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1970448 Ltk EEHS HEE HE ool Jebhd FEG OB ol Byt TEER
(eclecticism) 2t £2]%-= AH=-F FIREY #Rel Ut o FHikwmed BHHme BUEY
BEFE FHS st AN XREES Adste HA BRENeE EREE MK
Hyleh e BokSs Eisiel SlMENS MIESE o otk

AegHez =baby] HaES fEEN) EBHoz ERST U 3 HMEcle NS 2w
of EEhe 2 7hahdh Aol glxl ¢bch, zeivt £x EEdce A BAY SEREN, —
R, K8 Fo M@ Ecled MBI 2 HE A ERAK F S5EE BRIt TBZ
Baus] ol Zuole BrRA 2 Hikel v SHEMM BEE Efclc EEI kel
o},

The process of speech recognition is an active interplay of guessing, approximation.
expectation, and idealization that normally makes extensive use of all the redun-

dancies found in a typical speech situation, phonological, morphological, syntactic,

semantic, as well as many varieties of nonlinguistic redundancies.”

wabesl gtgE At fiAcl oA RS slx e & SHEHF RAHES B
BhoAcl & 9283 A ek detd BREGEC et BESL ol Foixledd niEE £
I HEEEshE RENol Felrdx &EEsiohn & Aleh

Speaking does not of itself consititute communication unless what is being said is

comprehended by another person. ----:- Teaching the comprehension of spoken lan-

guage is of primary importance if the communication aim is to be achieved.?

ol &l E71gghel BREHEAES AL3 shed 7oddls BEY B S Tty o
e 3 EMESe BEhel 4£83 dFold %&E TREL 4 glth. Becky Gerlach
Snow ¢t Kyle Perkins & o] 9} #al FiEHF Ui BEEEM Al hd 7l KAE
oz tiolxd v a9 WE £ KRGS BT e o

1) C. B. Paulston, M. N. Bruder, Teaching as a Second Language Techniques and Procedures (Cambridge,
Massachusetts : Winthrop Publishers, Inc., 1976), p. 128.

2) Wilga M. Rivers, Teaching Foreign Language Skills, 2nd ed. {(Chicago and London : The University of
Chicago Press, 1981), p. 151.



Listening comprehension to date has been a somewhat superficially-treated area in
the teaching of English as a Second language, with little research and, with a few
notable exceptions, very little published classroon material.®

utwd Berlitz School ©] 1} Defense Language Institude ol A& Ftot 59, oid 827
4 12BA &t MRe M b2 MIRIISS 4171 glth, Joan Morley = BEEEES
< BEAE H—F FES B B BRI ¥t dolt FHEme] BER
E%s B EEA2 5 dodx Z3kn g,

The only way to improve aural comprehension is to spend many hours practicing

listening. However, a directed program of purposeful listening can shorten the time.*

el s o]zt e 3EL Rasto] o|v| 1984\lol hEEHE KEFE MBS £
HF2 HETE vt ol

ol BHE) R WFo] U BEHCl 1 slsHeld EEG AYL & Mo}
= ojztalu BEEES 0l B dsojo} vitAd #HE ol 5
Mo BEGENS 2o ol Mol r MRMoE fEMelol ¥ LEMS 7
Loodsh Agsh Felle) REBRBHEY FEFE GEY LEMS PR 2 XBERS
RN ok & AJHol| gtchn oA AR,

olollutel A SHEIEE HHF oA BWEGEH BIES A3 Kby 8o} ofgA 8
i R E 2ITH AAAE FRIlax dcok olF Y3 I FolAe BRAS BH
& EHES IAE #nety, Nl EolM e Bfeel %S 7Y $ IVE s B
N1 fEg kol MBERGES sk, V Eold MRS fE¥Ekel 3 FiA #2353
A #wme Helazl gt

4
ofr

ohiet wetn 23 gl -
oz ¢4

3) B. G. Snow, K. Perkins, “The Teaching of Listening Comprehension and Communication Activities,”
TESOL Quarterly 13 no. 1 (March 1979), p. 51.
) Joan Morely, Improving Aural Comprehension-Student’s Workbook. (Ann Arbor : The University of
Michigan Press, 1972), Introduction.



AE M= BEERNS FAL v i BES AsE ds{dozd HEA
SEHE ol BEEE Al v 3 e ¥t ohel MES BRC) o A% B
Holl 7]vbe] "che AL ¥oluz o},

A, James J. Asher o 3{®

James J. Asher o #i%i:> BEGE#H NS BRI dv REM HiEozH ox 4t
BliEEE st &4 Xs €2AM T8 RES JeElHEE st ook o] 4L ofalol
7h BEES BEse A4 e S8 Z HR0 S5 BHY o nEEH
< 371 WA LIl drdol MY RS Jebd £ 9y Ao Hol MEl YAl
Z & 4 Uk

& BfEel Agse gln $AKI B BEFHFAMN A NEEKES st
dl 715 3 o2 Al Zlvez 44 #8d £ s & 715e T2 S Je slok
dete WAoIA BEHS Bl deon BEol XFEHEY VU £7F HdMs
FATH o oF Sekn 3RS T ek

L= San Jose K#ollx A drle] AEFEHE B 70%F BB B Zctiin
20%5 DEAEHBA, 10%EF 278t $7)ol EEsld Mulo] & M3 £ 2 432
AFpeti dte] FIHo2E Aojx kel & v hHElA 6 Yol 1
3 Eoke BET Aol xFelor & Aeleln st ot

A7lel A& #EM7E RS E B8 Zol a4reln Hgdle & F 2uE gafesich 2
T PERs se ke HEMES d 7 44z BEN JYrlne B¥E] EREHo|
ksl = Zolt,

#i5 &% Run, Walk, Sit, Stand up, Turn % 7I5hel §Eqte 2 = £4< 8 78Ho
2 R JEbA & ohg <7 7 x#FEo 2 d 4o A, Go to the
blackboard, Write your name on the blackboard, Erase your name from the blackboard,
Turn around, Go to the chair. 52 2 1782 R 7o},

£ “Total Physical Response Technique” @He°] #EHyelets AL mEFs7] &

5) James J. Asher, “The Total Physical Response Approach to Second Language Learning,” The
Modern Language Journal 53, (1969), pp. 3-17.
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A 18~19 4] 7hxel KBS Hpo 21 KBS sidd o KR &% 271 4%
g Dbz AR wrEad HES Az g, 2 F FEY RS A Fe 2

HES Jdotidd o3 2o

Questions

a. How does the technique compare with the translation approach?
b. How does the technique compare with the audio-lingual approach?
c. When the total physical response is applied, will children excel over adults?®

A4 Bl HE BES 27 dsted 2t FokK KRS shadh 2t 2RleHEE o
bl BEESS Migel VA BES By Ao BESE F 2FoE U
HEsioich o] BHE #R Mol SEEY BRAS HEA: T BB Hds 3R
< gRslod debd SBEEKT A RES SR Ssie 7ol BN H#HS O%
MEMeZ & 4 Adcke 2ol w@HT gl

s 2 23 “The Total Physical Response Techique™ 7} “Audio-lingual Approach”™%
el e BB ok & €719 sl & Rssol RESHE Axv BRAS WA

of 5 aFel & Hs BANUEAM § 2EME 1TH

T ol afodAde T8 st #Emd el £e2E wel DEE EMS

A AR R e BEAol of ¢ HEolzohe Aol HEEE #BS MM KRl

x2]% B BEIE A2 A o]l 2 ¥ oz gHe BERA BE

} oo RO BIRES A5t XA s Aol EMHY #

B¢ €3 B#s BEGENCl o= 2E Axn v BRI nEEs KHsH do
= 7o) Asher o ##mal Zeich,

4% 2 “The Total Physical Response Technique™2 @A3E 38 ololE°l BMAE
Bt BERpol EHH AN ke Hi A HES 27 sl 8 ~1449 otFEH
KBES HEsto]l KBS & R Aol B ddME KAE] REEH 2E& K
ol FAA e Koz FgHctyd REY O RASY BEEGENCl ¥4 o Hojvoh
L #He ddde Aol ~

oo}t e KE FRET RM NEEHF S T Kkl Eheiof st 2 & HEeol
B Aolete AL welFm gloh, ol AL xd FoE fTHToH BEJOl ZEEES




L 2K AEY DEEHC] Ammo s FERH @B &

B. H. Winitz 2} J. Reeds o] Z3l"

Winitz 2t Reeds = %3 #H S 913 HRE HiES A5 £8 WMo DEEHRS
Aoz SEEES o el BHBE £ dods #HS el Arh olE9 Kk o
= 22 LS WA S olol wel 259 KFES E#Id ol

a. BEEMZL OBEH dAche A2 ofglofolst 4% oF 127090] so] 3 2L
AZlSt F £& Ad @iz 2 A Lk HEE 2 MUz shx Reh 4
3 BT rEold B XES BEY 4 Aot BET Poltal Aol webd
BEg o] 2a Kiol BiEY wiztz OEEHRT st 2ol A5y Hal) 7o
w2 Aolet A7sa SEE 8ES Z7lolE non-verbal response & 471 Fiko]
T slolof doke Aol

b. ARlel #ssfie] Al Tt 7] W Fol FHEHHA UYolH RE ATz
7t B WA e o8 2 LlboR MEY (ES T %EE x®AE Ao}
gepe Aol el

c. FRMMT BRI ¥4 BB £HT BESE NS FEWe SELE 8
fiol e Zolch 2 B HMRsL Qlojol FAI) HXS olss: Foz
Hol AefHcl #EF AT HEL T2 AEST 28 4 giv: AHolg,

d. REX HEo = SEFES e Wt BEENA o- BB £2 A3 sz B
dobe Aold, 188 WARE HEAIM 21U FAIL o wn EEe] RoiZdl
B 504 BECL Qlo} W 2vL 2~32 A #REE HikS Bln o

e. XEMES BRIl Chomsky 7} HEY XEHE) RELE Holh, = 3,000
e REES ZE MRS BHY W E HEY XES ddd EEBELL O
ot Aot

LiE= 22 Hi$2 Tol Winitz 9} Reeds 7} BI% 3% Optimized Habit Reinforcement =+
T EEe o] Kk HAEW Riteld £ o oS BHRWoZ @AM & Hitolal
st 289 HBA #Weoz A BR Bl kfF=olol Gk HE Asher o FHikd

o
T

7) H. Winitz, J. Reeds, “Rapid Acquisition of a Foreign Language (German) by the Avoidance of
Speaking.” IRAL 10, 1/4 (1973), pp. 120-140.



o} BES BEE AR Hmeel ol Sle TEE AFIA %3 TV E #EAS
7hA o] FwRE sl 4ot #iftsle BekE Aol 2L Asher o Aslel e,
C. V. A. Postovsky 2| A3

Defense Langnage Institude ¢ Postovsky & RHEE BH BF 8o Ao+ BEE7} OIF
EHol dAhe AL 5o HEEY AR BEE BHaRY dade BRKY 1B

#7) sictn @o HET wehbe doldE HolE Fbx fgkel LEIA 13 A M
e SEE T3 EMslc EIER A o HrEd 42 Bk EEAe o

£ osoloh B MRS A3 MMmoz B2 REo: RREHE 2o 2 2
£ ol ¥ Behe ERl MEoE Aol FAmelchn T®abn ol

SEFES HE KBdc KRl FHY, Mrekey, ey aeln FERe9R] =&
BFRP BEES ISl HES dolol dlvl o] mE BRE kol zFo] wale
REE KBS ok st Aol webd B £ fthfEetat £ o2 e KBS E
KoM ekslcks Aol

Postovsky = ©o|9} -2 #8%kol 7 Defense Language Institude ol 4 Bt ¢ =9
Hike BRAY RBRT #R o #HEN £RE dddn g, 19 Bk RS EH
sted ohg 3 Fe

A, SHBIEE BB o] DEMKE S 3w A MEEeL 27)8b A70ce o] e
Fsst=dl ¥ o 3Ryl ot

A, BRY 3& XFE 24 3t B wolri2e ##5S FHsHA e

A4, [F—3%k spoken input & 7FAlZ 27 HEBS A]7ls ol ik S YA o
2 HEE + A "

A, BESEA JA EFES #TE BESZS 94 73 xFE Hol #RY
o e B2 MEE BEAZ 4 dde Reldh

A= Postovsky o Zdl& HES dAlel OEEBRN Pl gL 7e] slojo} &
Rol F& Aol OFEEES 3ol 424 FiEEEHl A3lso BEH xS
o A EA g+ et BEEZYHY #88 d45 gl £Y 4+ Y Ao LR
Hret,

8) V. A. Postovsky, “Effects of Delay in Oral Practice at the Beginning of Second Language Learning,”
The Modern Language Journal 58 (1974), pp. 229-239.
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D. J. O. Gary 2| 745l

J. O. Gary & SHEIFES 283t MHENA DEMES BEA7+ 2L KiEnd 4
of elAvt FFEBHE Himel BMAIAY wlzAd delatn FIEIPHL® E. W. Stevick
£ BaadA A RE S o] BFIIE ulohPo]l SHEHH N BiE RS T3 EEY A
o];},; 10)

g BEEE RHoE BFI AL RElY RACY Moz =d LS
2 7L slo] Qleof &rh,

MREQ ol E A SEEE BB 15el REfksien Bhsle S:3E #E
£ oz A ¥ HEEslolof doh, w3 LEMOZE ORERS Td FLRYL 7ok
goh olsbAo]l mRMyo 2 LHEo T BMET] Fidl NWERLS BHEIZ AJdAMde
oot Gary £ Eiketz o, #FE7] doll BHE OBEERS A71d $4£5L 2
Faholl &e =712 NDWMERET stein & wollv 259 FHE F S8 RESES
w55 Zoll A wlvshAl feps 2ol

Aol 41 S &3 Asher, Postovsky o EES #I= 3=t Gary & OFEHES EH
A7l BB ol FE A RS E kel 2etm gl

<7 e Fd Bl MEHQ 715 LEER ste Z2 oo o} K
ofep ot Zeloh, ze|n BEFo £7 S Lo
Aotes e RREES Eisste e 259 RES EMS RlEstol g},

Gary = NIEHKE S B4 224 doixle FBS b3 ol Bsiz gl

Aol FB5E cognitive advantage 24 -2l dt KE Lol FE7L Ucke Zold, €7
of =37l g el Ehme s AL AL £BE £ FE EEHBES BEMY
e EREECA BRI sl diold Sk =hel 7ol Postovsky & #TE7}
H&o i AEEE TS P s BELAGY SEYE o2 Hiictke @
E3 AH/S Fobn E5kStz Uk

=4 9 affective advantage & BEBEE £3] FAFo| U BAol MAdlA vlZ O5F
FHE =% ste AL B Hmh BRT A sl BBEY £hHE @A

Hll

rﬂ-

il
- B

9) J. O. Gary, “Delayed Oral Practice in Initial Stages of Second Language Leaming on TESOL,” in M.
Burt, H. Dulay, eds., New Directions in Second Language Learning, Teaching and Bilingual
Education(New York : Academic Press, 1972), pp. 88-95.

10) E. W. Stevick, Teaching and Learning Languages (New York : Cambridge University Press, 1982), PD.
51-52.



SHERY R HAAZGE Aol
Al A 9 efficiency advantage ol A+ BEES} ola7lz 2 HEE $8o YodAxE 48
A3 BB Aol A R BEV dow BBEY SHES BEY 24
sha et S-S dS o ENCE e 4+ ke Held,

vl=) ol utility advantage & 5BIFE BB HKAA = 7] #Ehel Latrl F BREgHE )
HE o LES Aelch, HiFEel oM £7] Hikel Uy HkgRc o SEfe] o
222 M

AE7ta] AES olz] BEF BERA dg AsSE 4s vod, 259 HANS

olr
U

SHEIGE w4l Hede] B RS Adlste EEAL S3ES o fhE MR EEG
steto] Hrobe Aoz Sofsich 259 el NEEE HE HAR ogA EAY &

e ARlHE oy FelA AEsle el

11) W. M. Rivers, M. S. Temperly, A Practical Guide to the Teaching of English(New York : Oxford
University Press, 1978), p. 62.
Aol AdEFlA E7] iEEe) 45%, Lilrle 30%, A71E 16% 1l 2r]E tix) 9% AE
425dn e},



. BAEEN MRS 13 RFEREH

ol

HEET BEE OMSlE #ific 2 SMERE WAAM o9A KA BAL 4
A=7He BRHMF & Folch, BhSo] HEIES e B He o}F Addsio o
oo Fd MEISES A4 XKFES BERY 4 AdE v18E o RS Ao weby
Bigtadol ] FEslol ¥ BR iEbo RMIEMS A4siel E# EES native
speech & EBY + =5 B 58S 53l 2ol viataso,

o] % Hal BATol A %E 4 Q& BHE, Radio, TVl FASE KNS Fadl
sl Fojof st B SolAl Folg o WA Sojof d&rtE stad Fojof dr

He fafES e WEAdoIA o] Folx v HH#ol HEXES BHAI7IZ Holl: o
BAAYT Foofd Wi Bol & s ool got, okl #Ete] %ES HEE
T 4 =S HWsiol 517] wlFold, meiw BBHEE AAk ¥ iMEM —KIF
HlS Zgetn TAA kel D8 Webnal g,

A. BB $eWERPEQl —AR/REAY
I, fE8EpE™

Hrd R sEuts MG =S Ml =8 v =35 A EO xEY
pitch 315 2 ok, =3 pause & €& intonation & F44lZlich, HBire =,
B, BiE Fo #tell oot e #4LE astAl dok. FFl N RBIELS gesture
Fo| WENTFERS A R4 2ok

b. £/ o FMRELR

24 RAGES BRE XkelM F36tE BiEol RIS dd. oA ds 2am B
< fEEsH] el BES U1 v BES HESskd kme) Mool olsisw guK
o BEof Lol THEE dope Aolvh o EBMlAME BEEES MHENT BRI

12) R#EREFRE, "REHUAKE — SUERRN, (42 #E3{bit, 1982), pp. 223~224,
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5 &
c. B:dky B ErR
Eov EANA XWE RNY & Aok £BEE 2HHU FEY P 3 imE
T 4 sidh WEREIES S EEEoZ AEstn ¥ gEY "ok olu EMgE
check = A4 & @fEe2 ot BBE BMsl ol HiEo 2ol HEMOD
2 4 A Het, fEE] #FEL longterm memory o o} Ex]E 9xlal phrase & ¥
A ®KE long-term memory o] %24 =t}
d. B/l #eReRy ERRRERRE
XE=S BfsY BEETRES =24 REHMY BM%S $8EY ghHo B
AT HAIE=E 3l gu EETOl o7 RS H REAA B@SA Yob, o)y
sl Kol BEE7l lol® Foldlsl MBSt she WMAol ¥x 2t #kEo] lch,
wtebA o1& $Re7] §iol passage & oleiwl EeE LFob oo o ehrol ekmyal
HEEE BENS WkEleld olelw passage S EA WHo FHEY LM 2 3L &
AR RB#E ste Aol Foh ke BEEs 4w W HES WL we Ex
© HES 2= 2ol o] BbgollM 713 EEY Aoloh, #BWEL normal speed o XIEES
BRY + v BES shAok &,
e. M B
REEEY #EE) BRS Al BT DEXFEY EFME £ message T A AT
EREXRES R =2 AT 22 243 52 AL B =lo] BFHAT =
< Aol ML FA s

o
——

~

2. BERH {58 —HFEA Y

a. BEER KX 2 @R BRI BES LES @, o] HEL: HELEEA 9w
obef sbvl EMEatobiet BT MIREE o] FoAUS A Lolo} g,

b. BEEM- 2~ & KR I B FElol osiA Bms oo Yok, WAS
of S ARl el B AT AR MEY Hoz giTsolol Bob, aelw g4
TS RE7 FoAUTHE M dolol stE oo = Bolg Tolol sl ofrlA o
Ao Al Folok dterk? ol HE HEHRR7F Qolob g,

c. BIUEE EHE BETo WMEN BME BRI B£T9 Sy WEHY BT

13) C. B. Paulston, M. N. Bruder, op. cit., pp. 129~130.
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B BR AT BESY FRHKID 227 BolE L Aol it enziegel e
RS BUA7N D 52 Kikol bR ojn: 577} Ho},

d BRc FREP FMES A4 52 Wee 8T AL EHEIL ol Aoy A
FEREF] EEShE £RES ol noe lesson Efgoll 4 $-2{viotol g},

e BT #9ddlol o AL BEIY, £r) BEBY St ESo S B
A7 sistel e #ES BfLahedl Aok Marles ks oozt 7o) RS
evte AL wolgolx Aelx, Pobgalehe AL Az4she e Tksho Azss

A

LS ERI " wdebd Erloh Azste A PMes 2 SMY 4 s

fBBEURRLS /P2 X e AolAl test st 2L ofch BT HES check 3h- |
B2 BEFol ofgA S b Aol i gzl BES Qi 9= Rolct,

X

B. BBl 15 MHEY WiE
|, SERAER 5.
a. o @il
colel @A EE) LSl oY ohE ASLE S EMEUS slelvlid @k
BETE KE ZE FREL BT 4 s #HS Aeor ot FX+c Bk #R
T2 Y AL Bfrelze oS EHE 4 UL Wl BEAES A s
T A "o
FHERRE Wteu el b & ERE BEEA o Fola Bigolat ¢+ 8de
il RRLE 53 FRET BWENA Jehdo, gebd o] Hige HeMol Al A k4T
Holob @ 2 SeUz Yo MEAERS £33 KBS o, = e E%g
KRS BT T2 8% ch2ohe 442 A & £ D oo ot kEE
T ot Bho) A2 FEM A3 B 2L dolv T4 mEge sn aex
ARt ot BEEES Ao B M Aol s Hel ko] LEsichn 32
oo AZE BE ERSA £ Al Ao gl LEse kel SEEE #8E
T T AAY A HBols 4L 2 HEE Bl ENY oS BEEE
FE €2 Ux Aol £33ittn Gop o

14) H. ]J. Morley, M. S. Lawrence, “The Use of Films in Teaching English as a Second Language,”
Language Learning 22, no. 1 (June 1971), pp. 101~103. in C. B. Paulston, M. N. Bruder, ibid., p. 129.
15) TES®, "MEEKRE, (4 B3R, 1976), pp. 176~177.
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Lado = BEFES EFHMMG& BEES THMASKS AAdoz vimgtozd HHo
Ao EAALE HEY 4 deow, 2 TAA vz fHEREFel HFode AL s
A Bz el EEES Bzslsd e

(1) #&/)~¥37 (Minimal Pairs)

a2le EXMy ZRE #Ysl: dlt minimal pairs & F|fo] ZHEagolc ' minimal
pairs & ol: HgEd F Fat 4 el G2y delaE F—g 2o =L L ®
webd 5 Fe ZRVL b a#sHA Jebdo, ozl Tigsln @EeESo] KBS
e WG H%l s RS =7t BE2 2 Bl den 2o,

(a) F&2 #

@ /f/—/p/: fine-pine fair-pair wife-wipe
face-pace fat-pat fun-pun

@ /b/— v/ bat-vat base-vase boat-vote
ribbon-riven best-vest bury-very

@ /6/—/s/: think-sink beth-bess youth-use
mouth-mouse thin-sin theme-seem

@ /r/— N/ right-light pray-play grow-glow
grass-glass fry-fly correct-collect

® /6/—/6/: thigh-thy teeth-teethe mouth-mouthe
sooth-soothe cloth-clothe bath-bathe

® /f/— /v/: belief- believe life-live fine-vine
fast-vast fear-veer few-view

@ /d/ — /t/ - bad-vat die-tie lend-lent
spend-spent nod-not feed-feet

® /b/—/p/ . big-pig bat-pat ben-pen
ball-Paul cab-cap cub-cup

© /z/ —/d5/: z00-Jew zip-jeep zink-jink
zag-jag zook-juke zig-jig

a /o/—/d/ : though-dough their-dare thy-die
lather-ladder those-doze thense-dense

16) Robert Lado, Language Testing (New York : McGraw-Hill Book Co., 1964), p. 42.

17} D. P. Harris, Testing English as a Second Language (New York : McGraw-Hill Book Co., 1969), p. 32.
18) Mary Finocchiaro, English as a Second Langruage : From theory to practice(New York: Hunter
College of the City University of New York Press, 1964), p. 55.
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(b) BES #)

@ /i/ — /i : live-leave lip-leap fill-feel
sick-seek dip-deep rich-reach
@ /e/— Jx/ . pet-pat said-sad lend-land
set-sat pen-pan merry-marry
® /of —/Af: MoSS-muss song-sung boss-bus
long-lung hot-hut wrong-rung
@ /3 — /o) cot-caught poll-Paul rot-wrought
stock-stalk cod-cawed odd-awed
® Jou/ — /x/: SO-saw Joe-jaw boat-bought
coast-cost loan-lawn cold-called
® /u/—/u/: full-fool stood-stewed hood-who’d
foot-food pull-pool should-shoed
SolA HEEY Bk 2ol F A E BAHELY oe olE AEs o, 22 do

HEhd el T BTl M YE £ At of chAldld: B ®MAl
dlgkel T Higel22 clole] Fuksh Hsts] Folalale o}x mejsixl Yolx Fulst
o olvl BEE Bl ol d5AzMdE i ofele Aol gl ofYuwy

BEE BEEAlY dz o #Bo2 EFRY MY Add £3fds =2

_'I‘_

A

ZHE oleAE WY slojeh Beke) ERE zeldt 2 FL FME YolEr BE
el s AelAl HEAczAE AT %M ZRE 28 EEY TAV A @s

o oo BHRET LS o2 Po| RS LA ok,

(1) =24 Kk

#i&5= fine-pine, think-sink, right-light 2} *4fi7} Eelwl 4 So) mEo = =
Al A OEREE £712tos 25 B3 52 @oh o Hke) MBS He ol w
< FEE A2 F odoke Aeldh, 22lm 2 4 ledla WA £3] Rol:
ve EHEFS $o

2) wbolxrz| Kk

°| ke trouble sounds 7} E&H 2ol F& Wolrr E di: otk o] ik
=AY ol BlmEY ol 423 59 MY Hol WA $EL BEHE

19) Charles C. Fries, Teaching and Learning English as a Foreign Language (Ann Arbor : The University
of Michigan Press, 1945), pp. 1~2.
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39e 2 4 ek add 31U 08 4 o] ARael s,

(3) Same Different } ik

S5 Ty FRoE AW Ml ERY L2/t I Yoo wES FHZn
SE+ DE RMEEE 3o,

1. “cot-caught”

1. S
2. “ship-sheep” 2. S
3. “law-law” 3. ®

v e o

olw| AleNRHIFS F7 Alul 2wy HE@e] 89S WA 717 28] cheat 7ol A7}
X] .jﬁ"—.% s X u_t’% ﬁm% ‘F‘E- ?J\‘:]'_ 0]:4] EE%‘S“O}: ‘?g» 2‘5‘-\% A.";HQ] ‘/E],ué_g_ %Q% _5_}‘701_
EFoZ FEHol b Ao} o

1. “cot-caught-cot” 1. @ 2 ®
2. “law-law-low” . ©® @ 3
3. “sheep-ship -ship” 3. 1 @ ®

4) 2H-AH Hik

of K& MM BESA HBRMoID, YL wEd o] £ob s o
dol ofohg 4 glm, = adlez =X KFy YT Y, xEo| Y] wFo|c
23S EY ROUENT Reke] ¥4 Aolle Axsl =k “It was a very large
ship."cl2t2 #Ef7F el @HE T Folxl ol pehd 2L x| e}

Uss

A B
T BETelAs 27 A RIBES T BN KEY +5 3o
1. “It was a very large ship.” 1. It was a very large

(A) ship (boat)
(B) sheep (animal)

20) D. P. Harris, 0p. at., p. 33.
21) Ibid., p. 34.
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of 7)ol 4] ®iFIHN boat-ship, animal-sheep ol 2tz FEES £ Bihe BRe ¢l
2A ded AAE AR 21 A KBS 2E Bhibsty) AsiAelst,

(2) Minimal Sentences -

minimal pairs £ ®KE Fod3lx ¢ Fo #Ae BEHR 3 minimal sentences
< A BrkE EBHET M ¥ & AUk olwelx H£4ATE £ FL& DS=E
KA JeElHEE Fof,

@ Will he sleep?
Will he slip?
@ They beat him.
They bit him.
® Let me see the sheep.
Let me see the ship.
@ This is a mill.
This is a meal.?®

olW{ 2& #&¢& minimal pairs Y} minimal sentences & EFHEF 4 U+ AL ol

o
r a
wjet
2
&

o] %ol MKtz sl Fol Wol Eitsle] 9l practice sentences
Badd oS #hEMHY Aot}
/b/ /v/ : Did you say base or vase ?
If you say berry instead of very, it will be wvery difficult to

understand.?®

/f/ /%/ . Do you find the English verbs very difficult?
French food and coffee are fine.

/1/ /r/ . They walked on the lane in the rain.
We switch on the light in the right corner,
/s/ /z/ . Sip the soup.

Zip the zipper.
What size dress does Suzie wear?

22) Robert Lado, op. cit., p. 53.
23) Munhwa Linguistic Foundation, Classroom English (X-& : PI{E2ER. 1984), p. 32~33.
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/s/ /8 /. Please tell me the difference between think and sink.
' The sound of the word thing is similar to that of the word sing.

The mouth has fteeth.
/d/ /o/: Can you tell me the difference between the word those from the

word dose?

I dare to go there.

/i:/ /i/ . The heat hit New York.
I must leave from where I live.
He's been eating his meals at the mull.

/e/ /&) : Get back exactly at seven, Mary.

/u/ /u:/ : He looked at the wood.
He pulled with his foot.
Whose spoon did you lose?
Did you lose your shoes at school?

LLEt #ol practice sentences & 2 E9l:dl the 72 WESo| aslojol =
< B A fEMEe] B 4 gld MM, %EY SWAGS) AR B S g
gelob &eh B4, 1 B UAY 2700 el % @D 4 ot wEololok g
o aen chAnte s BES ol F¥ By LA MElW FHE 2 £ 9x wE
olojo} Zhr},

4

rir

3) #4547 &% (Supra-segmental phonemes)

BEANA EAe HMMS formal ¥ HKFEE 2 =1 BRY 4 gojx Hmue g
28 kgl A Eee %I B5&7} #el Ut Classroom
Englisholl2b o153 9l& $tho] B wio] BEY HiFd Ly wisq o
oo F aAdRe RiRS —Mfo 2 BMBE Hwoz S Badod THEE K
of Wivh a2 FE wan oW B JAE U eous o SHIA Sl 5
oAz E el M2 gAMA 207 wFol BER@MIIC) oleiA o)

£ HEEt rhythm group & Fmishr] wl¥o] BES EE2 =S o Hfo] M5
o #aA Sele 587wk B8t Geiel oot Bl ulHA s B&7F U7
wiol A= Atets) EBEshdhaszc

figel MEClAE B2 T3¢ Ad EEAME T Rolw A odx kR

]

.
A

e
=0
rir

T o A
ol £ +



At gl =l ula] #EEElAE o FFol falling intonation 3} rising intonationg & o} {#
g 4 ek 2 FE7E ofrfol 2xfol wet Eekol et A4 o] @Eel M
5 BEUESo] oA A3 EEslgm sl

g FEEANA FE - B8F Litelx 24, d 5 8%E 7HE 4 gl+v EEY &

)

ol EF9 d¥g sl2 o]z & secondary phonemes e} 15 Fch, o]z 4] rAIL o)
of4l fhilMele ol A FKikolzbn & 4 o

a & %

Hagoll A EfES] BEoI FES AU #Fol EReR shAlwt 2vd o EEY A
< B%olct,

Bh XEolA Hadls ABAS A3 EEHANE ZAle ke EESA T3
I gtk Aol chelol 2+ HFEEH (Word Stress), 4Jol 2% #4388 (Phrase
Stress), X¥oll 2+ XE5R% (Sentence Stress) 5 AEF2 ¥ 4 o

BAE Axste Hike s Eyeld Az LS LHS Rl g Fiol
3 F o HelFe A Azt & 4 Uk o3 A Foz KEE BBE
2 stolg A ofAlE Rolll: BENE HE & U2 WEolo), olu] EEG AL
Ale woll el FAA o2 Yehr] dlFol ZAAE FH} A7 4+ U E AEsie

o]

ol

E

j

ol &

oy qn
ol

po )

+

1) Word Stress
Circle the number of the stressed syllable.

es-pe-cial-ly
1 2 3 4

Write the numbers of the syllables that you pronounce with weak stress.

1 23 4
a miracle??

BBl o2 22 S 42 o vogiA THad 4+ gl

wlo
por
o
I

BRUL . XEES BE ZolA Faln olold WBA HRS o/ & A gt Bl
o dehdeh, cha) ek okeg jo/t A7 gid,

Japan Manfla Lébanon Koréa Atoémic Abandon
/3/ /3/ 3/ /3/ /3/ 3/

24) Robert Lado, op. cit., p. 114.
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B2 2 BE EES ABSL A S BB g Hiitol osd 75%7F A &+

Aol i},
Lincoln Sazan Robert Thoémas Réagan 6pen 6ver
HER 3 E—-BEEC &5 @i o) 2 Wl £ ALoe A 7F ol 3
A Aol Holl Qe
récord to record
project to projéct
stépover to stopoveér?

2) Phrase Stress

* 09 3B Bokel Slold WAle] sk miols}l EBE Wik

A, for the parpose of
B. in fréont of
C. is well aware of

FEL
green héuse
white héuse

e A KoL FEaol BES weh

gréenhouse
White House

Rl 2 0 SgEEEL A KESS SEool BHE Zed

outlaw

6verburden

outlaw
overbaden®®

3) Sentence Stress

XSRS —#ra9e] FHIS 2o (Content Words)oll &= AZE8 (Major Stress) 7} $
2 7]l (Function Words) ol = /\388 (Minor Stress)7} 2t¢}, 22l § BEciat
(Thought Group) el W &ol7k odeirl e @& ol £o Wgojolar A 1347 23
ez Wgolole Al 2 447 2ot

Cross out the numbers of four syllables with weak stress.

1 2 & 4 35 6
The guide told 'em to be patient.
Circle the numbers of the two syllables with heavy stress.

25) Kim Kee Ho 4, Listening Focus 2(4-%¢ . Language Research Institude, 1985), pp. 76~77.
26) Ibid., pp. 78~79.
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The guide told 'em to be patient.?”

@4 Lado & Stress #58RIR fEmp ERFES bS5} o] datn Y. »

© ERES RIEBEA fafEste

@ M7} sl Stress & B&sHE ¢, 7, XE, HESS Bi%siz

® M 2o,

@ native speaker v} RiEUT FolH KBS L MES 225 Bhslel

® FE3 715& LHEA Robe MES wA S

® test ¥ oA AHAE ANA 50~100 B2 el zol Al Wi 22}

@ @Hle) MM Mm-S wiA slet,

FL MEAE delxol ot} wiadsle},

®@ MEIAA SldA o 2P #AEY & UL E HEAs

b. #1#% (Intonation)

BREBHA vz #Mife] X 2oz o] ul¥ #st olye} communication ©
A3 42 W gk olyA HEER HAE AA S #Wikel, BFolE i T4 I
2 AR et ZeMol ohA Hat 2 EEMo] s 2 H%E AT gt Ao
Ay FIREREAA oha HAZ g0l glou oo thE {5l =3 $H4 AL sl
ot Bl KFES M 1R8] s XKFES Mkl Jebds —#REIE T
EREIRS fERHE o] sl Asio, X %FE MBS oS e Fioz

+ 9k

HRAI1 . WHEololE AERS jR8AE wio)
I 16st my hat.

ER 2 03 rEel A W geit ol L EQalE oA Whos) sbA 2 sEsms w
k.

I lost my hat.

ER3 D OHE =3O XEAME A2 WL T WEols) s} 2 ms
4.29)

27) Robert Lado, op. cit., pp. 114~115.
28) Ibid., p. 115.
29) Kim Kee Ho 5, op. at, p. 115.
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A. I lost my hat.
B. What kind of hat?

chiol MiBENE AT FAAQ HMMES 48 2ol2 o) o HMMEE T2
Fof FiE%e] dirhel Lado wate) z %ol 3] wp 2t}

1) Minimal intonation pairs (#Fige] # £=)

You are going to hear two short sentences.
Write “S” if their intonations are the same. Write “D"

if their intonations are
different. Compare the intonation only, not the words.

2 3 2 < 3» 1
The cémpany, is fine.

2 4 2 31
The cOmpany, is fine.

2) Intonation line & FH3l= Hit
of HiEe WHed whed xFEe 2 Astn 2 oA Hidl Fiko| o,
Good morning

$ 28]& pitch point o fLES} ol 55 - 43 - 3171 & #MPEE Fo

2) 9] ;8 pitch point + B3N 5 final intonation & &3l
o B E3le #4Fo] W 4 b BIEHE

M

23l ol B+ B
. Intonation line LA%toll = #1#5S o}

Blle o A KBEAH -S4 - 22 - 713 F) 225 WhES,

3) dbobary] FHik

2T XE2 pitch o Folol wet Aoz JelHESE Fhe FHikoleh

What are you doing?

TN
N
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o] Fik otF chokg KMol Y& & Ut ol Folut AL Fe FHikol B HET
o} Bt Afolof] oko] o] Folzlmd HEoIA EAII HfF Holdt,

4) B BRE BT
Directions : Listen to the intonation and check the choice that best fits the meaning.
He is a good student.

A. The sentence is finished.
B. The sentence is not finished.
C. The speaker wants a verbal answer.

c. 58 H%
1) #E#9%¢ (Reduced Forms)
UAHFEANN See BEL A BFol ohel FiEY KFEA FA ) ztal
FHRRAA 12T HEoI ol 2L FHAKR HT A BEIER U BE
g —fhsrel = Zeld,

(1) And 9 #Ef9%
Listen to the following reductions.

Long: John and 1 Short : John-n-I
coffee and tea coffee-n-tea
come and see come-n-see

(2) Or o #4577

Long : Bill or Gill Short : Bill-er Gill
to go or to eat here to go-er to eat here
this way or that way this way-er that way

(3) RIE to o #HE#HAY

Long : I used to live in Virginia. Short : I use-tuh live in Virginia.
He wants to leave now. He wants tuh leave now.
I live next to a shopping I live next tuh-a shopping
center. center.

(4) BIE:A for o #FHyHHY

Long: I have a letter for you. Short : I have a letter fe(r) you.
This apartment is not for rent. This apartment is not fe(r) rent.
Thanks for calling. Thanks fe(r) calling.
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(5) BIE3 of o MEHE

Long: Some of the students are

absent.
He is a friend of mine.
We have plenty of time.

(6) Verb-ing o #8497

Long : I'm going home.
Where are you going?
He's working overseas.

(7) Going to /Want to/Have to 2| #E#yH

Long: I'm going to leave now.
I want to go with you.

I'll have to write a check.

(8) ofFFoll 4 Be o f#h

Long: Are you ready to go?
Am I late?
Is he a friend of yours?
Is she the new director?
Is it serious?
Is there any food left?
Is this the right place?

9 /hs FEo wH

Long: I'll call her again tonight.

I gave him your message.

Come here a minute.

Short: Some-uh the students are
absent.
He is a friend-uh mine,.
We have plenty-uh time.3?

Short : I'm go-in home.
Where are you go-in?
He's work-in overseas.

Short : I'm guh-nuh leave now.
I wuh-nuh go with you.
I'll haf-tuh write a check.

Short : Ah(r)-yuh ready to go?
Mi late?
Ze a friend of yours?
Ih-she the new director?
Zit serious?
Z-(th)ere any food left?
Z-(th)is the right place??V

Short : T'll call’er again tonight.
i I gave 'im your message.
Come ’ere a minute.3?

Ag7A LA FBihle EEEe o e Bifies 4AF 4 glc

Listen to the following sentences. If you hear the long version, circle LONG, If you

hear short version, circle SHORT.
Zit serious?

30) M. A. Rost, R. K. Stratton, Listening in the Real World Clues to English Conversation, pp. 9~15.

31) Ibid., pp. 27~29.
32) Ibid., p. 25.
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2. WolMT| 5

BWER RBES A7kt dAY 2 F ARy FRAS L Polkrr] K
BEEES ke HE FFT HEH oo, Wl F7bx] KagsE ded sk
< spot dictation(71 ¥ ¥ 7])e]z = 3} dictation of complete passage (2 #837%) o]
o, WAS XES EHHQ EEL R4Sl E55 ol Toh ohg B4EE0l & & 3
=% of% F3 meaningful-mouthful (—E§ £& Ze wsol BEFSE B+
Bo| BaoA: ks #A, 22z S45o Tl ®Bindd =tk AA AA 5
Hzio}, wiAlgte s x#ES EEHQ S22 5HEe 3 BETol ACEY BBE
check @ 4 QlAl Hc}, spot dictation & 2Eo] £7] Fiol W& ENRIHHS ()&l
Ad7)at st =lth, 2284 complete dictation A& FEFS 312 QRolx Hrh,

Oller & wolz7| 2 £BEel 2HMA HEE KNS BlEdcd Loirrlde £7]
Efel +A BES T oz 52 vl HERKcl] XEoR Y& RNl BHAHE
2 BRE 2 #BE] NEE el 25 BESIT AloloAl el R} vz
2 BEE Kholla #FwmAE &+ Aot 3z Yo,

a) Woprv| & F8l ol Folx = KN
@®© Aol ik

@ HA4e €5

@ & M sehA EA S BN

REELol ol wholr7) o] B FTHWel Famot THO EMD MmN A olgt R
< Al BES T BET 4, Rb, 5Bt ol Ao

b) FRHFE

(1) B2 Re| BHs &2 + e WEoZ vtz AKAY A normal speed 2 BF
gt

(2) native speaker & FIM¥e] Fou BWES THolW WRIHES £78 KT A
olvi AEE RE3| 3to Bajel MB T slokch,

(3) HEHS FAT] T3t oldele ERFEILS A ox AFE L 270
2 RKEg 4 ol Foh

e

33) J. W. Oller, “Dictation as a Test of ESL Proficiency,” in H. B. Allen, R. N. Campbell, eds., Teaching
English as a Second Language (New York : McGraw-Hill Book Co., 1972), pp. 346~354.
34) REEBEWREK, op. cil., pp. 225~226.
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4) 3@z HAsch, 1@A+= €2, 2@ 232, J@EAE 23,

{5) Bruton A&

A9 # = passage 2HE £ LHEES AR,

Tl 5= sense group vt} pause & o] Fiffsie,

A= Hidel £52 FIES st v F »=a WHe L3347 d8 @RS

{6) Rivers ¢} Temperly &} J:%%®

AW s £ normal unhurried pace 2,

%4 5 = meaningful undistorted segment 2,

A5 = normal pace 2. #E 3o}

c) wopszv]el FiEEe

(1) tape & fEAIE &g shua 3 E¥ demg MLEAA J2E HoiF
28

2) HELA 7] BRS Fo| B8 Rl

(3) st =ql Eigog = BHEY 4 v 27HNE A2 T4z A -GS
o1 8A =t

(4) Weak form ol o &&=l o},

(5) B E 2l FE7h Boldich, F 2HAL AL 23 U7 o
ol Al BEE7)x A A o] ThEshch

sropar 7] = FERHECI A BASAA H2E SEHE F& #MYlsle T #HFE M2 o
AAFE HBS s ste Zolch, Eg whoparr 2
Ae HiEo 2 #Bsic BES HRUA sted =go] Ho ®hol
of £3l= Mol oM T wrolrr| 7t 248892 S 2
Brh sy &oldtcke A= Aozt & 4 e, Valette o #Eol ofshw dopay]

%

a
2
H
¥
Lo
o)
o
=]
<
M
N

Y,
rTr
njn
ki
u
_?L
rir
®F
T
lo

3. Structure(XE#H:E) 58

B0l ol A Structure MWL FHE7L ofwl 2S & zlolsbel] i 2L AHESHA
oz RBIUEMS Lolstd Aok mAMAQ wEshSo] ozt BES Es4 J

35) W. M. Rivers, M. S. Temperly, op. cit., p. 269.
36) RMHENREHRER, op. dt., p. 226.
37) R. M. Valette, Modern Language Testing (New York : Harcourt, Brace, Jovanovich, Inc., 1977), p. 213.

_24_.



HeEe igol o5 dozd 2 SFES BMYT & UEE BEY 5L BEsie
ok geh, 2eln BBE7 message = Helshe HAol kY ALY Efeog o 2
BiEol EBE 7128 fEilslcl Ao, Ee SAE oW EFE EXE fglMsle
o] wpghal~eF 79l 7lo| A8l Nida v oh&3 o] @atz grh,

. The order which one should employ in listening to the grammatical features of the
language depends very largely upon the structure of the language in question.
However, in order to grasp the larger patterns of the language one should begin by
listening for the order of words. This can be done best by identifying various impor-
tant recurring structures (or frames), e.g. subject-object-verb, adjective-noun, verb-
adverb, and adverb-adjective. The order of clauses (e.g. dependent and independent)
is also important. One should also become aware of special patterns which may exist
for negations, questions, declarations, or commands(these being in general the four

most common modes).3®

Structure BHIEH RES XY He LEMoZ e &€ item st RS} I}, 2
g zEcAlelA e ke 3 21E5F FA wolop Ak, 2% LEE Fo
BEM Tol 2 xEol 53 "o, EmMes & EUHE 3 AdFHALE &
A BEH HRE Y F Uth

Aol BEHEA UAA olv] Ay 4 Yo HES WS FHol7] wFol
Xl 4 e REE Lol S Fulzl ol oA ikéh REo] BERAAE
Riyoz #HE 4 U

& SCRE) R BRI A wikAg Feln Alol Al Rayolch, mafA 4ol B
BEL BE MG FA ke BRE A4 ERY Hiaold,

22 o 7lell A kel et Bty A WS A8 kel ohdet EAE AT Kk
Xikoldt, BBESL dslv AL S ERCIA UEMBMY MR ook tix MEER
h e85k RS S WEE BEMccd LEsd FAHo2 gl Wi fgs

< &3 22 FEE FflASE Aol Ryl

1) BfFE B3 K

o] ke WEEEst 23 HEH i
oA #&3HA M + gloh,

rﬂ.

of

nln

I BfEe R RAES Jetdis Heg mAlcl

38) E. A. Nida, “Selective Listening”, in H. B. Allen, R. N. Campbell, eds., op. dt., p. 151.
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Perform the actions you are told to perform.
Remain still if no action is requested.

It’s warm in the room.

The window is closed.

Open the door.

oldh KT WEF FA o7

e YEs} Fol AL ot W

)

d H2L MBS WA 3T =3 KBS BiFol

°of Hike WA} kMg L3 auo o3y Bo] 28l% «
Aolch, zuchAle] BESoAE B/ HITS EgA7l Fo] Fo,
“The boy hit the car.”

ujo) «

Ut% “The car hit the boy."2} = X&) 28 47w FENARIE L 2 Ao
(3) BEEEES 53 A

°f ke o BEEZ WishAl gu 44 2 BKE BRI Aol Hiolu o
Bedol o HE Kol x3™ 45 gicpw

a

“If the windows were closed, I would ask you to open them.”
(1) The windows are closed.

(2} The student goes to the windows and opens them.
(3) The student remains seated.

39) Robert Lado, op. cit., pp. 151 ~152.
40) Ibid., p. 154.
41) Ibid., pp. 156~158.
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ol Hiihd 7h weol selx fikow B Sol ofn] BEEET $5¢ Fols| wo
o dEgle el ERT 4 Aok

4. BETL 15N
MEEREA e RS Y BES S GRS S ol K
FhRKIO 2= HRRRSL AN v Yo},
Asher 5t 2 A8 3&dFol aixd A, F TS 5o BMREMR/ HEY Vs BE
Hdd DMERE ok debe Aoloh, B, 42 e Foh Drlimold 275tk
£ Aozt WhEstthe Aotk 259 AYe e e LS AN Fn shfesn

et

1. Can the entire linguistic code of the target language be learned with a format

o

in which the students physically respond to commands?

2. Can listening fluency for the target language be achieved without using the
students native language?

3. Will there be a large amount of positive transfer of learning from listening

comprehension to other skills such as speaking, reading, and writing? ¥

4 #RE A, RE SEBN B0l 4% E Sol ¥29 4 ooii, S, e

T FW 2] kel S M Al fikel AolF folaAl szcii, Anz, =o

FAYE Bol AEe 2R et Auc BEEY QelTEE U 47 4+ 9
e Aoz geld 4 9ok

°f ke GE WEL V15 BRSA G olwd BEE LEA oo mayu
W=T7h LEA @eh 2o KB AA4aE gl ohd mAolelt YA AL

zefafo} gho,
Stand on one foot.
Fold your arms.
Put your hands on your hips.
Hands on head.
Pencils in desk.

42) J.J. Asher, J. A. Kusudo, Rita De La Torre, “Learning a Second Language Through Commands: The
Second Field Test,” The Modern Language Journal 58 (1974), pp. 24~31.
43) Ibid., p. 25.
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Hands on tie.

Hands behind your back.

Please bring me the green book.

Please open the window just a little bit.

Please turn the light on and then turn off again.
Will you clean the blackboard?

C. IZHRIERZ I E4R
SolA f2le BIRS MBS Hikol el A48 A5 v Aok 2 BEEY FHik
T TR BEED o Hfol dulel Folxt Aol ¥ 4 ik, oWl HBE L
o B B EiHol o xS Ars 2oz s
a) BARHEB
(1) BEpol Atadh 52 F2la fvels arlfghol 2t oz s BiFHY HK
3 Bhyde

(2) B¥2 wAHE BAYD E7]qt shlldets Zo2 WEAH,
(3) BH2/ 2 Aolole XFEE HAIC
@) A=A = BHR7L St RBEEEE ¥ Yo,

b) HEEKE

)
() ZEolz AE HEaiA 5o E£23] dA Hellztx AL &0,

2) ez 52 Hol 22 KBS Hn HE75 g,

(3) &S Ehsl —mAE Wo1E lde 7R eR G4 evch

4) kBS REMEUL vt

(5) %3E7H B4 T o= F BERE Emste] EBMEp £70) HA o

c) HEEWR

(1) #Ze] Bapo 2 EEMMCOZ Tid FERT BR XFEA 234 o,

(2) 4 $Ege] MEHTEC] =lojof ek,

@) E71el& Azte BUS €€ HEN BAHA old F AFT &4t o B%E
ZHHE ABE B0l AUtk £ Fol WEEYQ B dElolE Fi%BRES ¢ Fo

44) F#HBEWRPBE, op. cit., pp. 228~229.
45) Loc. cit.
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ulo
]

M-S RS S Q) B TReR S sk
a2y @ ol @ e T =4S &4, BEAEW, Fi £, B, ¥A4 5 @
olobrlel % @ olok7] ol a7 vH ol Luw HEelwh o BEE WM B
of glole Tatebeh weld WEM BABKS Teiet 2oz 4B Weln ofd
obole] sberbalos sAusdA A4E B ZRHAE £43 BHL 1Y @ 7
st
5w oz BESL slolx BT WMAHL MU Aot o EEY 7S
) B =2 ek, £ olulsES Ao A AY Eekd BRLe] U FEc HRR
b4 ok el EMEG olEoz NEM BT 37 AshdE TibReel DY
Helg 2o BEE Tl 2T WewAl delu #BE BAY s e mEe @

r1

b
a1

el

reference provides all the people -+ 712l £1 t}2ol withi} who 7} 2otz @3
Heh, zeid] KB who are intersted -+ 2 Al4-H ok olul] 34| ino] & Zolz} ¥t
Al ",

7) Aol Bt HHE LEsied olF EEY AL FES v et
{(redundancy)olc}, o Hgetfel lsall Qo EME= ¥4 FHMAcH All the girls
are going dressed in their jeans. 2} X &AM+ #HEF:EQ girls 2 3] HEEYLE,
all, are, their 7} E<-fMgolojof o] BBREP o 2H 2dg FA2 FddE Eifdl

xBol 9tk olel® HEES Jel4e MM xRl 2 XES MKl Yaht mEst
2 452 BRY 47 oo Do

46) Ibid., pp. 229~230.
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IV. BE) 158 kol FEER Hik

HRE] MR ¥ AT BEAE el dn s 3dde) ol mAE:
dei7tx FAE A T2 slod T BIRS MR HAY 4 Yiul A@oA:
RIS 27de A old FAGo} FRH ThEY A E vo|n R ik B olE Aol &
Ealob ¥ AAAE Asrazx g,

A. BB FiE

I . #% % (Multiple choice)

ol ®ER ML BEEMIA 713 Hol Rol: Hikolw] = wlelHln wE A S
technique & ##t3l F= 2 o} o] HikolAl L fslMslnal sle ML 5Bg3) Wi o

A hge] 37kx @ 2% @ HEEE @ BEET #Msle ok 59 HEDE RS
EiEol oh2tel o2l ol Qo ABE HY ol A MM Hikoz wolso x|
a3,

® 28¢ 53 HE

o] =gl Aeix= FFEHB Kio] 2 AHhdol A T KEF S 20 4

o $UIE EAL + Uk KW key material 3 £3 Yol vehd 23 3
E#E A€ Adat dolnh ol 4ugel 2UFe BhSol BEBL JT VAL
of ol dEht £EL AL 4 YD e Aol Toh slbolal BT 2L

BBEY S wol e 2T UA BEE B57) EAGE £ g95e 2
% 4 =% FEslolok 7] WFolch 4 ERL ¢ BPEA FIRe) vw o 2

22
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BU1. It's a sheep. (& TFES J3)

m’. "‘
P Q

R et

r A B

47) Robert Lado. op. cit., p. 212.
48) Ibid., pp. 212~213.
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515, Do you want the ash tray? (5ol FfE)

utterance Hfd ok A3 {Eol o] & EEE 71 &olof & Holt,

1 will read a sentence once. You will mark the alternative that best fits the sentence.

a. It's a pencil.
@ We can walk with it.
® We can write a letter with it.
® If is made of wood and paper.

b. He looked over the wall.
@ Looked over and beyond the wall.
® Looked back the wall.
® Examined the wall.

2 4 2 1 12 31
c. The boy who stood up was tall.

@ The only boy.
® Two boys.
@ One of several boys.

= BHEEE A 345 24 3712 e MEez 74 47 ded 2 dde

question and answer item, statement item, dialogue item o] it} K HEIEM 2
o4 RS SAY TAE e W Z4elE FH T HRAFA dof Ao, =5 o
2lalAY dAe gozH BHE YTFE vlAMAE ddd, 2z I XFEE HS

2
B ol AHEE 23 g8 R 5 AU HHL 122 Y=o AL T Ao 9



i ghef,

@ ﬁ.ﬂﬂ = .%_3]- 75&
A9 GE $a 5ol BEEL AT 202K S8 MEAA 73 48 Fikol o
B EECl 7] Wl el 4egtel WHRolL A3l o gl gich

#I1 : Man: Did you go to the party last night?
Waman: No, I didn’t. I went to the movies instead.
= o gkl of el g7t 2
O 29 % geo F4gc}
@ 2d<=

Xu ]olo4
@ zve F3of ik?iﬂ}.

AN AN

BJ2 . Man: The children want some ice cream.
Woman : Don't give them any. They are going to have dinner.

obolg 2 Folg 9n Aojgtn?

°of BEFE MMk Aote HELBAA o A3 o2l Heje) HWo| o] Fojx: olm

BEET WIs UEL obx % 4% RAETolAE 2T BEEL Yot 4o
%+ A,

IR

wlo

2. 8 - B3 (True-false)

B

of Kk BETAN B BHL shiulol Hn = 249 Rl 2Zel galol
222 A A AGE Pech 2 o Kozt MAY HEH L mEkD
doleh, FEATe] Hohy APE HEgoz shAs BT KMo MEstto FlHs
7] el ahet,

BI1 © Listen carefully, If what I say is true, raise your left hand, If wrong, raise

rlo

your right hand.

A sheep is an animal.
A ship is an animal.

49) Ibid., p. 215.
ol Adol & 4t2 sfelod 2xc) goul gy 7 FRE =7 53 oard dAge 29

£ J18AA Soke solch,
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Fol £3E Fold ot e HEoRE 44T 4 Utk F U9 Y HEY
¢ FUF o2 obelsh 2ol AT

#2 . Listen carefully, If it is true, write T, if wrong, write F.
A : I know that it’s very cold at the North Pole.

but how about the South Pole ?
B: I don't know.

If is very cold at the North Pole. T.

%13 : A: Do you know who first reached the North Pole, John ?
B: I don’t know. But I know who first climed Mt. Everest.

John doesn’t know who first climbed Mt. Everest. F.

3. MBEAEoI#
°of ik BRE shedet Wgel i 23S aagEx =
HES ls)ete Hikold,

Answering Questions ofl 9lo{4] H4S2 L=

VYR Aol &

rir
rlo

e}

I 52 d= $£2Y 45 Ax FHeat
o 719 9715 & 5 9o 2y o He Aol B Foll Ealol HEs7) 36
A agel £ 2L MM HA7x ol g}, Problem solving activities & $4£ 5
Al gleix wolz Hfgelsl BENE A THol: oz Fac) =71 HEEs B
ol debx FIES ¥+ MBS B4 HEAR =90 5o HES BRAI7 =
dl el mgo] & Hojg,

Bl BESL o3 HES Soa4

A : Good morning, Joe.

it

< Hgol ot

¥

e
o

2™,

J: Good morning, Anna. Anna, today I want you to draw another picture---

A: How many items are there in the picture?

J: There are six items in this picture--

A: Is the table in the middle of the picture?

J: Yes, it is---

A: And is the chair near the table?

J: Yes, it’s very near the table-but it's not in front of the table, and it isn’t beside
the table. But it’s near the table, yes.

A Is it under the table?

J: No, it isn’t under the table,
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A: Well, is it on the table?
J: Yes, it is---59

28 22]7]7h b BEEe gtel AL v Mz vlas 2o,

F2 49 FodA e 457

1. The student from Turkey lives in the middle house. Write Turkey in the correct
square.

2. The student in the field of Engineering lives on the far right. Write Engineering
in the correct square.

3. The student on the far right is going to Boston.5"

52)

Red Blue Green White Purple
House House House House House

Country Zuﬂ-ét’;
Field &wml;’!’
City Lraton
Hobby

4. Zig-saw £7|%!(Zig-saw listening technique)

of Hike ojedFAe]l ZiEoa lefoful WhEE FHikoloh ol HBAESS =Ao
group 22 H44 o}F [ H&<L 7 groupo] TAH o},

2 Fv 718d A Fol w2} worksheet o] Hic}, 7} group o= monitor 7} Fu} 5]
ol gloid HEE°] KRl H&8d HEL ft718 dojr oo g group 3 u] LF

A2 vlmalA sigfel Bl EoE @ F vhe A
5. % & B
2 E U MIIEME 2o A AYYE £7] NS A s ngd A

A

50) R. L. Allen, V. F. Allen, Listen and Guess (Teacher’s Manual) (New York : McGraw-Hill Book Co.,
1965), pp. 46~47. in C. B. Paulston, M. N. Bruder, op. cit., pp. 138~139.

51) Joan Morley, Improving Aural Comprehension-Teacher's Book of Readings. (Ann Arbor: The
University of Michigan Press, 1972), pp. 76~77.

52) Joan Morley, Improving Aural Comprehension-Student’s Workbook. op. cit., p. 137.
53) HERER, "XIELTBIREEM, (Y 423, 1983), p. 151,
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olch, o Fike o 80mtat ZAels 1 EEY Mool ity ¥E HAT
s Folekrl Aol F BEGES stotel Auste dd Ao o714 FREal ok
T A2 Ao 8 Ao UM D Eyel Aolojop g, 449 B4
ol Fotsts FE £v 5T ) B8 HA B4o] 5o H £ glE &
7l £E2 AdAdsoide ddeh, FEAe gL ARG FHs ok 37| o)
Foleh, mM ol e kol ¥m Aol U4 BBl AL GaTAA Y
shalah ko] uhe BESolA HAHE £ gick: BEE ot PHEK PESo
Als b2 ol g tiidt 75 SR FoRM £ BRIEME I 4 oE
7o,
%1 . Right after breakfast, John went to the post office because be had an impor-

tant letter to mail. When he got there, he found that the doors were locked.

He’d forgotten that it was a holiday, and so the post office was closed.

1. When did John go to post office?
2. Why did he go there?
3. Why were the doors locked?®¥

12 : We know that the sea is full of animals and plants. There are more than
twenty thousand kinds of fish of every shape, size and color. The largest sea

animal is the whale, and a blue whale can weigh a hundred tons.

1. Is the sea full of animals and plants?
2. Are all the fish the same size and the same color?

3. Is the whale the largest sea animal?
B. MBAMNE BEER

o7]de BERIES LEY MBS ERT 4] 7o ¥ FERMWA SaHEM 29
Aehe AR Reln o alx ERUEES S SRURBMES FBBETH MHiEs
712 shalch,

;O
rlr

]

a) fEREEe 2 4 ot o
ofok gheh, s
by fSMIEHS fEMtel L she As WL Gt AMOT BT 4 Qe AL HuaA

23he,

o

ereln gashd BE 450 44 EEY 4 3

54) D. P. Harris, op. cit., p. 42.
55) Ibid., p. 102.
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c) BERES 5l #HRol 141 T FHLLEe ZiERHS Tokdte RMELS HAA
Xoteh, fER Bf2el 4 st SEACNAl mETE LEF ok

d) #ige = FAY XFE Holot KRS #otel =L A3 zme{sick gt F 7
KEA A oot atsle BHRME dAAY, #E XFoAAM LELES B HME R
312 B F #ol g, —MERyS R 109 BEXLolA FHole HRE e Wre
o hEs) B xES 9 Zetd 24 F olel BMEE S fElshe Zlol wigt
A shet,

e) Hffol ¥t sinte MRIE &AM EHEsV 2 BER- LED B g+
A RENA WEES w& +F Fofb. ol ol #alA David P. Harris = ¢
e AA &bl A 5~ 63E7 viatadle FHIAYS R 10587 d A ¢olol Fohn
absba glet,

f) E&ol obd BT 2 #lEko] slv SHEMYE Homes st BEMEsA @7y
T2 BRY ZHREA chHH oz wolAF shEoiA o} e,

g RENc &8 22 Mt 2 BERMS 2o ofol Ik HIE E What is
the man talking about?el #f3+ fa, The Weather ‘b) Clothes (c) His visit to the
National Museum (d) Sports & (c)+ =22{3} HolA A 3o,

h) d%=le Hifel 1/ X&ES AT < & HMEEB o o4& KRS sigol
7 hint 7} @Es A s kH e,

i) A28t IR native speaker & %2218 % fEHNo} sl zrokztalel E 432 alf3l

= Aol Foh dvsid AR BAL E5F %L vk 7] wWlReln, E9W B

off s 2t BEEUL #Yshz 7] wiFolct

o2 HEMRIES ERY o SS9 TAE g dE 2
oF EEtES, ribay W&, RES AKAelR So) TH

rlr
ki

i

=]

juls] 1r

nlo

o}

(a) & B
BEoh RSl AHRRE o}F Zctx ¥ 4 o, S BFE I g £ e AL
1#R 20/8] EH7F TTRESIT Sletters & 1352 A Eed 43K ol& ofF =
£ &Ko reduction olv} assimilation o] FEEET HK B WL} Azl

56) G. Brown, G. Yule, Teaching the Spoken Language (New York : Cambridge University Press, 1983), p.
65.
7) F#ENFHER, op. cit., pp. 229~230.
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(c) HRmme HiE
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e R HES ofd v B MBS RMstn gloh el oleld S5 EE
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(d) B%R2HE
NEFES =1 B TR0t T%, 0k BRI sh: SHN BRe ame 2

< BESAA HENBE BMFES ol F+ FSHEN EXY BEMA 859 @@L E
k"o & RMEel KEES communication 3HE o IR &{Tslo] o kil Bk~

2l go] #5Me] Ei#o] 5 9t} o] FEoll:= ME 78Z linguistic ¥ communicative
gte Ziol h#hey BMES Bl o
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= FollFn S7EEN M kol 245 E fgiMshol ol

® % Al -= REEREY A -7 24 Hol &Abak LILel native speaker £ 3Hx s
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@ #ifel REA WhHmES 91 B ik 2 &85 125,

BFERL W KRARKEA A RS RS @R BT WhEE o oo #d
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Abstract

A STUDY ON LISTENING COMPREHENSION
IN ENGLISH TEACHING

Suh Woong-jong

English Education Major
Graduate School of Education. Cheju National University
Cheju, Korea
Supervised by Professor Kim Soon-taek

" This is a study on listening comprehension in teaching English. Fluent listening results
from wide exposure to the target language and much practice in seeking specific points
of information from spoken sources. The only way to improve aural comprehension is to
spend many hours practicing listening. However, a directed program of purposeful listen-
ing can shorten the time. Fluent listening can and should be taught from the very
beginning stages of language.

With listening comprehension one must be able to : 1) discriminate between the signifi-
cant sound and intonation patterns of the language ; 2) perceive an aural message ; 3)
keep the communication in mind while it is being processed ; and finally, 4) understand
contained message.

The teacher’s task is to provide an opportunity for the students to listen to the speech
of native speakers and to sequence and coordinate such activities with the rest of
curriculum. In this paper I have attempted by outlining the method for the listening
comprehension, general principles, procedures, and types of listening comprehension
activities, to suggest how teacher’s can go about providing their students with practice in

listening to the target language.

* A thesis submitted to the committee of the Graduate School of Education, Cheju National University
in Partial fulfillment of the Requirement for the degree of Master of Education in May, 1986.
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Listening comprehension to date has been a somewhat superfically-treated area in the
teaching of English as a Second Language, with little research and, with a few notable
exceptions. The paucity of materials may be due to the following factors: 1) a lack of
understanding of the complexity of the listening skill, and 2) an assumption that a student
living in the target language country readily assimilates listening skills. What is clear is
that skill in listening, like all other language skills, is something which can be taught and
should be taught in a systematic and sequential manner.

In sum, I have tried to show how listening comprehension lessons can be sequenced, how
to teach students what to listen for, and how to supply any presupposed material that is
pertinent to the discussion to which the student can avail himself. I have tried to incorpo-
rate into these materials a need to listen and an urgency to listen. Those situations in
which we listen best even as native speakers are those in which we want to listen and in
which we have something meaningful to listen for. We should be interested in developing
our students into good listeners who use their listening skills in the widest range of

language and thinking process.
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