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H ATA] BTs HUbe gigte® oy 7] A2 ol 59 H7PHE]
SAsta Qe oA, thot4 3 7Halternative assessment), 3% 7}
(performance assessment), % A4 3 7k holistic assessment), =4 H7}

(outcome-based assessment), 3% 7} authentic assessment) 5©] LA o]t}

The search for alternatives to standardized tests has generated a number of
new approaches to assessment under such names as alternative assessment,
performance assessment, holistic assessment, outcome-based assessment, and

authentic assessment.2)

vlebs ok A Aol A% AREE el FRoRA AFH
Avkd AW Fejel U@ oiekel A4S W ek webd 712 A A

& olele] o 7HA H7PEA o] ARgE

o

2) Diane Hart(1994), Authentic Assessment. A Handbook for Educators, California:
Addison-Wesley Publishing Co., p.9.



Alternative assessment consists of any method of finding out what a student
knows or can do that is intended to show growth and inform instruction, and is
an alternative to traditional forms of testing, namely, multiple-choice tests.
Alternative assessment is by definition criterion-referenced and is typically
authentic because it is based on activities that represent classroom and real-life

settings.?)

N
)
N

o

= 287 9199910 o8 AHR vieh o] ArtE A} ohd A3
A7he7] ek AARATE ofd shsuEtea Aela sh5e B g8, Staw
gol A we}, we-shR g Felshs AdEd o8 ol Folxx Hrpolr)

St sy, AHE, 71 R ad e

Wl

O'Malley & Pierce(1996)<= 3 7H&
3k x5S kst st JEe] HrtE AREska it

We use the term authentic assessment to describe the multiple forms of
assessment that reflect student learning, achievement, motivation, and attitudes

on instructionally-relevant classroom activities.4

o] WA ol AFH+=  FFH7Hperformance
| = YEld vpe} o] ‘ol Ao sl gAjo] A

)©l
AZel e AAsn BEse WA, o BYR AR, 23]

=3,

assessment) = 2 5.(1995)

A4E
4, Mle AEQ W), 20 FAAFIY oo} T, EE me)e BT £
e, A WEe] A7) Wk % A A9 B AFSelA] AL

A
HEZS VEAL, 4FOE YRS 87 3o} WA olgn Helstn 9

3) J. Michael O'Malley & L. V. Pierce(1996), Authentic Assessment for English Language
Learners, Addison-Wesley Publishing Co., pp.1~2.

4) Ibid., p.4.

5) 2 TAHHIFATF3(1997), "FAFI}F o|GA FAITh , A& WAL pp. 10~110A4 AU L.
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Unlike traditional tests that focus on facts and discrete skills, performance
assessments are designed to test what we care about most — the ability of
students to use their knowledge and skills in a variety of realistic situations and

contexts.6)

ol el miubel o] FamzlE shalo] A wHA A Aol Bed 7]
S ZAsE Ana Ackd AW wabelA wulste] GAl Gl a7k Ay

Aot 7S e F SUS TER WHOR Frhst Pyoln 2o

Ao o7|3 Ut} old§ Welwe] wWalel wel sHRE LA FAlo)A

st FA 0 uaA Hor oAy Wekss AL gl Fiue

|

6) Diane Hart(1994), op. cit., p.40.
7) ME H(1999), TFstnl Zh wyd S o2y Al | A& Yu|A}l, pp.2l~22.
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AA A ztel] ofe tEstE WAAE AP ete Aom Adstal gtk

Ll
o,
1o
)
32
)
i
ko
Ir
*
£
™
re
2
N
/}0\1‘
Mo
&
Ll
O
ol

s

The reader, a user of language, interacts with the graphic input as he seeks
to reconstruct a message encoded by the writer. He concentrates his total prior
experience and learning on the task, drawing on his experiences and concepts

he has attained as well as the language competence he has achieved.14

13) 9HI(1994), TFo=msly w8t | A8 AESA} plbT.
14) Kenneth L. Goodman(1973), "Analyses of Oral Reading Misuses.” In Frank Smith ed.,
Psycholinguistics and Reading, New York: Holt, Rinehart & Winston, Inc. p.162.
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Wardhaugh(1974)&= 91712 #=212 AWy Fio Aoz dEoz |

WA the 2ol waba ek,

Reading involves an active search for information and interaction with the
text; it requires the constant constructive involvement of the reader and the use
of higher mental abilities.19)

Weir(1993) ¢}7]st Sael BlnEZbe] Aey spgomr wfgd =4z o] A

Hol @iE9] Aus JEA4ES B 92ES oldshl Prha Fakn vk

., reading is seen as a selective process taking place between the reader and
the text, in which background knowledge and various types of language
knowledge interact with information in the text to contribute to text
comprehension.16)

Fielding & Pearson(1994)% 53 <ol 2 QI &Ed gt 222 AA djgt
A 2e] 45 Agow Hil

Although reading was once assumed to be a combination of decoding and oral
language, it is now acknowledged that reading comprehension depends heavily

on knowledge about the world as well as on knowledge of language and print.1?

ol el o AL Z=FFRW, oy|d @AES L(content), HAY
(orthography), ##|(format), A (style) S°l A2 874 (background), =4
(knowledge), 31| (interests), 21 (beliefs) 53 JF2el H5a8&S =3 on=

TR et Bgolea & 5 ok o HAE 9t Ul tE F23

15) R. Wardhaugh(1974), Topics in Applied Linguistics, Newbury House Publishers, p.92.
16) Cyril Weir(1993), Understanding & Developing Language Tests, Prentice Hall, p.64.
17) J. Michael O'Malley & L. V. Pierce(1996), op. cit., p.94°l A A} o1&,

,1’77



Frte EgEn mebd 28 nkE oFdtE A F9] 9

= b oldel ASloleh olg muste] F osfe] FEE
FAS BAH APAGE ok AR s, BRI} JdEdtE FEHH g )
ofetis FEH oldl, Ak Fel JhA, Auel £E 4 5 e 23

2 AAd S stetshe BH oldz ARsssts e it s

sel A 4549 AL swets Aelg & % sleh

lo
=
Ll
%
it

2) =3 23
Woytak(1984)7} A& slxo], Hdll= 7Id 74 %52 (conceptual abilities), 87 %]

2] (background knowledge), #]2] A (process strategies)e] Al &<¢lo] A5 283k

Aneln B o S8 34 Sxo] Bgg AdoldH F4oju W ol

F

A7) = o H AR S8 A 2= A 2 (bottom-up model), dHdA] R
& (top-down model); A& #-& 28 (interactive model), A3AAFZ 2

(schema model) &9} °]&e°] Stk

IR tolrhuA ol sfefali Ad AL SR SEA e 2
o wali gt

Bottom—-up models refer to the decoding of individual linguistic units on the

O:

printed page, working one’s way up from smaller to larger units to obtain

meaning and to modify one’s prior knowledge.19)

18) St= 25 H/NEA(1998),“ &G0 At AHD", 71 EAFH A, plds.olA AAE.
19) J. Michael O'Malley & L. V. Pierce(1996), op. cit., p.94.

,18,



=, 2text) s olF v 7 A2 @9lodA HH B & G E = ite
24 =] ouel 29 ou|E Hotet= AAo|th wWEbA o] RYs EdE 3
$7l A% F2 249 o3 S 7w R F39 HA FxE 4, ol
A71E Aats WA 9o 28 BER o] Rye dojx]2] F5o FHS
(intensive reading) @ El=A] A shdeo A F=2 ALE-
718 F2E gsled 294 § dont g2 Al Qo] B 4o H el A

= fode e 5o sAAAE AgehA Xt

Ao HH AT o] T AAL T Eate) RIAFx Kol AxtE WA A2
(background knowledge)olt} AlAlH S 3Fo] Ad3stoA A= L o] AAS A}
ato] £Ake] A E Al gtk o] Eolth

ol¢} ¥ sto]l Goodman(1967)< o] =aff #AES Abarsk ddojo] o zg £
Al olFolA= Agdo g Al 5 Al (psycholinguistic guessing game)©] 2}l
StHA H2k= A e 2AE Hole HiZ o ¢le Zlo] ofYg dFadg Av
A (sampling), ) =(predicting), 7 AH(testing), &4 (confirming)dt= A S wkE

vk W glek o]¢b B]S=EkA O'Malley & Pierce(1996)%= o] E&o] ths] t}

w3 o] wakal gl

Top-down models begin with the reader’s hypotheses and predictions about
the text and his or her attempts to confirm them by working down to the

smallest units of the printed text.20)

20) J. Michael O’'Malley & L. V. Pierce (1996), op. cit., p.94.
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o] gL AF 579 547} Us(extensive reading)S T3l WS Ak gkoll t}

ded Aeet Zgolet & ¢ vk o7IM= des] ARkl AN
d RS ATAse Aol ot Hxke] A AY, A, AAR sl iAo
£ T8 Wrks Aol Aotk mebA o] Hal s FEF ARA A (prior
knowledge)o] 875+ RbE WA FAECA HAE #Hd adolu &R

ANSAG gol tfet Aol w3 e 44T Ea) ] BEol Basjth

Ll

o] ngo AgFAolL} ahEFA A Y o] 3 WEFo g o]Folx = Ao oy =
AES e aaEol Ao ZEaHA Fa7b o] FoithE o|Eo|t}h &
£ Coady(1979)3 % =38]S 7ld 52 (conceptual abilities), #2] A ZF(process
strategies), Bl7 ]2 (background knowledge)®] M@ zgo a2 Hi= ZHolt} of7]
A 2% 2 & (interaction)©] & T2 O'Malley & Pierce(1996:95)°] et th2 t}
w2 Al 7HA efnE ztet

., the term interactive has three meanings: (1) the interaction between the
reader and the text, (2) the interplay between lower—and higher-level reading
process (decoding and using prior knowledge), and (3) the relationship between

form(text structure) and function(genre) in the texts.

o] mgol oshdl HA 2L GE Bok WAAA, A, W 5 A8l
g ATHSUA 2, Gol, T2 Fo BAE ool g} ol g @l HA7}
g 2A4F wAVEY oF), TR S Aold A4 A AA et A
4 Pzl 4% RGAOR WAL Bud £F] B 4T B4F A
]_
o %

ol

Fy 29

be gol v A s,

S wol FEFHER S0k AW T olse] BAE REAE YL

o2

olr

,20,



(4) APAA T2 7Y

o] X2 HAAES W&oy gu= A7E AW A FEU AREA A
(prior knowledge)¥} AAFANS w ¢ 2z HoldtiE o]Rolt) HeiAg Lo U
¥ AR A g AT Lo vg] AgE AbdA| Aol Az gy
oo} old7tsettte Aotk el 5% AAES 87 A A (background
knowledge)olg} dta AX TR Lo AFE ulAX Ao FRE MY ALz
(schema)e}il ghr},

Clarke & Silberstein(1977)> @A A Fx o]£9] EH & th53 o] Zala

(<3}
A

Research has shown that reading is only incidentally visual More
information is contributed by the reader than by the print on the page. That is,
readers understand what they read because they are able to take the stimulus
beyond its graphic representation and assign it membership to an appropriate
group of concepts already stored in their memories. ... Skill in reading depends
on the efficient interaction between linguistic knowledge and knowledge of the
world.2D

o] AL JYHE Be ATt olv] EAstnde AFA AT AA L Wt
A AT Bd e WEE7E g AAlgdE A g e o] g
T ol A wek A 51 kA S AEAE FEE Uy o= g %
ognk A= Aol ofyet BE FolA A9 FAld dojun s Aggrh

AAA T2 F 7R FEEE vl E3A% 53 E i F4 ddA
272 (formal schema)®t W& A & A4 7= (content schema)ell et F=3k o] 3
b edY 84 AgAAF 2T H2E FRo wE JAF xR g A4

oz, & 59 ZA2f Aol ofepr|H, FHeH, AL 7|AL Al A Sl 3

21) H Douglas Brown(1994), Teaching By Principles, New Jersey: Prentice Hall Regents, p.284.914 #21&-
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g FEulo] olafr FEFIHA S AMEE ouit(sense group) FE ZET
(breath group)&.& o] Sul& olsa] Urin & dA9 55 FA ¥ 7Hs

3 wh=s ool oalda ¥4l ddgel ZuHw A5Aae] A4ar

AR, wAFHe] FAH 97 Ame A A7 A AgEY 4

sha gk 97 BAst 97 A2, 1elm G4 SAY £Fe| e 48T &
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Hee o



AR geld 97] Frkel FE BHe g4 97 5 JPEF o}
B3 wge] Bgeks dolghn stk 7] $U HFEE Z48] QaAe
ofe] 7t 9)7] WS Agsel et HY(process)d] B BIHE Hokstvl ¢
7 %53} o8] &S thEhlE A& Eproductdl BsiAE Bk Bast gk
7] Bk 4G F o ARsetel FR oY) HAE ANFD FYFEE B
F WA S5 Yok B =RAAE 99 gof wg Aol 48 5 9 @
A

49 sl A a8 9% 71224 Routman(1994)0] AA s 5
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E 2. O|of7| ClA| 2517 = HHAFE2

Name Date Grade

Title and Author of Book

Criteria Minimum Moderate | Extensive

. Includes information directly in the text.

. Includes inferred information in the text.

. Includes what is most important.

. Includes connections to the reader’s life.

1
2
3
4. Includes a summary or a generalization.
5
6

. Includes an attachment to reading
(likes or dislikes).

7. Recognizes the author’s organization and
audience.

8. Ask additional questions.

o, Axd 5 Ul /R AT 5 o

24) Allan A. De Fina(1992), op. cit., p.77.
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3 SFE4AYE 7IEED

M

* Describes most story elements (characters, setting, beginning,
middle, and end of story) through oral or written language or
drawings

Outstanding * Responds personally to the story
* Provides an accurate and detailed description of the story
* Develops criteria for evaluating the story
* Describing most story elements through oral or written
language or drawings
* Responds personally to the story
Good * Provides an accurate description of the story with some
details
 Analyzes something about the story (plot, setting, character,
illustrations)

* Describes some story elements through oral or written
language or drawings

Satisfactory * Makes a limited personal response to the story

* Provides an accurate description of the story

* Explains why he or she likes or does not like the story

* Describes few story elements through oral or written
language or drawings

Needs Improvement| ¢ Makes no response or a limited personal response to the story

* Provides a less than accurate description of the story

* States that he or she likes or does not like the story

3) 943} 7] = (anecdotal records)

Routman(1994)9] €15t 3h 71Zolgh 543 A719) ofdl shage] olojd A}
574 wee g Bas%elt. & el rE ol¥A UL Yen
ol Be AL At AEAS A 1% Holnh. 1%

54 A A%, #F AG 1%, 34 oldE EdE 49 97 93 4] =

y

¢

25) J. Michael O'Malley & L. V. Pierce (1996), op. cit., p.113.
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2~ E (texts with comprehension questions)
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1) 53l - ek H 4 E(reading strategies checklists)

ger HAdi A 293 HHRE o] Esto] Hefdef

gAlo] A=A ZAA s AATU wAF WY ZHA]
2 OES 2 87 del AuA et

£ 6. Ssn HYEY

Name Date

Check(v) the box that indicates how you read.

Reading Strategies Often Sometimes Almost Never

1. I think about what I already know
on the topic.

2. 1 make predictions and read to
find out if I was right.

w

. I reread the sentences before and
after a word I do not know.

. I ask another student for help.

4

5. I look for the main idea.
6. I take notes.
7
8
9

. I discuss what T read with others.

. I stop and summarize.

. I choose books from the library
on my Oown.

10. T make outlines of what I read.

2FonA Sdde FANYES aokd AF9 Sa/YoeR, 1 olFo] o

o - -1 = LA RS y
At vel o] SAEo] wzol A ALY AL dhn] SRS s
Mol 4 4~59ow oFojd sfwlA BE S e wdel 3

27) J. Michael O’'Malley & L. V. Pierce(1996), op. cit., p.105.
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deolud 25 S5 ool AR AlM(modeling)& EtHzE § SHAo] ¢l
2 qofsta e TAAEANA £AA olsf et ofyet wi3A

A& gdte oEe SellEAlE AAste] HeiAl ik 25 v @] ol
FAAA S8 ot GEe IFAAY BE AL £ et ojoh g2 3}

e AR wrbe e e wEstal WU S, alibe ol ZhH] S

N

el nAA AEow AL 4 947 AR AE Q8715 Hanecdotal

records)®l] 7] &8 Y M7 F(checklists)oll FAIgFo =R H7lsA o)

3) AFaL 32§ 38}7] (think-alouds)

Aral ¥€38}7] (think-alouds) &+ 5 A}e} Bl~EQ] A& 2t8249] Zloz AL
(prior knowledge)& ©l-&3to] oulE AF540=2 AQFAdst=d 284S T H7t
e Wolth, o] W2 WALsF A A ook Ao AES Ha 1 9]

g Bl AL, S dFaE W =L N AP 9t P 5

()
2

A4

4 olgas], A%, dFa), 8okl 9s), A7 4% weps] S e

K
30
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%= (oral reading)©]
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7](scanning)”} A
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(skimming) 7}

ﬂ
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=

=
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* Fill in the missing words.

Rainbows don’t appear only when the sun shines. Moonlight can also
make a rainbow. That's called a . It appears sometimes after a
shower. The moon has to bright and low in the
Otherwise, the moonbows will be faint to see. So moonbows
_ uncommon. But some moonbows aren’t by rainstorms.
Moonlight shining through _ mist from a waterfall can make

a late—night moonbow.

2) C—test
Weir(1993)7} A¢tele= C-Testye Ewhol A nHAvlch 12 A o2 Ab4 e BE
S WA= Cloze Teste] thetozA, Bl A~Eo] uf F WA tho]e] AR S elehi]

_1_:[1«
A 3RS ALES e Frnelth elE B3 %o o) £ aA ol
AnE g, A4 F7b A% Wolt ALY W ANHD R Y
of ANHY ARl F7k T @

Ho] A AT} C-teste] o & &9

a9
dlo
=
L
O

Socrates was a philosopher, a person who searches for the truth and the

meaning of life. He was also a well-known teacher in ancient Athens. His

tea method w to ma___ his stud question th___ own bel
People tho that b__ teaching t young t  question, Socr was
chall the auth of t  government. Conseq , they kil Socrates.

o

3) &.oF H1z W 9-7](summary cloze)

ANE 2L 9 # F 2 Fol UE foke] HEg Pu Y B At
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£ The 2 9a Bl HEpAL,

Money is generally accepted right across the world as payment for goods in
shops or as wages paid by employers to employees. People use money to buy
food, clothes and hundreds of other things that they might want.

In the past many different things were used as money. Shells were one of
the first things that were used. People who lived on islands in the Pacific
Ocean used these shells for ornaments and if somebody had more food than
they needed they were happy to exchange the extra food for these shells. The
Chinese used cloth and knives. 'In the Philippines rice was used for money.
In Africa elephant tusks or salt were used. In some part of Africa some

people are still paid in salt today.

« L 29 goto] HEE Wzkd] dPe wolE MAQ.

The history of money is very interesting. Today 1s used everywhere
to buy goods and services. In the past were among the earliest objects
used as money. These were originally used as but gradually the

people in the Pacific began to use them in exchange for food and other items.
In other countries many different objects were used as money. Rice was used
in the , Whereas in Africa they used which is still in use as

money In certain parts of the continent today.

,3’77



A BAe] Ak WA WA A R o R SARAe dA =39 S 3
el 3] of 715 vral W F olobr(story) & AEldie]l ¢ gk ¢7I7F Eu o]opr &
Al et Al stV el Aol tigshAl shaL 2ol M= 222 g7l tig S sHAl
gt A= Aol oJepr]E ¢l §9F WhE(repetitions), X (substitutions), 4+
(insertions), A= (omissions), 7154 (self-corrections) 2] HelA oW HAFE 4=

wriste] J1%eka 17k Bk F FLE o] S4ES thl BebA shel ks Hok
4. 7| e = #HIIH

7] W= Bk ohale] ¢7] BAE Agela 2o WE dure FAlel vha w=elahA) A}
SH 0 9] el ol

sAG BES FUSGS Fa waHoR Agsta duA 52 S4) A% Yol

1) 541 715 (reading logs)
St o] AHA Y =AM o] AYL 7 QLB LA A Y F
T 54 BFES 54 75 75 EE sto] Hriske WAelt) o] 7E

e EAA aAls she] %4 &)



Aol ele A FPUR, FAEE, @D FYPUR =R 1A FoEA
SAo] BE AFES AZ4HoR e Fomn BMe] hi HEE AEA

5 gtk S Gl ookt A Adsh A=, 7] A% L R

9, 98 23, EAYG 24 Sol 239 +

she) 9)7] 459 Hlmo] Bt ARE A7) A wA AEE s shao

=

o

22wl grisks WAt WES B AT Wi vt 28 ¥ Ak ARS AT

o
QL
rir

* Do you like reading in English?

* How often do you read in English?

* What kinds of things do you like to read or would you like to read in English?
* What do you or would you like to read about in English?

* What do you think a good reader does?

* Do you read slowly?

* Do you translate into Korean?

* Do you look up unfamiliar words?

* Do you read aloud?

,39,



shal ol & s uk aAF A

Ad 2@ [z & AF

,E_
27171 A sl
ofe] 799 A% gtk
Forsts A7/AAE 3
S5 SA RS SAHOE o] gatt,

Ao Be A% A gl
S 1
1

OO ||| W=

o] "ol ojm <oroA AFI EAEE(reading discussion)S stAAY U3 =

sto] SAHES H7E = 3

P

“(anecdotal records)S ©]
5. X7 #HIHY

of W& H|E WALV THE w7 Fo] ofyAuk A zpAle] AR O] ¥

Ve Foll wARel S RS Al gl rlel ek o] ZhA Bt A-okilESs 9ot

& g ARE T HrPHolnh 53], o] WRE S A SdHE A

(independent learners)’} ¥ =% 3l 7|95t WAl Al= AAlo] dgk 3719

B34S HEOtEE 713E A 8 £k A7] WM AR EE A WAL

o & AJHeR WrEod 4 oy A A28 wE FE Ji RS 9=
&

sto] A48 FE Utk A8 5W gt 2e AR A

,40,



* How do you feel about reading?

» What three things do good readers do?

* What do you need to improve in reading?

* What do you do when you come to words you don’t know?

* What have you learned about reading in this class?

D 27187 A% 2w 7154

o719l A71E7F A wlg oheFsh A E(checklists), 71 E(rating

oBL

scales), A& (scoring rubrics), Z&/tE 3 (question/answer), &3
(sentence completion), t<5 7|5 % (learning logs), ¥4 715 (reflection logs) &2
Aoz Yehd 4 Qlth o71A wkg )=

& @40 ojgehs ARAYA Se4 =7 (scli-questioning technique)3t -4}

b

oA

rlo

ot s ARS WEo] A

sk Zolth, AAxe v 7I54S S5 A7|EIE A S AASHE oS 2o
%8 97 BFol U A7)H} AAED
Name Date

Read each statement. Put a check(v) in the box that is most true of you.
Statement Most of the Time| Sometimes| Not Very Often
. I like to read.

. I read at home.

. I read different kinds of books.
. I read easy books.

. I read difficult books.

. I read books that are just right.

I talk with my friends about books
I have read.

8. I write about books I have read
(literature response log)

Slolols|lw||—

28) Ibid., p.104.
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Name: Date:

1. What did I learn about reading this week?

2. What did I have trouble with?

3. What world do I like to know more about?

4. Why did I choose this book to read?

5. What did I need to develop in reading strategies?

»
=]
[m
il
Ak
to
-
o

=

=s
o
g

LESY0E A2FIA AW T vl Qo] 5 ool Ao sael 4, A,

—a-
4 g HolFi stle AFL JEAom Re slolr] Wi g7] FobelA]
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# 10. SM Bl HEX9

Name Date

Directions: Carefully read each statement. Then for each one,

mark a T for True or an F for False.

1. T hate to read.

2. After I finish a story, I like to write down my thoughts and ideas about it in
my response journal.

3. TI'm afraid of reading aloud.

4. T like reading quietly to myself.

5. Sometimes I can't answer questions about a story very well because I can’t
remember everything about it.

6. When I finish a book, I feel very proud.

7. Sometimes I choose to read a book just by its cover.

8. Writing two questions about what I don’t understand about my reading
assignment helps to understand it better.

9. Sometimes I fall behind in my reading assignments because I get bored.

10. _ When I come across a word I don’t know, I just skip it.

11. _ Keeping a reading log is a waste of time.

12.  When I like a book, I try to find other books by the same author so I can
read them, too.

13. _ Sometimes I read a book that a classmate recommends.

14. T enjoy having my teacher read aloud books in class.

15. T won't even try to read a book if the print is too small.

16. T think 30 minutes is too long to read all at one time.

17. I am aware that authors have different styles.

18. T like reading aloud because I'm proud of how well I read.

19. T prefer reading in a group with children who read at the same speed as I do.

20. T like telling my classmates about a book I enjoy reading.

29) Allan A. De Fina(1992), op. cit., p.69.
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1 Hughes(1996)
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Discrete point testing refers to the testing of one element at a time, item by
item. This might involve, for example, a series of items each testing a particular
grammatical structure. Integrative testing, by contrast, requires the candidates
to combine many language elements in the completion of a task. This might
involve writing a composition, making notes while listening to a lecture, taking

a dictation, or completing a close passage.30
ojAF F HHZ FEEE A 7T Hrbe] dukidd v ¢l7] Hrk=

_!:l';
A% el A 4 AT SRk Bl Y ofrdn Reusle 5
=]

7L P2 olgeks Aol mEAs dushd FelEsks ool

o)

A gl o) Ak WAClAT BRI ALE S dwdew 7

°JA]
ofsly] 918 W7p WAow Axw folg ARgehs wEs WUk 4 7] wlEelth

ob&Y AT Y TE Aok £7], Wah, 7], 22719 7S #HE o2 2
AES THHOE HHEAA AREEEUA 2 wYo] AgE EREnta & 5 QY]
o]},

Ak oz gol g7l dig FaAH st AL FA A (analytic) WA F
Al (holistic) B2l F 74 F/7F Ak oA A=z 2 F A 7]Ed

el A=) B2 skl

no

SMx "It J|E

gol 7lel tig £A4 Brbe 4719 SHES a4adE FEste] Brtat]
e Frrare 72t FEER Frles AAS AFsta ol Fatste] B

stet= WA olt o]ef A Weir(1990)9] w2 vha3 2t

30) Arthur Hughes(1996), Testing for Language Teachers, Cambridge University Press, pp.16~17.
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Analytical marking refers to a method whereby each separate criterion in the

mark scheme is awarded a separate mark and the final mark is a composite of

these individual estimates.3D

=]

A A

e

rlo

webd ool ¢7le] @ #AA ARy

ANHE
A
9]

fis

A st wgg)

 11-1.

032 ol ¢l Yee

(UCLES)®] ¢}7]

UCLESS =AH 87| g71 7|83

Level 1

Level 2

Does not need to follow the details
of the structure o the text

COMPLEXITY

The structure of a simple text will
generally be perceived but tasks
should depend only on explicit
markers.

Need to handle only the main
points.

A limited amount of significant
detail may be understood.

RANGE

Can follow most of the significant
points of a text including some detail.

Likely to be very limited in speed.
Reading may be laborious.

SPEED

Does not need to pore over every
word of the text for adequate
comprehension.

Only a limited ability to match
reading style to task is required

FLEXIBILITY  |this level.

Sequences of different text types,
topics or styles may cause initial
confusion. Some ability to adapt
reading style to task can be expected.

A great deal of support needs to be
offered through the framing of the
tasks, the rubrics, and the contexts
that are established. May need
frequent reference to dictionary for
word meaning.

INDEPENDENCE

Some support needs to be offered
through the framing of the tasks, the
rubrics and the contexts that are
established.
The dictionary may still be needed
quite often.

31) Cyril J. Weir(1990), Communicative Language Testing, New York: Prentice Hall, p.63.

32) =S H7EK(1996), TFHILY o]y AAl,
33) C. J. Weir(1994), op. cit., pp. 159~ 160.

,46,
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# 11-2. UCLESe ZMH 27| gJt 7|18

Level 3 Level 4

The structure of the text will|The structure of the text will be
COMPLEXITY generally be perceived and tasks may|followed even when it is not signalled

require understanding of this. explicitly.

Can follow the significant points of a|Can follow all the point in a text
RANGE text including most detail. including detail.

Can read with considerable facility.|Can read with great facility.
SPEED Adequate comprehension is hardly|Adequate  comprehension 1S not

affected by reading speed. affected by reading speed.

Sequences of different text types,|Sequences of different text types,

topics cause few problems.  Good|topics and styles cause no problems.
FLEXIBILITY ability to match reading style to|Excellent ability to match reading

task. style to task.

Minimal support needs to be offered|No allowances need to be made

through the framing of the tasks, the|framing tasks, rubrics and establishing
INDEPENDENCE [rubrics and the contexts that are|context.

established. Reference to dictionary|Reference to dictionary will be

will only rarely be necessary. required only exceptionally.

13 S
of

,4’77

A (flexibility), %= 84 (independence)2] Wol 4 o]

FA47F 7|15 & o E@A (complexity), H ¢ (range), &% (speed),

-

592 Wk 27
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3. FEH gl 7l&

ol gi7lel e FBA AWE Folshiae v HUL WA AnH

A v v B sl Weir(1990)

°l

o] AH(impression)ol] 98] H7}slE WAoot o] A

T

rr

Che 3 o] wakal it

In holistic evaluations, markers base their judgements on their impression of
the whole composition.36)

webA o] AQH HHE AHEE AAES G2 sto] HuAF AA A QA A
A shekael gald WS ol Bolt. ol Bo] Jol ¢
Ao g Hrlsle HHS O'Malley &

171 7S 2

Pierce(1996)°1 4 2-& 4= it}

36) C. J. Weir(1990), op. cit., p.67.
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His criticisms of the impression method were that though it discriminated
For 2 955

more widely among individual candidates, it judged them on more superficial

<
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However, although the analytical

characteristics than the analytic method.

method was considered the more suitable, Cast felt that the results did not

provide definitive evidence of the superior reliability of analytical marking and,

therefore, refused to advocate the exclusive use of either method.40)
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<Abstract>
A Study on Performance Assessment of Reading in English

Chung, Bok-eon

English Language Education Major
Graduate School of Education, Cheju National University

Cheju, Korea

Supervised by Professor Kim, Chong-hoon

One of the chief tasks of secondary school teachers is to help their students
actively prepare for the rapidly changing future world of information. So teachers are
now making every effort to improve their students’ high-level thinking abilities such
as creative thinking, communicative skill, and problem-solving ability. In relation to
this situation, assessment approaches are changing from the traditional multiple-choice
tests to performance assessments. Unlike the traditional standardized tests, which
chiefly aim at measuring students’ segmental knowledge and discrete skills,
performance assessments focus on measuring their specific skills and competencies
through their performance or products.

The purpose of this thesis is to provide Korean teachers of English language
learners in secondary schools with performance assessment formats of English reading
which are applicable to their English classrooms. A wide variety of types of

performance assessments that are available in almost any subjects are as follows:

x A thesis submitted to the Committee of the Graduate School of Education, Cheju National
University in partial fulfillment of the requirements for the degree of Master of Education in
August, 1999.
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writing short answers, writing essays, oral interviews, discussions or debates,
hands-on experiments, observations, exhibitions, portfolios, and the like. But few of
them are applicable in Korean English classrooms.

I have made a suggestion for dividing English reading assessment into five
elements: reading comprehension, reading strategies, reading skills, reading attitudes,
and self-assessment. In assessing each element, I've suggested a few practical forms
— for reading comprehension: retelling, reading response logs, anecdotal records, and
reading discussion; for reading strategies: reading strategies checklists, reciprocal
teaching, and think-alouds; for reading skills: cloze tests, C-tests, summary cloze
tests, and miscue analyses; for reading attitudes: reading logs, interviews, and reading
attitude checklists; for self-assessment: checklists, reflection logs, and portfolios.

In general there are two ways of language test: the discrete-point test and the
integrative test. In the nature of the performance assessment, the integrative test is
the more suitable. And there are two marking methods: analytic marking and holistic
marking. It is appropriate to apply analytic marking for low-level students and holistic
marking for high-level ones.

By having students read various reading materials which are useful in our everyday
lives and assessing their process of doing their tasks, we can effectively improve their

English reading abilities as well as their high-level thinking skills.
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