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CHAPTER 1
INTRODUCTION

The learner of English as a foreign language probably has much
difficulty in learning English words: especially, Korean equivalents for
English words as well as the correct usage of words in an English
sentence. Some way of solving this difficulty could surely bring about
a desirable effect on English learning. Though many kinds of efforts
have been made by teachers and students to get over trouble in
practicing English vocabulary, it seems that most of the methods
developed by them might still be far from effective enough for
teachers and students in the high school to avoid trial and error.
However, if both teachers and students devise an effective way of
practicing new words, it will surely help them to economize time and
effort in learning and teaching English. To put it another way, by
doing so, students could take, so to speak, a short cut to a mastery

of English.

This paper is concerned with the necessity of learning vocabulary

and with a variety of effective ways for practicing vocabulary. To be
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more precise, the purpose of the present study is to provide the
learner and the teacher of English as a foreign language with prac-

tical and effective ways of practicing vocabulary.

Chapter I will deal with the necessity of learning vocabulary,

based on empirical evidence.

This paper chiefly discusses the noun, adjective, and verb,
among the parts of speech. The detailed reason why those three

parts of speech are chosen here is shown in § 2. 2.

First of all, the most essential attitude for a learner to form is
the habit of consulting a dictionary whenever they come to meet a

new word. This is explained in Chapter .

Nouns are said to be the principal part of speech, in the sense
that they usually take the position of subject in every sentence. How
can we become familiar with nouns, easily and effectively? Chapter

IV will illustrate this.

In Chapter V, a solution to the problem of how one should
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practice adjectives is demonstrated. Adjectives exist for the purpose
of modifying nouns, and a variety of ways of matching adjectives

with nouns are presented there.

Chapter VI is concerned with a method of practising verbs. Every
sentence has its own structural pattern, which is absolutely connected
with verbs. Therefore, verbs must be practised with their objects.

This will be considered in this chapter.

The importance of onomatopoeic words in learning English cannot
be ignored, for they can be catogorized as adjectives and could be
effective for the students to form an intuitive feeling for English. This

will be dealt with in Chapter VI.



CHAPTER 1
THE NECESSITY OF LEARNING VOCABULARY

2. 1. Introductory Remarks

A few surveys have been made to explore how important the

study of vocabulary is in learning English.

The data derived from the questionnaires collected in March,
1989, from students who just entered Hallim Girls’ Middle School in
Cheju-do, Korea, showed that their favorite subject was English. The
fact that they liked English best was certainly due to the students’
psychological phenomenon, that they were just starting to learn a
foreign language, English, for the first time in their lives, immediately
after they entered the middle school. Sixty-one students out of
sixty—-four chose the answer that they were interested in English, and

were curious to learn it,

Two months later (in May), another questionnaire collected from

those students who answered in March revealed that about one third
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of the students who were interested in English in March felt that
English had become boring. What had made them bored with English?
An attempt was made to discover why English had become boring to
the students during the short period of two months. The teacher
formed a supplementary class with the students who answered that
English had already become boring, and asked them to read the
reading part of the lesson, Lesson 5, which was being taught in the
ordinary class. Surprisingly, their reading was quite good. On the
contrary, their dictations left much room for improvement.

Few of them were sure of the spelling of the words of the
sentences they had read. Few of them could write correctly half of
the words newly introduced in Lessons 4 and 5. This means that the
latent factor making the students gradually bored in English was their
lack of familiarity with the spelling of the words newly introduced in
each lesson. The following are some of the incorrect words in their

spelling.

moning<{morning stady {study
studnt{student oclak<o’clock
tenis(tennis bicicl{bicycle



The above exploration convinces us that the students unfamiliarity
with spelling causes the students not to be interested in English.
Therefore, helping the student to become familiar with new words, in
spelling as well as in pronunciation, is one of the best ways of
teaching English. How we should help them to get over the difficulty

in spelling of the newly introduced words will be considered in $4. 3.
2.2. Another Survey Proving the Necessity of Learning Vocabulary

Another survey for the exploration of the importance of English
vocabulary was made with the reading of a test passage in French in
the trial college-entrance examination on one day in March, 1984.

Three teachers in a girls' high school, who had never been taught
French, made an attempt to solve the problems of reading the pas-
sage in French. Since they were completely ignorant of the French
language, the primary meanings of the nouns, the adjectives, and the
verbs in the reading passage were written between the lines by the
teacher teaching French in the school. The marks those three
teachers got in the experimental test were similar to the students’

average mark.



A similar attempt for proving that the word power plays an
absolute role in learning English was made with pupils in the sixth
grade in a primary school, the Attached Primary School in Cheju
City, on March 10, 1989. The pupils took an experimental reading
test, the problems of which were the very problems of the entrance
examination for high schools conducted on December 10, 1988.
Since the pupils were totally ignorant of the linguistic characteristics
of English, the meanings of nouns, the adjectives and verbs written
between the lines could be the only clue for them to comprehend the
reading passage. The average mark of the primary school class was
so satisfactory as to prove the hypothesis that the most important

factor in learning English is the power of vocabulary.

2.3. A Scholar's Opinion of the Importance of Vocabulary

If the learner strives for communication and survival in the target
culture, words may well be more important than grammar. A learner
with an adeguate vocabulary, but who is restricted to the basic
structures of a language, vyill be able to express his communicative
needs with few differences. This is called the approach of

“vocabulary first, structure second”."

1) Smith, P., Teaching Vocabulary (Madison, Wisconsin : The University of

Wisconsin Press 1969), p. 531.
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In fact, the number of words newly introduced in the first-year
text book of middle schools in Korea is less than five hundred. On
the contrary, the grammar to be taught in the first year of middle
school ar the usages of 1 be, to have, the present tense, and the past tense of
regular verbs. This helps us to agree with the fact that the unfamiliarity
with the new words causes the first-year students to be become
bored in English. Consequently, we cannot over-estimate the

importance of vocabulary in learning English.

2. 4. Concluding Remarks

In conclusion, the results derived from three experiments are

enough for one to be sure that :

1) the more accumulated the unfamiliar words are in each lesson, the
more uninterested the student becomes in English;

2) helping the students to get over difficulty in spelling is one of the
best ways of teaching vocabulary;

3) despite the learner’s lack of grammar, he or she, if given the
meanings of the vocabulary, can comprehend the reading passage
to some degree. Therefore, we can use a system of “vocabulary

first, structure second”.



In the following chapters, a few practical ways of teaching

vocabulary, which have proven effective by the writer's ex-

perience, will be shown.



CHAPTER 1
FORMING THE STUDENT’'S HABIT OF CONSULTING
A DICTIONARY

3.1.1. A Method of Writing on the Blackboard

The first recommended method for the students to practise the
new vocabulary is how we can form the students’ habit of taking
English dictionaries with them and looking up the new words
whenever they come to meet a strange word. The following is a

way for forming the habit of consulting dictionaries.

Never act as a dictionary, but act as a guide who always
compels the students to consult dictionaries. If you want to intro-
duce a word vertical to the students, and its antonym, horizontal, you

had better not write the following on the blackboard.

vertical <—  horizontal

You had better write on the blackboard the following.
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vertical ) hort

The students have to consult a dictionary in order to complete the
spelling of the word, horizontal, and in the course of completing it,
they come to know the antonymous relation in meanings between the
two words, vertical and horizontal. The dictionary enables the
students to complete the word, horizontal, and to fill the blank with a

mark, «— , indicating the antonymous relation between the words.

The following form of writing on the blackboard helps the
students to understand the pronunciation as well as spelling of a

word.

low ( ) hi_-
(haig)

The spelling, hi, can be pronounced as (hai), then the students
will easily and simultaneously understand that the spelling, gh.

functions just for the written form, not for the pronunciation.



Surely, the word completion form shown above compelled
students to consult the dictionaries. After three English classes in
which such a teaching method as shown above was used, just two or
three students in a class failed to take dictionaries with them for the

English class. It proved satisfactory.
3.1.2. A Method of Teaching Reading of Passages.

Let me adopt a passage from an English textbook for high school

students.

Alfred Nobel, the great Swedish inventor and industrialist, was a
man of many contrasts. He was the son of a bankrupt, but became a
millionaire, a scientist with a love of literature, and an industrialist

who managee to remain an idealist. He made a fortune but lived a

simple life, and cheerful in company, he was often sad in private. A

lover of mankind, he never had a life or family to love him.?

If one wants to help students comprehend the passage above,

2) Min Y.B., High School English T-1 (Seoul: the Study of Current Eng-
lish 1985), p.80.
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one should make sure at first that they know the meaning of the
word, ‘contrast’. It was found effective in the author’s class to let
his students look up the word, ‘contrast’, in a dictionary, and then to
check how many examples are given to support the expression of “a

man of many contrasts”,

However, the conclusion drawn from teaching a passage is Never
act as a dictionary. act as a guide who makes conditions under which

students have to consult dictionaries.

3.2. A Scholar's Opinion on Consulting Dictionaries

To put an emphasis on the importance of the habit of looking-up
vocabulary in a dictionary, the following expression by Smith (1969) is
quoted :

“A skeleton without flesh is not a person: a scaffold without
walls is not a house; and a structure without a vocabulary is not a
language. Therefore, it might even be argued that a person who
knows the words, though not the best order in which to arrange

them, will usually succeed better in communicating than a person who



knows the word order, but does not know the words”. ¥

Smith also says that students should be strongly urged to use an
all-English dictionary. Though he recommends an all-English dic-
tionary to the students, I would like to ask my students to use the
English-Korean-Emglish dictionary. The reason is to be explained in §
5.1. None can gainsay that we cannot overestimate the importance of

students’ habits of consulting dictionaries in learning English.

3.3. Concluding Remarks

In conclusion, the following can be summarized:
1) Forming the students’ habit of consulting dictionaries is essential
2) Never act as a dictionary, act as a guide who makes conditions
under which students have to consult dictionaries. For example,
you can use the typical blackboard-writing form of students

completing words by themselves, through consulting dictionaries.

3) Smith, P., Teaching Vocabulary (Madison, Wisconsin : The University of
Wisconsion Press 1980), p. 531
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CHAPTER WV
A METHOD OF TEACHING NOUNS

4.1. Introductory Remarks

Korean students are having triple difficulty in familiarizing them-
selves with English vocabulary. They should practise the spelling, the
pronunciation, and the meaning of a word. The method of using
flash-cards, which is to be explained in §4.2.1 and 4. 2. 2., helps our
students to practise simultaneously the spelling, the pronunciation,

and the meaning.

Another fact that should be accepted is that a noun is the pri-

mary part of speech. This means that nouns must be practised first,
of all parts of speech, as a beginning step in learning English, in the
sense that the word a baby utters first after its birth is a noun, Mom,
and the subject of a sentence is most often a noun(or else a pro-
noun). Therefore, we cannot help using flash-cards for teaching

nouns to those students who are not yert rich in vocabulary.



Students should be helped to get over the notorious discrepancy
between spelling and pronunciation of English. ¥ A method for helping

the students practise spelling is to be shown in §4. 3.

As students get richer in vocabulary, they can easily increase the
amount of their vocabulary by using methods of paraphrasing nouns,
matching a noun with its inherent adjective, and finding synonyms
and antonyms, which will be considered in §4.4., 4.5, and 4.6.,

respectively.

4.2.1. A Method of Teaching through Flash-cards

As introduced in §4.1., flash-cards proved effective and con-
venient to use. The following are their merits.
(1) They enable us to check how many students have previewed the
new words for the class.
(2) They help the students practise, simultaneously, spelling,

pronunciation, and the meaning of a word.

4) Hwang O.T., A Spelling Approach to English Stress (Seoul : Department of
English of Graduate School of Hankuk University of Foreign Studies
1983), p. L.
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(3) Though many teachers consider it effective to teach nouns by
paraphrasing, it is almost the same as giving another burdensome
problem to those students who just entered the middle school, or
who are not yet rich in vocabulary. Flash-cards are good for

those students.

An Example of a Flash-card.

Front st (&)

Back stone (stoun)

The spelling, -one, in the word, “stone”, has the pronunciation
of /oun/, which is different from the pronunciation of the word, one.
This way of using a flash-card helps the students to practise how to
spell and how to pronounce at the same time. Furthermore, if you let
your students fill the blanks of st___ after hearing your

pronunciation, through consulting a dictionary, it is more helpful in

forming the habit of students’ consulting dictionaries.
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The following is a larger form of flash-card.

Q.) Fill in the blanks with proper spelling.

A bridge made of st

A rolling st gathers no moss.

Don't throw a st into a pond.

The reason why it is difficult to apply the above method to the
first-year students of a middle school is that the word bridge, moss,
rolling, and thrown above are also new to them. It goes without saying

that it is more advantageous for high-school students.

4.2.2. A Method of Using Picture Flash-cards

To get the effectiveness of prolonging the LAD (Language
Acquisition Device), we had better not use a Korean translation on
the flash-cards. To do so would imply that the deep structures
of horang-i (3.3} °]) in Korean and tiger in English are same. Instead
of relying on the Korean translation, a picture of a tiger is helpful for
the students to imagine what kind of animal they should express in

surface structure. The following is an example of a picture
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flash—-card.

Front

Back a t_ger

In the course of completing the word, ‘tiger', students will also

easily know that the spelling of 1 has the pronunciation of /ai/.

4.3. A Method of Helping Students Get over the Burdensome Feeling

Caused by the Length of a Word.

Every student is prepossessed with the feeling that a word longer
in spelling is difficult to practise than a shorter one. Many a middle
school teacher may have the -experience that quite a few students fail
to write down words whose spellings contain more than five letters.

To help students get over the burdensome feeling caused by the

length of a word, the following method had been tried and proven
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effective, in bringing about a satisfactory result. Give the students
homework from which they shall be given a test of dictation about the
words the spelling of which have five, six, or seven letters. The
first-year students will get accustomed gradually to practising the
words long in spelling. In fact, this kind of dictation, after their
practising the words through doing their homework, makes the
students feel it necessary to practise the long words intensively.
Consequently, the students are confident of the words which are long
in spelling. The following table illustrates the lengths of words in the

first-year textbook of middle school.
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The Table of Words And Spelling®

The figure in the blank means lesson.

The Number | The Number | The Number | The Number | The Number | The Number | The Number
of Spelling of Spelling of Spelling of Spelling of Spelling of Spelling of Spelling
& Words & Words & Words & Words & Words & Words & Words
1 2 3 4 5 6 7
[{(1) am (1) too (1) this (1) house (2) | lesson (1) | student (1)
al(l) my (1) you (1) your (1) table (2) | friend (1) | brother (1)
is (1) are (1) that (2 three (3) | father (1) | teacher (1)
he (1) she (1) book (2) album (3) | mother (1) | ball pen (2)
Mr. (1) two  (2) desk (2) uncle (3) | sister (1) | America (3
it 1) not (2 what (3) often  (4) | school (2) | English (3)
he (2 dog (2) name (3) seven (5) | pencil (2) | fifteen (5)
or {3 cat (2 girl (3 close (5) | doctor (3) | bicycle (5
an (3 car (2 four (4) forty (5} | Korean (3) evening (6)
do @ bus  (2) like (4) eight (5) | penpal (3) | picture (6)
me (4 yes (2) play (4 after  (6) | tenmis  (4)
uwp (5 pen (2) have (4) study (6) | little (4)
g (5 who (3) very (4) watch (6) | o'clock (5
to (5 boy (3) much (4) sorry  (6) | window (5)
oh (9 her (3 many (4) please  (5)
at (9 him  (4) them (4) thirty  {6)
by () has  (4) they (4) Sunday (6)
in (6 get (5 five (4)
on (6 mom (5) time (%)
the (5 open  (5)
ten (5 door  (5)
bed (5) when (5]
now (5) walk = (5)
six  (6) home (6)
and (6) pool  (6)
can (6 swim  (6)
now (6) well  (6)
draw  (6)
8 9 10 11
notebook  (2) breakfast (5) blackboard (2) tabletennis (4)
baseball  (4) sometimes (6} basketball (4)
football ~ (4) playground (6)
homework (6) television (6)

5) Shim M.H.,
p. 8~102.

Middle School English 1
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4. 4. A Method of Paraphrasing Nouns

A noun is the part of speech most appropriate for use in a
method of paraphrasing in teaching. Compared with nouns, adjectives
are impossible to paraphrase, in that no description can be made, to
have the exact original expression, using other words. For example,
‘father’ and ‘mother’s husband’ mean the same person, but an
adjective, ‘beautiful’, cannot be paraphrased into other words having
the same meaning. Verbs do not need to be paraphrased, for they
play their main part in forming syntactical structures, rather than as
synonyms or antonyms. Therefore, one can come to the conclusion
that nouns are worth being paraphrased for the students to under-
stand their meanings easily.

If one wants to teach a new word, ‘diet’, for example, what kind
of teaching method would be hit upon? Which way of teaching, be-
tween the following, would be desirable to use in a class?

(1 - a kind of eating plan for a person to lose weight

(2) If you are on a , you are eating special kinds of food

because you want to lose weight. *

6) Cobuild, C., Essential English Dictionary (Glasgow, London : William Col-
lins Sons 1988), p.215.
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The former is often seen in English tests. The latter would be
preferable, though, for it forms a sentence, and the students can
familiarize themselves with a phrasal expression through it, Never-
theless, the most preferable form of paraphrasing is paraphrasing a
noun in a dialogue. See the following. It seems worth calling this

form of paraphrasing, dialogue-paraphrasing.

(3) A :Have a biscuit.

B : No thanks, I'm on a di_

Three kinds of paraphrases have been shown. The paraphrasing
in (2) is good for students to improve reading comprehension ability,
and the third paraphrasing, which may be called dialogue-
paraphrasing, has its merit in improving dialogue. Here are some

examples of sentence-form paraphrases.

(1) is the formal ending of a marriage by law.

(2) A is something that you enjoy doing in your spare time,

such as collecting stamps or painting.

(3) Your is are the two parts of your body between vyour

neck and the tops of your arms.
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4) F consists of books and stories about imaginary people

and events.
(5) If you have a ., your temperature is higher thén usual
because you are ill
6) A 7 is a period of fighting between countries or states.
What is noticeable here is that the method of paraphrasing is also
to be accepted as the method of teaching vocabulary, through
matching a new word with a word with which students are already
familiar, "It can be said, in a sense, to be a kind of collocation.
However, every new word must be connected to other words, for the

students to practise easily, regardless of the methods of connecting:;

Flash-cards, picture flash-cards, or paraphrasing.
4.5. A Method of Matching a Noun with Its Inherent Adjectives

Matching nouns with their inherent adjectives is also recommended.
Every noun has its own typical characteristic, to be described
properly by its inherent adjective. The details are explained in the

following chapter.
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4.6. A Method of Teaching Nouns through Finding Synonyms And

Antonyms.

Finding synonyms and antonyms of a noun would also be

effective for us in teaching nouns. The following is an example.

anx ( ) uneasiness, worry, disquiet, anguish, apprehension

( ) relief, certainty, confidence, calmness, serenity, composure

After troubling with a dictionary, the students will complete the
word, anxiety, and will fill the two blanks with = and <, which

show the synonyms and antonyms, respectively.

Using synonyms and annonyms, Kruse (1979) argued, turned out
effective in teaching vocabulary. Kruse expressed an opinion similar
to the method explained above, that most students have studied and

enjoy learning words with similar and opposite meanings. "

7) Kruse, A.F., Vocabulary in Context (London : Oxford University Press

1979), p.212
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4.7. Concluding Remarks

In conclusion, this chapter can be summarized as follows.
(1) Flash-cards are useful for the students to practise spelling,

pronunciation and the meaning of a word, simultaneously.

(2) Picture flash-cards are also recommendable in teaching vocab-
ulary. They are effective for prolonging the LAD (Language
Acquisitition Device), as the students do not need to be helped
by the Korean translation.

(3) Helping the students not to feel scared of words with long
spellings is also necessary.

(4) Paraphrasing is also a recommended way of teaching nouns.
Sentence-form paraphrasing and dialogue-paraphrasing are
recommended.

(5) Using synonyms and antonyms is proven effective for teaching

vocabulary.

However, every method of teaching nouns is fundamentally based

on the method of matching a new word with its frequently collocated

words, with which the students are already familiar.
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CHAPTER V
A METHOD OF TEACHING ADJECTIVES

5.1. Introductcry Remarks

The learner of English as a foreign language usually tries to
comprehend the adequate meaning of an adjective by translating it
first into his native tongue. This tendency could not, of course, be
thorughly satisfying, because the meaning of an adjective is usually
not concrete but abstract, and it also functions as a modifier of a
noun. In ‘fact, it cannot be denied that teaching adjectives is even
more difficult than teaching nouns or verbs. Following are two

examples of this difficulty.

My students were once asked to look up in a dictionary the words
imaginary, imaginative, and imaginable. All the students were confused by the
meanings of the words in Korean, ‘AbAkol’, ‘AbAbe], ARA}e o] FH-&F,
‘ApAbgF 4= 9]’ respectively. This will help in understanding that it
is very difficult to discriminate and teach the adequate meaning of the

adjectives just with their meanings in Korean. How about matching
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them with nouns? For example, an imaginary dragon(a dragon is not a
real animal), an imaginative poet, and an imaginable event. (How is it
imaginable for a man to bite a dog? Of course, it sometimes occurs

that a dog bites a man.)

There is another episode. A teacher was asked to give a

demonstration class by the Bureau of Education, and was also asked

to use the direct method that, in the class, no one, the teacher as
well as his students, is permitted to utter a word of their native
tongue, Korean. They must teach and learn English by uttering only
English. The teacher tried to teach the meaning of an adjective,
happy, by giving his students all the gestures he could make. He made
a happy expression, smiling. He also said, ‘I am happy”, with his
arms open wide to describe the meaning of the word, happy, to his
students. When the class was over, an inspector who attended the
class as a guest asked a student what the meaning of the word,
happy, was in Korean. The student said, with a look of some

confidence, “v|x ZAlvic}( ke s mad in Koean).”

These two facts help in understanding how difficult it is to teach

the proper meaning of an adjective just by its Korean translation or
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just by the explanation in English like the above-mentioned direct
method. Even though confusion can be avoided, regarding the exact
meaning of an adjective, through looking it up in a dictionary, one is
still confronted with the task of discriminating nouns to be modified
by an adjective. Adjectives function as the modifiers of nouns.

Therefore, matching adjectives with nouns, which can distinctively
show how the adjectives matched with nouns intend to express their
inherent meanings, can surely help in teaching high school students

the exact meaning and usage of an adjective,

5.2. A Practical Method of Matching Adjectives with Nouns

Smith (1969) says, “The students had better be asked for the
meanings of credible and creditable, of discreet and discrete, of apprase and ap
prise, of factious and factitious, of ilusive and elusive . Such a list, requiring
the student to understand and distinguish, is immensely more helpful
than a random list; furthermore, the words will be much easier to
remember; and the student -can see the point of the following exer-

cises, ¥

8) Smith, P., op. dt (Wisconsin : The University of Wisconsin Press

1969), p.533.
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The following examples proved to be effective for students to
discriminate their meanings and to improve their syntactic

competence, by matching them with their inherent nouns.

Q.) Match the noun with the proper adjectives.

(1) historic

historical

sword, castle, tower, movie, drama

(2) favorite

favorable

insect (fly), lunch on Sundays, place

(3) industrious

industrial

revolution in England, progress, pollution, workers
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(4) practical

practicable

plan, jean pants, theory, method

(5) a sensible
a sensitive
a sensual

a sensuous

gentleman, aquablelle, poet, sculpture

Linguistic intuition in a foreign language is believed to be
originated from the drills of repetition and substitution. This way of
matching adjectives with nouns is very similar to the drills of repe-
tition and substitution. Furthermore, it surely helps the students to
understand the exact meaning and usage of an adjectives by the

typical image of its inherent noun.

5.3. Matching Korean Adjectives with English Nouns.

As mentioned in §5.1. of this chapter, teaching adjectives needs
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both the clue word in Koean and the practising course of matching
the adjective with its inherent noun.

Though it is probably somewhat difficult for high schooi students
to translate a Korean adjective into English adjectives which are
properly collocated with English nouns, they can soon figure out what
difference the Korean adjectives has, when it is translated into Eng-
lish. The multiple-choice form also helps the‘ students to match the

adjective with its noun.

Q.) Choose a suitable adjective for the blank.
1) a ——— wear
a —— typewriter

a ————— way

simple and easy, casual, portable

(2) writing
sand
linen
bones
rain / drizzle

a sieve
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slender, fine, delicate

As Channell (1981) writes in the article, “Applying Semantic Theory to
Vocabulary Teaching”, the method exﬁlained above is proven effective by
the following statement.

“The learner knows ‘pretty girl’, but does not know that pretty may

also collocate with : bird, flower, landscape, view, picture, and even mess.”®

In conclusion for §5.2. and 5.3., a noun can give birth to
adjectives. On the contrary, an adjective can also give birth to

nouns. See the following.

a historic sword /
castle /
tower, etc.

polluted /water
drinkable /

pure

9) Channell, J., Applying Semantic Theory to Vocabulary Teaching (London : Oxford
University Press 1981), p.116.
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Therefore, students should learn vocabulary, not in isolation, but

by collocation, which is easily obtained from the drills of repetition

and substitution.
5.4. A Method of Teaching Color Adjectives

Why do we Koreans say “A'#7} AR} for the English ex-
pression, “‘a downright (barefaced / whopping) lie”, or “a pure
fabrication” ? Is the downright lie seen vividly red, like fresh blood, to
Koreans? The difference of the expressive feelings about colors be-
tween English and Korean is worth studying as one of the analyses of

the inherent.

Here is a Korean fairy tale, which is probably helpful in

understanding the derivation of the Korean expression, “AjwzF A At »

Once upon a time, there lived in a forest hut a poor family
composed of mother, a daughter and a son. One day the mother had
to go out to work at a wheat mill, and she was afraid that no adult
else was at home to take care of the children. She told her children

not to open the door whoever else might ask them to open it until she
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came back home, teaching them the way of making sure that their
mother herself, not anyone else, would really be in front of the door.

“Don’t open the door until you can make sure that the visitor's
finger is i)owdered white with wheat poweder, for 1 will come back
from working at the wheat mill.”

It got dark before the mother returned. A hungry tiger, then,
came near the hut, and ate a hen, so all round its mouth was tainted
with blood, but it was not enough for the tiger to feel fully fed. He
went forward to the door of the hut. Disguising himself as the mother
and mimicking the mother’s voice, the tiger asked the children to
open the door.

“l will never open the door until I make sure you are my mother,
Put your finger through the hole into this room, and I can decide that
you are really my mother,” said the sister. The tiger put his finger
and said,

“Your finger has many furs. My mother’s finger is smooth with
dough.”

The tiger came back again, with his finger doughed smooth, and
put it through the hole into the room, and said, “This is your

mother’s finger.”
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This Korean folk fairy tale shows that “2j%7F 431" told by the
tiger means
(1) red, like the color of fresh blood, so that it gives us a feeling
of thrill,
(2) probably the moment dreédful and harmful, if the opponent is
taken in,
(3) a lie momentarily told, not having been planned in advance,
(4) a lie to be soon revealed if a light is lit, just as the tiger's lips

are easily to be seen red with blood, by a flash of light.

As stated in the above, the difference that ‘downright lie’ in
English is “A)wzF A A" in Korean makes one curious as to the
differences of the expressive concepts of colors between the two

languages:

The following are problems for students in understanding the

cultural difference in colors.

Fill in the following bland either with ‘white’ or ‘black’.
(1) a ( ) Christmas © a Christmas when it doesn’t snow and

is mild
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(2) I'd like ( ) coffee. : coffee without sugar or milk.

(3) T prefer ( ) coffee. : coffee with which sugar and milk
are mixed

(4) a ( ) night : quite a dark night

6) a ( ) lfie :a harmless lie (422 AHAY)

(6) My father made his name ( ) again. : My father

proved himself innocent.

(7) He is not so ( ) as he is painted. (2= &9 A xr}
v Agto] ofyrt)

(8) Her face Went ( ) at the news. : She was surprised at
the news.

(9) He looked ( ) in the face with anger.

(10) the ( ) ingratitude

(11) A cowardly manis a ( ) —livered man.

(12) a ( ) night (F % olF& #)

The characteristic differences between the colors black and white
can be recognized through an attempt to solve the problems above.
Black involves the indicative meanings of dark, bad, wicked and

black in tint. On the contrary, good, innocent, and weak are the
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elements of the expressive concepts as the inherents of the color of

white.

Fill in the blank with green, blue, yellow or red.

@ a ( ) hand 1 (Fr}r] A)

2) a ( ) house © (4)
(3) He drank till all's ( ). | (=271 55 S up4dnh
(4) She was ( ) about not being invited to the dance. : (%

=3 2ohi7t 5A] GobA $&Yrt)

The intuition that the Korean prefix, ‘3 ( put)’, indicates ‘young
herb’ helps to complete the phrase of ‘a green hand'. On the contrary,
the Korean word of Al (ons!) needs to be explained, for students to
get the intuition of the inherent meaning. ‘Onsi’is not warm house in
English, but a house to be kept warm, so as to keep the plants
growing green. The derivation of the expression that ‘he drank till all's
blue’ may be originated from the visible fact that the color of the skin
of a man who overdrinks is changed into blue The inherent expression
of color to express the matter of drinking can also be found in the
color red; ‘he painted the town red (£& =g} vlAly Zo} thdc}.)

Considering that the two different color adjectives, red and blue, can
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express a matter of overdrinking, it must be taken for granted that a
single primary meaning of an adjective cannot cover all the extended
meanings of the word.

The meaning of blue in ‘the blue Monday (¥}3}to] ¥ 3 Fw3leiy 7]
o) Fx] ¢ €48) doesn't mean ‘fine', but means depressed in spirits,
dismal and downhearted’. Therefore, it must be considered necessary to
introduce to the students the inherent adjectives of nouns that
adjectives have, in many cases, a typical meaning which is
independent of the primary meaning elucidated in dictionaries. These
facts require reliance on a brief comment as to the inherent meanings
in Korean, just as was previously indicated on page 27~29.

In other words, the inherent meanings of adjectives are, in not a
few cases, so far related to the primary meanings explained in the
dictionaries, as shown in the above example of ‘the blue sky and the
blue Monday’, that they are necessary to be introduced first in brief

Korean.

5.5. Concluding Remarks

In conclusion, this chapter can be summarized as follows.

(1) Adjectives are confusing enough for the students to have dif-

ficulty in discriminating, just with their meanings in Korean.
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@)

(4)

An adjective must be practiced through collocating it with a noun
which is widely used with the adjective,

Learning a foreign language is, in a sense, said to form ‘linguistic
intuition, which is originated from the drills of repetition and
substitution. It must be undoubtedly done after matching an-
adjective with a noun; that is, collocation.

As for color adjectives, they have much cultural difference. The
color blue in a phrase of the blue Monday doesn’t mean the same as
the color blue of the blue sky. Therefore, the drill of repetition is

much more necessary in practising color adjectives.
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CHAPTER VI
A METHOD OF TEACHING VERBS

6. 1. Introductory Remarks

The structure of a sentence is originated from the usage of a
verb. This means that students should realize that they should know
the structural patterns influenced by the usage of a verb.

Unfortunately, students are apt to ignore the importance of
structural patterns caused by the verb in the first stage. This makes
the teacher feel it necessary to improve students’ habits of looking up
the verbs in a dictionary. An attempt to improve their habits was
made as follows,

Flash-cards of the verbs newly introduced in a lesson are
collected and shown to the students, to check whether they know the
primary meaning of the verb in Korean. As usual, the rate of the
students who had previewed- the new words for the lesson was high
enough for the author to proceed to do the lesson, (51 students out
of 58: 87.9%). Nevertheless, not a few students (45 students) were

at a complete loss as to how they could make a sentence with the
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verb. This fact forced the teacher to make an attempt to help the
student to approach the structure originated from the verb. The
students were asked to make a sentence containing the verb in
Korean. The Korean sentence made by a student surely helped his
classmates to guess and understand what kind of a structural sen-

tence could be made in English.

6.2. Composing a Sentence with a Verb

Front Back

A flash-card suggest A oshet

One student, asked to make a Korean sentence with A|g}ts}ci,
the Korean equivalent of the English verb, suggest, made the
following sentence in Korean.

‘Y /et 4F 2Ed AL /ALY

We can easily start translating the above Korean sentence into a
sentence in English as follows.

She suggested /%-2]7} 2] &g AL,

Now the students were asked to complete the sentence in Eng-

lish. Of course the students were allowed to consult a dictionary.

-4~



This procedure proved helpful for the students to understand typical
structural patterns sensitive to the kinds of verbs. To give the
students quick instruction on the usages of the verbs, the following
method was found effective.

Lets try to find the common elements of the objects in the
following sentences.

1. 1 suppose / you'll be there.

2. 1 wish / you wouldn’t interrupt.

3. Do you think / it'll rain?

4. He said / he was busy.

5. He admitted / he was wrong.

6. He hinted (to me) that I was being cheated.

The multple-choice shown next could also bring about the
effectiveness, similar to that of the method explained above.
She suggested /-¢-2}7} wa] 248 AL
a) us to start early
b) we must start early
¢) we (should) start early.
d) our early starting.

As shown above, the core of teaching can be said to be based

-43-



on the structural characteristic of the objectives, rather than on the
meaning of the verb itself. Therefore, the following way of

discriminating between the sorts of objects enables the students to
understand verbal phrases and to compose the English sentences in

the subsequent stage.

catch up with / the world events
him
the class

the new fashions

In conclusion, what is emphasized in the course of teaching and
learning of verbs, is not the meanings of verbs but the structural
patterns originated from the verbs. Therefore, helping students to
discriminate between the typical elements of the objects can be

recommended as an effective way of teaching the verbs,
6.3. Scholars’ Opinions on Teaching Verbs.

Twaddell (1973) argues for the method of teaching verbs in just the

same way that has been discussed above. Twaddell (1973) introduces
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the following method of teaching verbs. “If X is a verb, does it refer to
an action, change, condition, relationship? When? Do people do it? If
not, what kind of thing does it?”'”

According to Korosadowioz-Struzybska (1980), verbs also need to be

collocating with their appropriate objects. See the following :

Ex.) A speech can be given/
made/
delivered/
read, etc.

but it cannot be *enunciated/
*expressed/

or *pronounced. "

Mckay (1980) also has a method of teaching verbs similar to that of
the present study. The following verbs, for example, are listed as
synonyms for inform : announce, communicate, declare, disclose, discuss, expose, ex-

press, mention, refer, report, and state. The sentences from the corpus with

10) Twaddell, F., Vocabulary Expansion in the TESOL Classroom (Washington,
D.C. : TESOL Quarterly 1973), p.74.
11) Korosadowioz-Struzybska, M., Word Collocations in FL Vocabulary Instruction

(Poznafi, Poland : Adam Mickiewiez University Press 1980), p.113.
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the verb express demonstrate that this verb generally takes a human sub-

ject, and some emotion or opinion as its object

Ex.) She expressed/disapproval
anger
belief

determination

On the other hand, announce, a semantically similar verbs, is much

more likely to have, as its object, a significant event

Ex.) She announced/her candidacy
the birth
the death
the verdict
the ruling

the promotion ¥

12) Mckay.S., Teaching Syntactic, Semantic and Pragmatic Dimentions of Verbs
(Washington, D.C. : TESOL Quarterly 1980), p. 18.
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6. 4. Concluding Remarks

In conclusion, the following can be summarized.

(1) Not a few students who have previewed the new verbs to be taught
in class could make sentences with the verbs. This means that they
need to be taught how important objects are in learning verbs.

(2) Helping students to match verbs with ob jects is a short cut for them
in learning the structures of sentences. The following step will help
them make a compsition composition of a sentence in English.

(3) After collocation of a verb with its object, letting the students

repeat the structures is recommended in forming linguistic intuition.

Students should not feel satisfied with learning only the meaning of a
verb. They should remember what kind of objects can be collocted with
the verb and repeat the collocation until they can intuitively utter and

expression based on the collocation.
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CHAPTER VII
A METHOD OF TEACHING ONOMATOPOEIC WORDS

7. 1. Introductory Remarks

Languages differ in their choice of onomatopoeic words. Not a few
students of the first year class in a middle school (no more than
fifty-four out of sixty two students) could not recognize the sound of
‘grunting, grunting' as that of a pig. The sounds of animals in English
are found in this English class to be much more difficult for the students
to recognize than expected. Nevertheless, once they are introduced to
the students, the intuition of the inherent meanings of onomatopoeia of
animals is more easily formed than that of the other adjectives, for the
students’ linguistic feling and imagination about onomatopoeia, even if
in a foreign language, helps to correspond the sound with its utterers.

However, the intuitive feeling of onomatopoeia is more sensitive than
that of other adjectives. Therefore, the course of developing the in-
tuitive feeling of onomatopoeia is effective for the first step of

developing that of the inherent meanings of adjectives.
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Q.) Fill in the blank with a proper sound below.

(1) Dogs are ./ the dogs
(2) Pigs are ./ the pigs
(3) Chickens are ./ the chickens
(4) Hens are S/ the hens
(5) Ducks are ./ the ducks
(6) Crows are o/ the CrOwS
(7) Lions are ./ the lions
(8) Cats are ./ the cats
(9) Goats are ./ the goats
barking (howling) grunting (squeaking)
peeping (piping) cackling (clucking)
quacking cawing
roaring mewing (meowing)
baaing (bleating)

As explained on the previous page, if you give your students
questions, as to whether they can discriminate the animals’ sounds,

most students are confused. After they are once taught, though, a
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surprisingly high rate (eighty-three percent) of the students could give

eight correct answers out of nine questions.

7.2. Concluding Remarks

This result is convincing of the effectiveness of the method of
teaching adjectives by which the meaning of an adjective must be
introduced in Korean and the adjective must be connected with the in-
herent noun. This result also leads one to believe convincingly the
possibility that it will be effective to teach students the usages of

adjectives in a similar way as they are taught the sounds of animals.
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CHAPTER VIII
CONCLUSION

In the preceding chapters, we have considered the necessity for
practising vocabulary in learning English and a variety of ways of
teaching vocabulary useful in high-school classes.

According to the analyses of questionnqires and students’ dictation, it
was revealed that the greater an accumulation of words with which the
students are unfamiliar there is in each lesson, the more uninterested
they become in English. Despite the learner’s lack of grammar, he, if
given the meanings of the vocabulary, can comprehend the reading
passage to some degree. Therefore, one may use the quotation
“vocabulary first. sturcture second’.

Since mpst of the students do not have a route for practising vocab-
ulary, they have much trouble in practising it, wasting time and effort.
However, the aims of this paper are focused on introducing to the
students how to practise vocabulary exactly and easily. The following

are the methods of practising vocabulary adopted from this paper.

(1) The dictionary is the best of all teachers of English. Make the
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(2)

3)

(4)

(5)

environmental conditions under which the students are urged to
consult dictionaries. Do not write on the blackboard all the spellings
of the word you are going to teach. Urge your students to complete
the word by looking it up in a dictionary. This way proved very
effective in forming the students’ habit of consulting dictionaries.
Never do as a dictionary. but do»as a guide, who always creates

conditions in which students have to consult dictionaries.

The method of teaching through flash-cards is very effective in
checking how many students have previewed the new words and in
helping the students simultaneously practise spelling, pronun-

ciation, and the meaning of a word.

Picture flash-cards are also recommended in teaching vocabulary.
They are effective for prolonging the LAD (Language Acquisition
Device), for the students then do not need to be helped by Korean

translation.

Sentence-form paraphrasing and dialogue-paraphrasing are

effective in teaching nouns.

Using synonyms and antonyms proved effective,
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(6) Students should learn vocabulary, not in isolation, but by
collocation, which must be followed by drills of repetition and

substitution.

(7) Adjetives must be practised by collocating them with their inherent

nouns.

(8) Color adjectives must be learned from the base of understanding the

cultural differences.

(9) Do not let your students feel satisfied only with the meaning of a
verb. Urge them to remember what kind of objects can be
collocated with the verb and to repeat the collocation until they can

intuitively utter an expression based on the collocation.

(10) Practising onomatopoeic words by matching them with the objects
that make the sounds is so good a course that the students can get

a linguistic intuition for English easily.

In brief conclusion, every word must be practised through collocating

it with a co-occurring word. We can not over-estimate the importance
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of vocabulary in learning English. “Just as a skeleton without flesh is
not a person, or a scaffold without walls is not a house. so a structure

without a vocabulary is not a language.”
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(Summary in Korean)

ZEXE (BAYH)

Z - pEstmol el RhEm do} FHE AEN

2ok lA, Fol BFdAe o3 &2 YeAd T VA X
Aol A 248 5 9lE o9 A o3 A=UE A Hich

St g AT A £} ol 7] B4 skd, o} dduiet
o8 stk & o3 Te] £ @ AR FAHS ZHF FAPEC)
A o) odojdl Eu1E WA Tk Aol e Hth A, B4 AACl
BEgeE BT olHe Fo] $LR Folde W, o= A==
Sa7} b dgienl, oA Paul Smithe] ‘XA ol#, £4 ¥4 olete
Zash Qe 249 Aolch

2oy, BTl oA shH ANE EFAHez oY £ glow, =¥

Se oy sE ERHez AT AEY & gl Y wel

3
>

A 270] A AHo deiA oA Wobd, 1AL AT shiel AL
BT o 2 JUg 5] d5td B ATE AmsAch ATPYES AE
24, Telde AY P 2 24, £Y ATF vpez 8z gldh B

& 2 A7e) WEe 7FY ook
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1) ABe el o] wApolth SFel HAFE HelF ARE B

onl b AE shals F& slo] T &, Aol WolE AY B
Aol F4 GT, ABE BE S UE IR DG g FogH AR
2 Bt HHIH 2 INE PUAY S UEF sk Aol st 2
2 At AH 9 WE AT £ dedsh 294 OF o
2RE HAST seld 2ol olF AW G Bod HA A e
ASHE B Su, BABE A3 AHB Dok 2 Aolth A AU

23, A ke g xR} =oje)”

@ o1 So] ofo] Sgrel Fasith, FASo] Avh o HE %3

oA g e EH7t Hel JETHE A #lste A 94 F2

(3) 21¥HE 4 A3 Jl=s T2 39 E=g AL Pgrt o
7] dj&el, *13$57]% (LAD : Language Acquisition Device) & <3#HA]

e ZAAAE Qe 4 Ak
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4) 4L 33 do (EF) A=) ks 5 EFAEE HAE A=

87 A% o3 Fol9 g whjez wiA st

(5) Fojole} ukejol & A4 FREF st I F@EM JAE =T

e AR oAHHE ARATNE del L3 olck,

6) A1HE BNEH Sgss A Bope olv] 59 o3t #EFES °

o} WaalT AWAA AFER s Aol Aol H&Y +2E Po] Fuh

(1) HEAE oHBo] Rohe WAlsh HHEAA UF ALES e A
of 2 WAt THA BAE QA Slol 1 HeAel HHY o) F ol

3t dlel =F°] "

5

@) Az HgAs, T 472 ol oA d A AR/E EE

4

a2y ola A7l Aol F3H zhel7tA rt=AE & Il o

= U}

]

o

©) EAE NS dels, oW el FHost FHEZA ool 4

rir

1% Sadez Al § "ash dee A s e Adst
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(10) Ao 9} S5S AAA+E 9 o3 7} (Linguistic Intuition)

[e]

& PAARE 2714 asE A& & ok

AgAog, RE o3& 2 AH7F E3] olojA e HHE oAt AAA
o] Axdh= Aol A, o|AE HHAA 2 o 2 44 THL
2 hAEe A9E A8 5 A "ok Ao el R FaA2 of
T2 Fzix AGAA gl “abo] gl FA ] A & xRl A
FA Fulgigteze ol @ F glRel, Y] Enezs 9o

g A% % gk
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