a set of habits)e] A Agh= ==
3ol +3 << (pattern practice)z} wh¥ d5S £3 wut- 7] (mimicry-
memorization)s 223t B2 4L @ uIe WA =eod, ddojr} T
& o e QAL FA9 Azt AA slol 17be] A o] (cognitive
variation)®} A oj# oJod(affective domain)S E3F AJak= 8 9 (productivity)s-
7+Z(Brown 1980 : 130~ 150)3}= qlx]|Z e maw e Hoh 2 23S kAl 2o

2y 1970 el o= <l 3] 4] e (humanistic psychology)sl 7]ul-g
ol Sgate] QAE EFdn Aed YRS FAGE AL, 8452 FAoR

THE AYAIE Zeel FEE WA =t o F U HALE 2e qleje )

A 2oj9} A A ofu]E F g Aslm AR ZE AANHE 72 Y39 ulE o
FEo A LE BFE RS, olBul AlLE F4)9) mane] Be AL
=A =3



ol w4 ool A3 73 w4+ (Situational Reinforcement Method), =
+3 =z (Microwave Method), CCDe 4 Azt 249 (Audio- Visual
Method), HAl 4k§ m4w (Total Physical Response Method), Az m sy

(Suggestopedia), # 5 4 (The Silent Way), T5 4| olo] 54 (Community

Language Learning), % m4 (Confluent Approach), 91 4% (Natural
Approach) 5ol Lgsl=dl ch 3 HoAE olE 71eu H¥ I Wy Bede o
T Sl 4% s w4y, 283 a4y, CCDY A7 m4w 9 2o ma

Mo @4 ol2% eks 2w

Washington D.C.oll Q)= delojd7 £ (Institute of Modern Language)ol] 4]
A Eo] 2 o] mge, AU A AL o = (situation)e 2 sled, 3
TFEH FH AL B85S Bl gFolE BEA e ney 122, 2AY
%5 BEol T2 F4 (structure- centered)d] s|HAH Faio] olLiz} B aye) @
A AZE FASE o]Ro|Ad gty o2 e Ax A¥oly dyTe AR 3HE
AL 8Fo] o g0l Hdm g2E 4 Qo).

AA 2 324 &, 4b% F#(response drill), & ¥}2 (sentence for
repetition) 282 ¢ 7| (reading)2 v} 4 A =c)

P4 A FAS AE-399 YA WY-AE- S

=g 2AE B o3E F7 Qehed BB 52 £ wLen o
5 HstA RS AHAAG b o) BAAA FE 2YF (guided

role- play)o] Ag= 4 Qlc}.



deoz v U g2 pHAeR T 2AE FH B Al
T2 2 YAg oA DAZ, uS F33 9UE YT AV Adges

437 Al ke & 0ukEA ohfoiAlg,
°joiA §17] A=t W ot 2@fm aRE o8 FH FsE dfss
A7t A4 e,

—

3.3.2 =80 usYy
ol 4yl Stevick(1966)°] Cummings(1916)¢] o] &-& ujelo = e A ulgl
Aoz T3 gL 8 A (cycle)e 2 458 4 U2 315 AL TSI A
C-

T 2 5o 3o 2 £3 FA4L M-wA (M- phase)?t C- ghA|(

2, 49 o] sl aga 2y g4 23t

aje
o

M-=hd] $olo) Age o
To2 AP AL R B 2,38 9 ohE, WA w0 2,35 @t Taw,
SHol Aol AdA o Yakel, wAbE o] A BE 4+ AL WA A
Ak o, wA 48 £4 AZelE 2Relz TRl Walgel olid Al
2] oelg olaslE] TFFE2 TIo]E AlEsjAE rE)
shEolis C-wA (C-phase)z oi7k2 C-whAl: ¥4 33 (controlled

o>
rlr

L aAe "

r
r-|a

conversation)ol| 4 ¥ 3] 3} (free conversation)s A e}

& 3] 3} (controlled conversationk= M- ghAloll 4] 2§l clo}ol T AE2S o] 83}
o #A LA-A digz, et S4-A i3z dEdd. olwo] =83
¥ M-phaseoll4] ola] $5H A2z Azt A&dch AS 3|8 (free

11) M-phase?] M Mimicry of pronunciation, Manipulation of grammatical
element® %31, C-phase® CE Connected Conversation® Free

Communication2 =3,



conversation) A A3 7he] Af chsildl, olu] £5% TE FTHL Audsl
dA &7)7 At HEE ARFA olokr|dd. mAE 22 e s AYS
FL Hag AE A I¥E =

=3 ;S A oA Yol A P 2L A A =Y FH
5 AA3l AL F 713 S Hdz Al dog A, AYITY oY FAL

€ 4 oz £

3.3.3 CCDY Az} usyY

o] w4 L Y| VIF(Voice and Image of France) Method& ©|Z¢ CCD
(Center for Curriculum Development)oll 4] &€& 43 A2z Aoz oloje
Fdolrk o1 o] ALEE Fadolvt 483 FeldA 44 & gt Aolmz,
delt AdF o ARAA FadAets g stellAd YFo] 5ot A4H $in A

e 401¢ SAlo] ALg s ol EobAl whyol Heht AlYE heiAlz ma

= “

N

olch. 22jsted 2 & AIA 7 AT (audio-visual aids), 2%, 5§ slolZ, o3, &
Bol=, getole HE Fol UrHo 2 ALt melA o2 g B4
ALIT< Az B4dds AL 2sA H2 vt AL Aol

| Wfoll 23 491 A A (presentation), 4= (explanation), ¥+ (repetiton),

A & (ransposition)d] 45tAlel &3] A8 =ic)

L

[+

AA AL @ A2 B wAE P AZ $geld @ Eote) A Fo)
5% s, azlo] YAHE AW A2 E AL-FUste] olo] $5 Aol
A, 2% 5o A7 Arel ds4 4By g ARz sfelsA s o
A},

A% AN A4S A RS FoA dof slmz, AEe Troigss

hedl Dol 727k o3lR 4+ ASE AAB H Holojo shel. YA o4}

ofL
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£% 53 Y A4Y AdA 55 Y 4 YT spodo} Gel.

W A A Aol Az 589 AL v 22l VA st

ar

AALA HHE + A 7] 98 DAZ, A DAl E o sho] Ba Bl

T AR 58 SAFD D ohe, 3 A, A B 92 foz HEo g
o},

AR DAL 49 3DAE 58 S50 oS $HAE Az A%ol @A B

¥ F ol 2 nEe Nas SHoE AUAILE QS oz F- oy

= O st 47, @ AE2 ¢% @ AEH} THo 20 22w @ S A
¥ Yoz AY 5 452 Asld Eadc)

3.3.4 XH wsy

o] @4Y-% Krashen & Terrell (1983)o] o] 2] Krashen(1982)c] 4¢3l 9]0

S olZel Azt AAG Az e s Py Eolch o mAe WAL o o)
A 7bA Lol B =y g,

1) The goal of Natural Approach is communication skills.
2) Comprehension precedes production.

3) Production emerges.

4) Acquisition activities are central.

5) Lower the affective filter.1?

AA QAL ol msel U FE2A FTHolS] T T} FAEH J4LEE T
Tl FHE 2t Aoldh daky o] e 2 ML TFoT ALate] oA

12) Stephen D. Krashen & Tracy D. Terrell, The Natural Approach: Language Acquisition
in the Classroom ( Oxford : Pergamon Press, 1983), p.58.
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x
o
>
njo
N
=
of
rir
o
ok
9
N
2.
o
1o
alo
i
<)

A 2toll A3 FAHE olo}r]E YFEE o)

2222 o] Wyl AAE o PoF En-wEs 5HE 7L 4 Qs
Holld, AgFe]l sl uloh dygs] Jaisol Udokn F 4 g}, B3
Krashen & Terrell (1983 : 67-70)& FAo} 432 7h5hat A4 Sajo 4 22t
A3 rAe] ol2r| 7] Bl e s YT AdA] e AAHL e Az

se},

A 4L warlne 2718 wol o gobt Holoh st slaLEe
F52 Aol ZE FE uh TAHE 25 Educ S8 WA s so]
2FE o Wel7] wFolc

A QAL F50] Aol et A3 T T 4 Aok Holoh TE B

4 27| dEolct,
A AAE F50l A F sHE Abdstod 4o A7 EEL $5¢ 9

& AE AT G5 Foizlof b Aojch
A AL Hgate Aol gbztold AAZE dol Fojob Grit Aol
Aol F5E HuAe LAY Y A BA FollM o]FoiN=z H

53 o] HAL Curran(1976)8 F54 o} w44 (Community Language
Learning), Lozanov (1979)¢] 418 a4 (Suggestopedia), Galyean(1979)¢) €&
s+ (Confluent Approach)ell & A2 A 52ls EF 8o} b oA

= Atz gl

By ¢



o 589 4G Y JLEe] AHY o) E

¥ 5He QU3 5ol 2 4

L
[

e B

A4

4

Foluz, ojap

ojm

A At

i

AR A2 E Hh Bt 2 L 905]

24 AA oapsFo] o]2olxn]
A3 slaisojo} shzch.
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A4 w5 g I 2y

Y

o)

rlr

2 gL ozt m4-uE Ho] ojW &S WD deAE A
oleh. g Fol Gojol m4- st Lol THE] AL dAY

-t 2Hol NG SuLE olshst MRS ol o]F U8 M nh

shirol Al ol B iy BT U2, Y 2 4AHRY(KEDDe] AN Y £

H, 9¥Eol BE Y, 23 goid ;oo A 2HE s go

&

rg{;

A= 5ol Aol M T ulE (readiness)zte Y-S FR81A BolEgich =,

Bzt Foial st HAE AFH LA ¥ @ o] BHEI] HF Fut Hof ¢

Sleh. babe, szl o B BAAE BEE 4 Aorke oYt 2 ms 3

HAE Holm Ut
ool el Gagné(1965)c FoiA &5 AT S5217} 45T 4 Q) gk
e AL, dA FolA B AAZT #5317 YA Adaslojol & A o)

13) oA, T2 718 37be) dejok Ay, (Mg wedal, 1976), p. 1l
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ol gkl ool 2o 21g¢ B25n Al Al D), LE BE P A

Helojol ¥ g 249t FYSL B 24T PHY £ gloo od B

ko

49 91#AH (hierarchical) 22 o4 of® & Ao st5e A oAl M s

S&F AFEA T @ FolA Wl S5 Ao BobsahAy olaiche olg?

2,

Z4-wETHolA BE olF nolm
cf. FAele A% AR A7 ol Folxl AH Bgoel Y FAT Yuhd
s=v2 et Carrol (1963) o1& AEA 259 Heolo] $4L 473}

T Aok F, 28 AAHY AT doll FoiA FAE oo} ubZ AT £ 9tz

stk 3he BAHLE NS FS Yohw AT W] mA- S THE 3]
o FulE 37} obdel m4 w9 Ag sy o

AREE Aoz gFA HAsn Yo}
4.2 Glasere| o2&

Razts AR Lol 2l ag o)lEe AAHE d Flx7 ® AL 19604
2719 Glaser(1964)9] 4 2¥oletn € 4 ot 2= E= m42 93] A
st el A AsA 2 gk AA A7 Aok 29 w4 Yy
AL 2A 4Az 78 2 d DAl A 24 2HY A, SAE 5o
qE o Ak Hrloln, As+=

B4 AR, VAL G5 A3te] o} Aol o)
£E2 s deld oew oo

N

Al

il

) A, T 718 Hobe ol2a AA, (ML : wedal, 1976), p.12.
15) 4AAM, p.13.
) AEA, Tgelmg3e 1], (H%: <z, 1986), p.185.
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(& 1) Glaser(1964)2] W4 D&
N (2) 3 €]

24 FE [~ | AR A | — | a9 om@m |~ [ o3 5
24 e o7 4 ] L ED
o 413} $5e A 59 A 2 3

(7t "xteo] MFEQ 1Y)

& AN AAS, WA DAL 4T 24 2E doh) DAL EAS
Vote WAz Qlale) ¢usyol A

o R AT 2] AAE 2L ARsle] YTugARUe) Lejba w
% AAe A3 197245 19819714 1045 AT- LY Holoh of mHe
5702 g Al AHAE B 4 ok A, 2B b Ha 2 4o 8

A 35¢ 7P A st o FAHL S o), ma B

HEE 294 oW 23} oW HolE HE A5y nHAY B ATso] 9

[*3

A Lyolebs Holoh 4, ¥ stw WA Uiyt A 2A

njo
4
e
2
.
of}
ofr
i
o
o
u
n
'l
olr

wjn
2
A
=
-ﬂ o
e

A4 Folvt #% e 25 5
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T A mAE QT FHE Foly] H3 AAH A2 HAstm YohE Hol
o A o] 2y oy M2 E w5 o] Eolu Wele oo wE H4Fr A
o A= 71 A7} okl 9] 3 %
= Aol

°|Z2 5739 KEDI 23 ¢ #A4% A8 g, Ak oA, Ae oA, wAd

oL
o
2
rﬂ’.
na
rO
o

WAL 3o} gAY SeiAlz s n Qoh. KEDIZF MAlsls whAM £ g ol
Az g Qoksld =83 dlud e Ao

(&£ 2) KEDI (1980) ¢ 2tH Qitt 2§

1) (2) (3) (4) 5)
AY A | | A A | | A= g I A I I - B 2
1. g5 1. Agkyst 1. & 9 1. g3} 1. 744

+ 4 o A3}l G Alseiss
2. 74434 C mAEE] 2.3 A SRR S5 2. ANAE
3. AAAY > w52 3.3 = C BFEg2 3. Axgs

KEDI 239 7 gAl§ & of 7A222 Agsiad, A DAlods Fojn s
T AN AEE A 2 £ AY DA AL AR ol AAH 9 2F
oh g 72E BA-olAFgozA g5 AAE $A%n, o Ausled XA 4
3 sta Aol v 49 AL FHsE Aol

A Al A= FoiAl st AAE FAFo] S5 Fulv} o] Y=stE Yo}
23, aol @ 3y 2XF Hsld Fe DA, £l Fojstr] Aol mAsb B
g g Aol £2x5]o] v Tl A5 HY FHL o185 Ak rlE Ay

s, o Aztel ube}t SAEE T HE, FE AE, AwA ALor P, I

17) A4, IdojwgFs 1, (A% <=z, 1986). pp. 192-196.
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rlr
e

=
Fedol olfolAt BAR, 4o AWML B2oed £l HYL A Fo] 29 o
$oll @b wAh FE 49, B4 Af B = dalludol) 2oy 22w
& olgsted o3 oS Aol
A GAE A DAY o] T HASY TE AHEE Belsn 2 Aol

oln

Het Way o ]8T ARsel 25 WA, WA ANY Bel HE Tyl
o1geted §4 HrhE AAstn, 2 Aol det YW HASoAE A5 22 @
. 22 cl94 FASeAL 13 S5 AHE ATEE Aol

Hoh A @ wle] B F #5 Aol g 23 WS ANFD, 2 A

+ AR of gFol 2 ZAE BEsE g ol
4.4 HE=E0| 2Y

A7 AWt she dolst d¥T ms-wd myale ol2d S2E AF
3 F& 2ol e o] WPwol Uy LYol TAY 4o Y oetny B
+ o] &5 232 o]F9 Shaftel & Shaftel (1967)%- %ol 23] #Aets Moz A}
33t sherol Al Q- 4% Y B Ah2AY] A7 AES A8 BRH 49 ©
golch. 714 & Shaftel 39 o8¢ 53] A¥Fo] 2YL actgchw

AgEol RYe A4t A4 AA Aol BAYAY AH ABE 2 V4T L

18) o F-£oll disj4= F. Shaftel & G. Shaftel, Role-playing for Social Values : Decision-
making in the Social Studies ( Englewood Cliffs, N.J. : Prentice-Hall, 1967)< g
g A
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22 ded Fojoh = SAEL oy d¥Eo] BEo sgsied 2Alo] B

a8

e THHZ, a0l B EESE AL B LA HEL Q8] 2 xAlo] A

ol

Shaftel & Shaftel (1967)& " o ¥ 3 o)

e

st AAlo] AU Qe 7

2 Boll uher
&R AR, PNHos o domz mal 92 3o £ Aol o
A HAE Aol AQE s Aol B 2225} Al QG uhE o)A
AEE FEHor Potn TR Yt 2YA Fos M BT
of #HAle) Fhx ko] F-o1elx] b 4+ olA =2, A1 oJelshA Aol R7| A4
3 ebelolAl olulgh Age AxE A F DAY 73] % 2A Hobs ol Ak}
2% Aok Azt HAE ARES 2 & ole 87 YelHozs AL

o AolAYe FA4AA Fobn Witk x4 AQle] A sHH Ado] T

[

e

kel 2] 2 7 A 2

i e D e R e A e
ZYag o E & a E z
SR o e e T I I

°of £¥o] A3} nek o], AY¥Fold st 2 FulolA e 2sta 4
o Tl AX BH71E stetn Agstel, EEE st Hgo) AL L4 ol

o ghot. 2elsle] EES @ F oA Aol A A2se] A EgozM o
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[<]
(5
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AT FAEE sl Al Ay
-lo‘l

x

2222 2As} o] 2y

¥
of e HrHE A3hg 43l volol Yobe M 5T Fosho} wel.

=,

bl
el

O

-

ofn

o &

[«]

(o

=3
Aol qEFo] FA3A LY 4+ YT HAs}?

A
T

-

dched Wale) ooz}

[=
k-3

45 o £ 4y oY

1
d A F o

ol

=l o]
A &AL,

—

A =23

(M2

o

AL A 27

Teacher’s Guide,

High School English I:
-27-

3} Zeho
et al

[+]

a

el FAH H Folst vx gt 24 3
1990), p.25.

(objectives)e] A4, st A%, 7 o A2l 4 chAlz Uro] & 2 o

19) Maeng-sung Lee,

¥ 8 o

al

=]

=5
L™
=



T4 FYH Y 2

k.13

2y

e p— %7t % #e

>

33 3

oy

Objectives Procedure Checking-up

L

jo| =4 (Feedback)

53 KEDI 2ol A& oFo] 3552 ZA$ 5 2= A3} (teaching-learning

procedure}g ct&3 ol AEstz glct.w

(£ 5) KEDI (1980) Ho{z +¢f oy 2%

Adgets | 5 A A 9 o = IR N - 3 A
3 A 4 4 - ¥ & ¥ 7t A A

el dubdoz Aol BAE Hel o Hote DA £ G o] Foixis

2 ol 4o 3y mge b ol Al =EH ¥ £ oot

o
ek fa
oL
v

ol
M ona

Hel - %t
A A A

e

o ok
oy

wr X
>
Mol
olo ¥
oo

My 1ok
L3

ol wd
oo ug,

Wy

A
=2
c}.

AAL sERe) 47, AL £99 29, & £99 22 4 Ard Az

Bolzt 44 A3 2YL £ of FARCz delw, A 1RAE B 28

4
[t
O
Sk

Hshe wAlold drlAE vl sk Aag nejsied S TEE Aol

[2:4

20) 32l 9 3UAMAFo] o7 =y ok drunA, (HE:8Fas

Ak9d, 1980), p.9.
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7} AF Aol obdd olv] stz A AL FA- w5yl AE Aok Fo] AA s
olok 3tod, AAE 2 F9ol4 oJel7tA] def 7% F ol HE F2

AZL 5& A7el i, opxtez 2 Ao TAHY AEZ

ke

(teaching point)
b ol ol g},

Adez ofm zelo) g, oW eL, T, LY 52 72 At 2E P A4S

mdu

= Adlok stedl, o] F w3 "X FY& t2AY Sog

7h2 A Alsh ol AEE %A AT slEA At §L FARNeE Ao}
3= kAo,

A 22tAl£ 34 A= A} (teaching- learning procedure)?] whAjolc}, o thA
+ oAl spate] Ful(preparation of learners), <5 g9 A4 Y Ade
(presentation and explanation), 43 4L 93 o433 22(drill and
manipulation), =& (application) 22 JY%o] A2 £ olc}

A g5t Ful Aol M Aol 2 A7k £9]¢ g AleA, ool =
¥7h sed gl s #Qlslm, oF o] gload FulE Azich A Ful: a4
o &7 i 7o AFE 2EH, Aol Fule 2 A7 BE5L 9 Q1 g
ofel ¥ oo} A} FAL A7 n Ayl Ag =)

ol 35 AEE AL AEE adoe 2 A6l g Ao AMBE A A8}
I, BRH o] F32 F& AEsttd, of wle $4 Ao} YA (form)e 2431,
£ 2 ¢v)(meaning)¥ st Aol Fo.

Aol HAS AslolA Aze] molol & Fat, Fold (spoken)st Foid
(written)3d o= A% 7= ezl £ o AAYcd ojd 42 € Hals},
ol 4L FHAA AT As}, obnl Lo (context) LollA HAY s},
ToAE Aol o] 22 wAL ZAlo] Fojof gtk HL HolZE s}
+old A4 9y-> 23 7}=(flash card), sho]7}= (word card), £eto]l=,
2EF, B4 F ole AL Wiy s FAE 2osic gy o] FAE g4
AdFYRel o 2wl #A3 =20 ae} AL 2pAle] HA ol gt

ojw
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de) AA PHE P A2 3 Qelst ZAR, JF5g Yozt AR A
AL BE, 27 2Relz 257], 43, dd 3¢ $ioly 2o HEE A4

A" AHgse glo) slarasie),

FTLEH, ol Y3 P kA AeE malel o] o] B M= o]Zul obuy
(guidance)®] ©AlE ¥ Harst ot

A E™ol Toisbd, st2 At Wgol webd H4die] <% (minimal- pair
drill), 7}4- ook (stress- intonation drill), ¥ <9< (pattern drill), A 2- %
5 <% (question- answer drill), 7] A% (reading practice), #7] <d%
(writing drill}5& € F7} 9ok 28y d7lell s & 7la] Solsjord Ho] g
o FAel AF T g AW o8 A dgo] FA dzls x| 3 714
Al Rolddets Aol AARY v|3he] ohabe] HYSe AFo] Sx, sl5y ¢ o
T 23c ¥4 4383 AR A" Fd (mechanical drill), $-9d
(meaningful drill), & A}4£% %2 (communicative drill) 22 g EHI}EE 5o,
A Al 2 (chorus drill), A=+ (group drill), &2 (individual drill) ¢22
AF3he Ao] izt st o] 2u} 2] £al(controlled drill)oll & =}8 %2 (free
drill)e 2 Hx} A =lojol gets Ho|c}.

AE A F eixet A8 gAlE, AP (guided or controlled), Fof Al
(limited) 4%olA AFsi4 A AL AzHQ Agols Al o]k

(communicative or free)2 &3} ZQul, o] wo] wlyjo 2 = 8453 olo] )

2% AA AAE olobrlz sl LAY, BEal ALE o] Wy FEL olf
shed A4S olobrlE M XES st 3 So W
of BANY ALF Asaol 33 oA AL A ol o vy
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ol g AdA Yo}

A AL Hoh 9 A Aol A BARA Y s Yee Yo, RRe
B2 AFzeo], s S39 A S s wE Ao TS Ze) ua
sh=7tell afebd zbebgh of=b, wlolsty|(dictation). A-F-2%}(question- answer)
5 d27bal gwlo] Qzlet, o o % AL Hr uhye elukx (validity)o)
ct.

53 At e AL FHY Y, £ Rol: G F G Yy o|ay
ot G2 7T FHol glo) Take ALl denE EHY A Yy 27
T BREsE Hoo, dogg AvE AR WY J)5olgs HEe V52 278
D2 ofF olgHelgta F7|E oy

ATy HrbY 52 53 FulE 88 HolojA ol A7 Boj uke] HHE
T dotrr] A% Unjoz s SAYY A9} Bo aejmg 49 A7ke] B o
ol Zbeh3d] s AE9 YA (listening comprehension) E-= = 3 ¥ (reading
comprehension)e £33t WPezt g3 2L AL Az £ 45 Qo)

AA, 7 £5he g etz 8o S, 5 W
A2 el g Dol ek A, olokr] 49 QlFoluk AA So A mE ol
e A AL A Jepus FAo|d G Foly
© d4AY 52 W&ol B3 wh-questionel} Fe2j& 25+ AT, = “What do

ofo
H
rlr
4o,
rlo
£
ofo
1o

S A £E3 5ol et 3F %, G Y TL TE 2ge] W 4% 9
o},

Sl A whA A qols 4of By RYolMt 2 FadolE Feln HgD
°f 2 olx ghAlole Zyso] YA Yok ARIol ALY AL dolnt £a)
TYNE 383 odZse), = 2 sl ZAE 2 Holet LR HAY, ofWrial

AEE sHE AN A TS Yol v ol HIAIHE A Es
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A5484 A& 44 #A 2y

T AL GAaE $HE A QY FAR Pl A AP To] odojz
Fo Y 2P o WAl Tgslofo} ulAYR, AL ALTo] ol 3y
22 g8sofol A AAsT, olojy H¥Io] WLH Lejal(teaching
plan)e %A AP slofo} shoxlg st T Yof,

5.1 T8 1y 2y

Foll A A3 2 AHY Foiz 4 AH LYot R To] o iAol £ &
oA A= 9] g

SEElt #od HAA Fol Zgslojol Eabaolzls ML ofu] Shaftel &
Shaftel (1967)9 @50l 2yl A v} Yz, dEols} Tas7 stdol
TEA £82 & Aok e Ao,

HEel o] mg olRolHE oleh e ZAE wedsled, Seelye(1984)%)
Paulston & Bruder(1976) 22| Littlewood(1981)ol 4 A4 E Lo AE
HY AXT 9 F243 2 BEAL Bzetn gt o Folct ey o)yt z=
AE 73T Y Hdolz 49 B4 ¥ Ho|u} Teacher's Guideo| = o}z 7 o]
= AN E A¥Fo] Ze o] A g e Py ofwl wHoojot s
Aol X e FAHo 2 whal 8} o)

23R goln 4o AA F ol wAle] AYFol LEslojo} sE)? =, s
A2 — ARAA P A~ ds Y 22— g Y 28 — Hy g 33ty

DA T olx DAl TP Ak AP A2



ATl o) yEHow AFE HAH(1986: 192- 197)N A= A 74 b
Al etgoll, Finocchiaro(1989 : 35)= i3} (dialogue) t}-ol, 222 Rivers(1981] :
Bl M= 43 Aol I E L7 Yot =8 aute] g SRS L9

| spgkAldlcty ="t g}, ol F o

O

o el A BAH HBIE AL HE 3
o BAE Ao e dordd Al £ DA el BE wAel HLes

of ZgAFZ ee & & sk

(=6) AHES IO o Y 2y

+ o A ¥y 2 4+ %y % 7t
~ 2 = u d §-% ¢ A woFy g
5 SF A4

A A" A A = 7|
7l A A & |
o = oz e I o 2 5
dF = ;‘}i%%iﬁ 3 4 %3 7
S AY 4o A%
d ¢ 3
3 2
I 5 7 S
2 A A 4
A % A
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stebA oot e g ne o P dolnt 4o By THL A3 whAol
& % B8 Ao 2T Aol v Asictn Bo) o] WAL ANLE FA
YT 59 Ay 2902 £4 294 =48 (= 6)F po

qAET TAS 49 A 299 HEe Vs sty g P &, A

5 AL AT 29 WHAE 24 U5 SEE AUz w4ss] 48 Ads

o

T8 Tl Alole, A Y Hed chAle] s 24 B4 H&e) FE (structure)
°Ju} 532} & (reading material)® AA|st= chAlz, AL =4} Azt 2AAg &
&3 A5 AAE AAYe o2 A% A2, F9 o4 (pattern practice) Z 4
o 337 ;4 (Audiolingual Method)e] 23 Q= shH 2 B elsled o) AlL Kol
°l¥4d + U=3Z 7|AH F=2l(mechanical drill) —$2# %2l (meaningful
drill) —»2JA}4 % ¥ (communicative drill) &2 A =ict A3 Aol ML
W EE Al o whAlel AR, Foia AYellA o) FoiA dE —2HLe w4
AHez 53%4 (habit-formation)e] obd £ 7 (problem-solving), 7%
5 (skill- getting)o] obd 715 B&(skill- using)e 2 A=<l Argol} 7hat
Aol 489 oloprj2 Mol Alstsl: Tz, AT i YL L3t A
Fo2H oatLF $HE AeiFt Aotk o dhAlo) AL ofe Ho =
o A3 AFshzd.

mARez o o Hoh dAE g S At 4o 2R YAUrE W
A ~FA3t DAlZ, AT (feedback)E d7] Yot %A 84 TFE a3
H7sl7) 1 Hoh Tatolu wwo] AFs|ojo} Fc}.

5.2 mM 7Y =y

2R AEF FAY AT o YA AT Al JNLE SHo] ARE Aol

747



A= A AL Agollc 24 F4 (teacher- centered)o 2 ¥ A g9gT
(controlled role play)el F2 olfolx|chs}, it As—2A4]7]7] dste] A
4 (student- centered)2 2 3oj2o] 725 ko 2 o]Fojxo}l gk Ao
LR Aztolch o] AAL WAL FAloA BAY FAe) meoz E A= s
Ao ol B& o]Bo WA AHsde 2isD 9t

Littlewood (1981)% of¢t 22 A& FA82 4¢3 2o 342 mAas} oz
SASE HE g olA Foj A
¥ & (contextualized drill) A2 9z 4], =bA] 24] o 3 (cued dialogue), &
= (role play), 222 %3 (improvisation)e 2 xeis}= o] mAle] Ex=
Haspshan, stgate) gojug IosiAs]ls 50 I £ gobm 33 e} Al
7} Savignon(1983)ell A= d¢F¢& )2 A¢2(scripted role playing)sh & o2
#¥ = (unscripted role playing)e2 F£#82 Hgols AEI L e sz
ATt AF H2E 2 G U A AY L uoog s AT Ex
ATl 2Af A¥Foz Ai d¥ITL BoAA stz ALSE & 4 Qo

Tetd WAE 42T Ay A DAl 4gslnd g AlgAs Ay
47t Foddte] Fasle 43 §-of F3(contextualized drill) 57, A 25HA|= 7}
de A Lol H5AE FAG J¥FTL A $E A3 (guided role
play) ©A 22| A3Alc SAH DAl s} stexie] alod FHL Ao
3h= 2 A€ (free role play) zhAo]c},

A7l Lahs 43 Fof Falolzh 1960 DAt AF oA ol A4lsglu 2
% 5 (pattern practice) F41e FalolA Moy}, YALE 750} A= A
Be A2 Aoz ABsAE oojo|ct. #HA 9 odolm
AFE FA8t ol 43 glo] Toaoz w2 7

#

_?_
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ofolA frx= AET DAl E A 43S HAste AEFE AAse, TS
oA A3z FALE FAst AALEINEE sl ol AF ALT iAo
Ao dsts GrES HoE AdS FA) gx vbA] 4] d4 AYE T gAY
AQEEA FoAso] AAY Yoz TS 43 2 Holo

oA7]4 A HEFE AT FAEe] AEFE AAM %A LE&sEAE
Paulston & Bruder(1976 : 71-73)2} Seelye(1984:112-114) S9] d¢3 =8¢
8 dotrs ol = A =go] =

Paulston & Bruder(1976) : ROLE PLAYING : BUYING A HOUSE®#)

Situation:
Mr. and Mrs. Smythe are interested in buying a house in Pittsburgh,
as Mr. Smythe's company has transferred him from the San Francisco
office. They are being shown a house in Shadyside by the real estate
agent. The Smythes have three children aged four, twelve and
fourteen, two dogs and two cars. The house they are looking at is a
four bedroom home with a small yard and a single garage. Between

them, the couple must decide whether they will buy the house or not.

Roles:

Mr. Smythe : very anxious to find a house because this is the tenth one
he and his wife have looked at. He's desperate and willing
to compensate for any deficiencies. He wants to buy this
house.

Mrs. Smythe : very particular about what kind of house they buy. She

does not want to buy this house and constantly mentions

21) John Hoover, “Role Play : Buying a House,” mimeographed ( Pittsburgh :
English Language Institute, 1974) & # 28 7,
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things she doesn’t like about it.

Useful Expressions:

Mr. Smythe (to his wife)

Mrs. Smythe (to agent)

Fraudly

Topics for Discussion:

“There’s nothing wrong with this house, let's
take it.”

“I'm tired of looking.”

“Don’t be so picky. We can fix that.”

“What's the matter with the

“The is all wrong.”
“There’s no "
“The is too "

“You won't find a better deal anywhere.”
“There’s a within walking distance.”
“We'll give you easy terms with only

$ down.”

1. Age of house and type of construction

2. Floor plan

3. Number and size of rooms

4. Yard area and landscaping

5. Neighborhood- facilities, transportation, shopping, etc.
Vocabulary ;

basement built-in cabinets storage area

attic double garage mortgage

closet down payment central heating and air conditioning
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#HolAl & wiel o] Paulston & Bruder(1976:71-73)e H@¥2< A5
(situation), <& (roles) 28| 83 Z ¥ (useful expressions)s) 3Rz 2
Aot glen, dof met 4% 5 srtolA= A 214 (background know-
ledge)o] W& otchn vx glck ao whemd A% 2B x4 227} Yojus 4
Boldh, +¥ss ¥y d¢L ANSE PHoln, d¢ P S qTe 4
A, AW AE, A4 A 222 &7 BY YRt TS, $88 B R
< ol F® F2 I (expressions), o F(phrases) 22|z s} Lo} o
(technical vocabulary), =& 3 24 (grammar patterns) o] Lidgn
23 e

ol Foish 5% A8 Yol £9) AF o SE8E Seelye(198
112-114)8) £ <5 (mini- drama) 2 8¢ o} 8=z},

Seelye(1984) : The Noon Meal : A German Mini- Drama
This mini-drama was prepared by M. Cohen, Judy Maoses, Anke Culver,
and A. Bogucka.

Characters : Frank and Betty Harrison, Jack, their son, two German

businessmen, a waiter, restaurant guests

Scene I

It is about 1:00 P.M. on a pleasant spring afternoon in Gottingen.
Frank and Betty, a middle- aged couple from Chicago. have come to
Gottingen to visit their son Jack who is spending the year studying
chemistry in Géttingen on a Fulbright grant. They spot a restaurant, Zum

Goldenen Adler, go in, and wait to be seated.

Frank : I'm starved.
Betty : I wonder how long we'll have to wait to be seated. Do you see

the hostess anywhere?
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Frank : No, but there are a few empty tables. We shouldn’t have to wait
long.
( long pause )
Betty : ( greatly irritated) Just look at that, will you? Those people are just
going right past us and sitting down.
Frank : Well, why don’t we just do the same? There's a table for four.
‘ Let's grab it before someone else does.

( Class discussion )

Scene 1

Frank and Betty are seated at the table when the waiter gives them two

menus on his way to serve another table. The waiter returns.

Waiter : What would you like?
Betty : ( pointing to the item Weinerschnitzel on the menu) I'd like that.

Frank : I'll have the Sauerbraten. We'll both have beer to drink.

The waiter leaves. In the meantime the restaurant has filled up and two

well-dressed German businessmen come to the table.
Ist German man : ( with heavy accent) Is the place still free?

The Harrisons do not understand what he has said but they smile.

The men sit down and continue their animated conversation.

Betty : ( with a questioning look ) Frank, do you know these people?
Frank : No, I've never laid eyes on them.
Betty : It's strange. | swear these are the same two men who were

standing with us in line at the airport.
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The waiter brings the meal and Betty and Frank eat in an uncomfortable
silence.

( Class discussion )

Scene 1
Later on that day the Harrisons discuss the incident with their son as

they stroll through the park.

Betty : It's peculiar. Jack, but I think we are being followed. The same
two men who were behind us at the custom sat down at our table
in the restaurant.

Frank : The only thing they said to us was “Martizgit, * and if | remember
correctly the little high school German I had, I think it is a dirty
word.

Jack : Oh, come on, both of you. This is ridiculous.

{ Class discussion )

Betty : What do you mean ridiculous?

Jack : First of all, it was a coincidence that you ran into those two men
again. Secondly, in Germay it is all right for any person to sit down
at a table with unoccupied seats, even though there are other people

already sitting at that table.

Hol 4l Lt uhsh o] Seelye(1984): H¢3I & 53 Qg
A Q3 ool 2YezM AARoIA ol FUAY 4TI E 95 Yk
o2& Sl3& YA 45lE Paulston & Bruder(1976)$h
YA 92 Qe 2o ok ohab Seelye(1984)8) £ o] Paulston & Bruder
1976)2ct FAHo 2 9gIE £90) Eejojz Ada)
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Aol A 2AY Aol atebd Fats ol & vigfoz YIS Yoy AAY 35
A &, A4+ %F AchA (pre- communicative phase)z 4, A3 R Ea
(contextualized drills)® #% S&3F(guided role play) 22x =& g2
(free role play) £22 AHsls], 4L¢F FA oA AT 28L& $ejo 24
Yol gtAl A% AA (situation), ¢ £ (roles), 44 (playing), 43 29
(useful expressions) 2.2]3 7% =] 4] (background knowledge)?] 2 8o 2 F
Ashe Zol sty 2o A9 do] 2HAE 4LT FH0E AT o}
slvdl, "=} High School English T ( X\ 8tA}) 9} # 12} A Straight Path & AF43 23
&= AL g3 o

5.21 && Rof g3

oielg A5 A% BAATIHE RHo] Basin 2ot o)t & o
& Ao FAY AY¢I L A Uie) AN WgH DAY

(Dialogue 1)

Min-su : Good morning, Grandfather?
Grandfather : Hi, Min-su. You're early this morning.

Min-su : Spring’s coming, I think.
Grandfather : Right. By the way you're going to be a high school student,

aren’t you?

Min-su: Yes, I am. I feel a little proud to be a high school student.
Grandfather : What do you want to be in the future?

Min-su : I always admired brave seamen and their adventures on the

rough sea. So I may be a sailor like my father.
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Grandfather : That's not a bad idea, but first you must try to be a good
high school student. Much of your future will depend on how
you do in your high school.

Min-su : I know, Grandfather.

(Dialogue It}

Grandfather : Let’s have a race, Min-su.
Min-su : A race with you?

Grandfather : Yes, Min-su, but this is not a race to see who runs faster.
Min-su : If so, what kind of race is it?

Grandfather : It's a race to see who can make a straighter path in the

SNow.

(Dialogue i)
Min-su : How do you make a straight path, Grandfather?
Grandfather : 1 kept my eyes on the tree and walked on. I didn't think
much about my feet.
Min-su : But I kept on looking down at my feet.
Grandfather : It is good to watch your step in life. You must look down
once in a while.
Min-su : Grandfather, please tell me what to do in my life.
Grandfather : It's even better to know where you're going and most of the
time you should look straight ahead.

Min-su : Now I understand. I'll do my best in my high school.

522 #k H9#3
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A. Guided Dialogue |

d

O

u2

1. Situation:

(Student A meets student B in the yard and talks about their futures.)

2. Roles :
Student A Student B
A : Greel B. B : Greet A.
A 1 Ask B about weather. B Answer A and ask A about his
high school.
A : Agree in a short form. B : Ask A what o be in the future.
A : Suggest what you want to be in B : Agree with A and advise A to be
the future. a good high school student.
A : Give an answer to B. B : Say your opinion.

22) A¥I¢ ¥ W 4%E 7xhs] A sfo} gok= WL Grant (1990 : 39)7F =
3la Qlch.
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3. Expressions :

Student A Student B
“What a lovely day?” “What grade will you be this year?”
“Spring’s coming, I think.” “You're going to be a high school

student, aren’t you?”

*A fine day, isn't it?” “A high school student, already?”

°I want to be a teacher.” “What do you want to be in the

- a sailor.” future?”

*—— a painter.” “What are you going to be?”

“ a pianist.” “What do you do when you grow up?”
“Try to be a good student.” “Td like to be "

K a brave sailor.” ‘Tll do my best to be "

a famous doctor.”

4. Background Knowledge :
1. What do you want to be?
I want to be a dancer / a carpenter / a mechanic / a painter /
a nurse / a doctor.

2. What do you want to study / to do in five years?

B. Guided Dialogue 1l

1. Situation :

(Student A meets student B in the playground and talks about a race.)

2. Roles:
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Student A

Student B

A : Suggest what to do.
A ! Explain the suggestion to A.

B : Show surprise.

B : Ask A how to do.

3. Expressions :

Student A

Student B

“Let’'s have a race.”
“How about having a race?”

“Shall we have a race?”

“A race with you?”
‘I'm surprised to hear that.”

‘Do you?”

4. Background Knowledge :

1. Let's have a race / go on a picnic / play baseball.

A race with you?
I'm surprised to hear that.
Shall we?

C. Guided Dialogue i

1. Situation :

(Student A and student B talk about their race and their futures. )

2. Roles :

Student A

Student B

A : Ask B how to make a straight
path.

A Ask B What to do.

A: Say to B. what to do.

B : Explain the way to A.

B : Give A your idea.
B : Give thanks to A.
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3. Expressions :

Student A Student B
“How did you do it?” ‘I kept on my eyes on the tree.”
“What's the way to do it?” ‘I didn’t think much about my
feet.”
“It's good to watch your goal, ‘I see. I'll do my best to be a
and you should look straight good high school student,”
ahead. "

4. Background Knowledge :

1. You should look straight ahead.

study English hard.
do your best.

try to be a good high school student.

D. Suggested Activities :
1. Have students role-play different mini-situations.
2. Have students role-play situations in which they don't understand

something.

5.2.3 Atw HE=

°F AT FAY 4G SolH YT 329 AYY 5 LE ool e oAz
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Talking About The Future Plans
Situation :
Min-su and his grandfather live in a small town in Kangwondo. He
has just graduated from middle school. He will soon be a high school
student. His grandfather wants to take an opportunity to give him an
advice about his future plans and high school life. One morning
Grandfather wakes up and finds there was a beautiful snowfall during
the night. So Grandfather takes Min-su to the front yard. And he asks
Min-su what he wants to be or what he wants to do when he grows

up.

Roles :

Student A : Grandfather, old-aged, much-experienced, and anxious about
his grandson's future.

Student B : Min-su, a student entering a high school, and curious about his

high school and future.

Playing : ( according to the model role play script in 5.2.4)



Expressions :

1.

2
3.
4
5

“What do you want to be in the future?”

“What do you want to do when you enter the high school?”
“Why do you want to study ?”

“What do you do to be a good high school student?

“‘Why do you want to be 2"

Possible answers :

1.

I want to be a teacher (a good student, a doctor, a sailor, a painter, a
musician, an artist, a poet, a novelist, a player, an actor,
an actress, a driver, a politician, a professor, an architect,
a mechanic, etc.).

I want to —stidz (play tennis, swim, listen to the music, paint a picture,
play the piano, join student’s club, read as many books
as possible, etc.)

I want to study music(English, Korean, history, mathematics, biology,

chemistry, physics, philosophy, science, earth science,
sociology, world history, ethics, French, Chinese, etc. ).
I will study harg( get up early, do my best, do good things as many as
I can, contact with my friends, think much about other’s
opinion, etc. ).

1 always admired the brave seamen (the courageous players, the honest

politicians, the intellectual professors, the noble painters,
the fashionable designers, the famous writers, the
industrious drivers, the skillful carpenters, the inventors

with new ideas, etc.).
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5.2.4 HEIF ¥}
A Straight Path®

Situation :
Min-su and his grandfather live in a small town in Kangwondo. He
has just graduated from middle school. He will soon be a high school
student. His grandfather wants to take an opportunity to give him an

advice about his future plans and high school life.

Roles :
Narrator : (explain the situations and roles)
Grandfather : old-aged, much-experienced man, and anxious about
his grandson’s future.
Min—su : a student entering a high school and curious about his high

school life and his future.

Playing :
(Scene 1)

Narrator : What a lovely day / There was a beautiful snowfall during
the night. Everything is covered with snow —the trees, the
roofs and the whole world.

( Min-su gets dressed quickly and goes outside to the front yard.  His grandfather is already there
clearing the snow with a bamboo broom. )

Min-su : Good morning, Grandfather.
Grandfather : Hi, Min-su. You're early this morning.

Min-su : (helping Grandfather clear the snow) This may be the last snowfall this

winter. Spring is coming, [ think.

23) Maeng-sung Lee, e al High School English 1, (A< : = 3tAb, 1990), pp. 7-9.
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Grandfather :

Min-su :

Grandfather :

Narrator :

Grandfather :

Min-su :

Grandfather :

Min-su :

(Scene 1)

Narrator :

Grandfather :
Min-su :
Grandfather :
Min-su :

Grandfather :

(Scene M)

Narrator :

Min-su, you're going to be a high school student in March,
aren’t you?

(feeling a little proud) Yes, 1 am.

Time goes so fast. | remember the time very well when your
father was your age. It seems like yesterday.

Grandfather talks about Min-su's father for a while.

What do you want to be in the future?

I always admired brave seamen and their adventures on the
rough sea. So [ may be a sailor like my father.

That's not a bad idea, but first you must try to be a good
high school student. Much of your future will depend on how
you do in your high school.

I see, Grandfather.

After breakfast Min-su and his grandfather walk to the high
school where Min-su will be a new student. The playground is
covered with snow.

Let's have a race, Min-su.

A race with you?

Yes, Min-su, but this is not a race to see who runs faster.
What kind of race is it, Grandfather?

It is a race to see who can make a straighter path in the
snow. ( Pointing to a tree a litle distance away) See that tree over

there?

The race begins. Min-su is surprised to see that his

grandfather was already there, when he gets to the tree. And
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he is even more surprised to see that his grandfather made a
straight path to the tree.
Min-su : (swprisedy) How did you make a straight path,
Grandfather?
Grandfather : I kept my eyes on the tree and walked on. I didn’t think much
about my feet.
Min-su : But I kept on looking down at my feet.
Narrator : Min-su’s grandfather takes this opportunity to give him a
lesson.
Grand father : It is good to watch your step in life. You must look down
once in a while.
Min-su : Grandfather, tell me what to do in my life.
Grandfather : It is even better to know where you're going and most of the
time you should look straight ahead.

Min-su : Now I know, Grandfather. I'll do my best in my high school.

Background Knowledge :

1. Agreeing in a short form
2. Talking about the future plans

3. Showing surprise

53 &= 4 5o A
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Lesson Plan

HE 8 ~ >

Master Plan
. Text: High School English I Maeng-sung Lee, et al
Unit : Section I, Lesson 1: A Straight Path
Objectives :
1. To teach the forms, functions, meanings and uses of the following
language items :
A. Structure :
a. Participle construction expressing concurrent state or activities
b. Noun clauses with wh-construction functioning as objects of verbs
c. Adjective clauses with relative adverbs
d. Tt to-infinitive phrase’ construction
e. To-infinitives expressing cause/reason
f. tag-questions -
g may (= It is possible that-clause)
must (= It is certain / I'm sure that-clause)
B. Phrases and expressions :
a. depend on b. all of a sudden
C. once in a while d. keep on V—ing
e. keep one’s eyes on
C. Lexical items :
a. Past forms of Auxiliary verbs
b. Adjectives in the form of ‘noun+ —ly, —ful”
c. Compound adjectives in the form of “noun+V—ed”
d. Various contextual meaning of “like"
D. Phonological items :

a. Individual sounds : [f) and (v)
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b. Basic sentence stress patterns
c. Intonation in exclamatory sentences with vocatives, and in

sentences expressing surprise

To enable the students to perform in English such functions as :

a. Agreeing in a short form

b. Talking about the future plans

c. Showing surprise

To develop the students’ ability to read essays in English with
comprehension through the' reading material.

To help the students understand the cultural backgrounds of foreign

countries through role-playing,

V. Time allotment :
1. 1st period : Key points : Main text p.7.
2. 2nd-4th periods : Main text; Comprehension Check-up
3. 5th period: Dialogue ; Conversation Practice
4. 6th-7th periods : Language points; Exercise
5. 8th period : Role-playing
V. Aids:
Tape recorders, Pictures, Charts, VTR(if possible)
B. Sub Plan
I. Unit: Book I, Section I, Lesson 1, pp.8-9.
I. Period : The 2nd of 8 periods
. Time: 50 Minutes
N. Specific objectives :
1. To help the students gain knowledge of and skill to use the following :

a. Vocabulary : admire, brave, adventure, rough, safe, captain,

seaman, sailor, magpie, nest
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b. Phrases : be early, be away from, depend on
c. Structures : 1) not+negative word= positive meaning
2) Main-clause+ as-clause
3) Adjective clause with relative adverb
4) Noun clause with wh-conjunction
2. To enable the students to perform in English such functions as :
a. Agreeing in a short form
b. Talking about the future plans
c. Showing surprise
3. To help the students understand the background knowledge of foreign
countries through role-playing.
V. Aids:
Tape-recorder, Pictures, Cued-cards, Charts
VI. Procedures :
1. Introduction (5 min.)
a. Greeting and warming-up
T: Good morning, everybody. How are you today?
S: I'm fine, thank you: 'And you?
T: Who's absent today?
S:

b. Checking-up

( Quick review of the previous class through questions and answers. )
Where does the story happen?
(It happens in the yard covered with snow. )
Who are the characters of the story?
( They are Min-su and his grandfather. )
What's the weather like?

(It's very lovely with white snow. )

Lo B T2 B R B N ¢ B

What was Grandfather doing outside?
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S: (He was clearing the snow with a bamboo broom.)
T : Describe the surroundings.

S: (Everything was covered with snow — trees, houses and the

whole world. )

2. Presentation and Explanation (15 min.)
a. Talking about today’s class
T2 ( Explain the situation and the contents of the story to the students in this class. )
b. Explaining learning points :
1) For vocabulary items :
® Model pronunciation (teacher or tape recorder) — & Students
repeat after the model — (@ Teach the meaning — @ Students
make a sentence — ® Drill as follows :
What's this? (showing a picture of a magpie.)
It's a magpie.
What's the meaning of adventure in Korean?
EX L

What's the antonym of rough?

O 3 v 3 v 95

It’s smooth.

2) For new phrases :
@ Ppresent the phrase in context(in illusrative sentences) — ®
Model reading of the sentences — ® Students repeat after the
model — @ Teach the meaning — & Drill as follows :
(be early)
T: I was 15 minutes early and nobody was there yet.
S: I was 15 minutes early and nobody was there yet.
Cues : 20 minutes/ the train hadn't arrived

S: I was 20 minutes early and the train hadn't arrived.
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Cues : 30 minutes/ few people were there

S: I was 30 minutes early and few people were there.

3) For new structure patterns :
® Write a sample sentence on the board — ® Read the sentence
— (@ Have the students repeat after the teacher — @ Explain the
structural features (in Korean) — (& Drill as follows :

This classroom is small.

This classroom is not large.

That's a good idea.

That’s not a bad idea.

It's near your house.

w3 v 3 u 9

It's not far from your house.

3. Drill( 10 min.)

a. Have the students close their books and listen to the model reading
of the passage by the tape recorder or the teacher.

b. Have the students read the passage after the model.

c. Reading by paragraphs :
1) Have the students read one paragaph.
2) Have the students summarize the paragraph in Korean.
3) Explain difficult points, if any.
4) Ask students if they have any questions, and answer the

questions, if there is any.

(Reading material for this period)

“Good morning Grandfather” 1 said brightly. “Hi, Min-su,” he said,
“You're early this morning.” “This may be the last snowfall this winter,”

I said as I helped Grandfather clear the snow.
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“You may be right,” he said. “Spring is coming, 1 think.” Then he asked
me, “Min-su, you're going to be a high school student in March, aren't
you?

“Yes, I am,” I said feeling a little proud.

“Time goes so fast.” said Grandfather. “I remember the time very well

when your father was your age. It seems like yesterday.”

My father is the captain of a fishing boat and was then away from
home. Grandfather talked about him for a while. Then he asked me what
I wanted to be in the future. I .was not very sure. I only know I always
admired brave seamen and their adventures on the rough sea. So I told him
that I might be a sailor like my father.

“That’s not a bad idea,” said Grandfather, “but first you must try to be
a good high school student. Much of your future will depend on how you
do in your high school.”

At that moment a magpie flew over us and went straight to its nest in
a tall tree near our house. ‘It must be a good sign,” I thought. “A sign of

a bright future for me and a safe return home for my father.”

4. Role playing (15 min.)
a. The teacher presents the situation of the dialogue and gives the
students their roles.
b. Students think about their roles through cued -dialogue.
c. Students play their roles in pairs or in groups.
d. The teacher points some students and asks them to show their role-
playing to the other students.

e. The teacher and students discuss the role- playing.

(Guided role- play)
A. Guided Dialogue I

1. Situation :
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(Student A meets student B in the yard and talks about their

futures.)
2. Roles:
Student A Student B
A ! Greet B. B : Greet A.
A : Ask B about weather. B : Answer A and ask A about his
high school.

A : Agree in a short form. B : Ask A what to be in the future.
A : Suggest what you want to be in | B : Agree with A and advise A to be
the future. a good high school student.

A : Give an answer to B. B : Say your opinion.

3. Expressions :

Student A Student B
“What a lovely day?" “What grade will you be this year?"
“Spring’s coming, I think. " “You're going to be a high school

student, aren’t you?"

“A fine day, isn't it?" “A high school student, already?"

‘I want to be a teacher.” “What do you want to be in the

- a sailor,” future?”

“ a painter.” “What are you going to be?”

E a pianist.” “What do you do when you grow up?”
“Try to be a good student.” Td like to be ————."

- a brave sailor.” ‘Tll do my best to be ’

a famous doctor.”

4. Background Knowledge :

1. What do you want to be?
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1. I want to be a dancer/ a carpenter/ a meachanic/ a painter/
a nurse/ a doctor.
2. What do you want to study/ to eat/ to drink/ to do tonight/

to do in five years?

(Model role- play)
Roles :
Narrator : (explain the situations and roles)
Grandfather : old-aged, much-experienced man and anxious about his
grandson's future.
Min-su : a student entering a high school and curious about his high

school life and his future.

Playing :
(Scene 1)

Narrator : What a lovely day ! There was a beautiful snowfall during
the night. Everything is covered with snow — the trees, .-
the rootfs and the whole world.

( Min-su gets dressed quickly and goes outside to the Jront yard. His grandfather is already there
clearing the snow with a bamboo broom. )
Min-su : Good morning, Grandfather.
Grandfather : Hi, Min-su. You're early this morning.
Min—-su :  (helping Grandfather clear the snow) This may be the last snowfall this
winter. Spring is coming, 1 think.
Grandfather : Min-su, you're going to be a high school student in March,
aren't you?
Min-su : (feeling a litde proud) Yes, 1 am.
Grandfather : Time goes so fast. | remember the time very well when your

father was your age. It seems like yesterday.
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Narrator :

Grandfather :

Min-su :

Grandfather :

Min-su :

Grandfather talks about Min-su’s father for a while.

What do you want to be in the future?

I always admired brave seamen and their adventures on the
rough sea. So | may be a sailor like my father.

That's not a bad idea, but first you must try to be a good
high school student. Much of your future will depend on how
you do in your high school.

I see, Grandfather.

5. Summary (5 min.)

a. The teacher summarizes the day’s lesson.

b. The teacher asks the students some questions.

c. The teacher presents assignments to the students.
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Abstract

A Study on Role-Play Teaching Model for

Improving Communicative Competence

Hyun Kil-Do

Major in English Language Education
Graduate School of Education, Cheju National University

Cheju, Korea
Supervised by Professor Kim Chong-Hoon

Since the early 1970s, much work in foreign language teaching has focused
on studying how communicative competence can be developed, having
stressed both functional and social meaning of language, in support of topic-
centered, communicatively-based, student-oriented teaching. However, in
Korea, many researchers have been much more interested in studying
communication- centered teaching theories themselves to use language for
real communication in their classrooms.

Therefore, the main purposes of this thesis are:In which phase of the
foreign language teaching process can role- play activities be included? How
can a text for role- play teaching be reconstructed? In what order can a role-

play activities be applied?
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Considering the current trends in foreign language learning and teaching
methods, and the theories of Choi(1986), Rivers(1987) and Finocchiaro(1989),
role- playing activities should be included in the application phase, which
reflects some problem- solving and skill- using processes, since role play is a
way of affording much opportunity to use the language in appropriate
situation. The teaching procedures based on role- playing activities in this

thesis are as follows :

|£hecking—up Presentation and Explanation ‘{Drills or Manipulati;]-—>

LApplication or Role- playi@» LSumming-up, Evaluation and Assignment?]

As a technique in developing communicative competence‘in a Korean
English classroom, high school English textbooks for role- playing should
contain situations, roles, playing activities, expressions and background
knowledge. The process of role- playing must also be conducted in the three
steps below in which the teacher's control becomes less and less to a

minimum, while the learner's creativity increases to a maximum.

| Contextualized Dn’lﬂ—:» Euided RolepE]———»LFree Role play
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