ASWARTA, H13H H1Z, pp. 135-152 (2011. 05)

S

B A7E gAdlA doluhs gol E3lEnglish discourse)?] o3& F71 A3A AEHE o
dd Aol Ao tis) A B3ttt o] E B3t FAE AT Ao} EAEL B&3] QoA 9fn] A
& yojddh oA 23] AFHE A3 AHE olF dof EAEY 8L nd FA
shgAtet AL, 283 Segatet St 4EAE-E fd F Hag a4soth olgd a4
@3te] AA2d & EF Tl AHESEHE AUA 432 interpersonal function) A3l 2
3 &g s gol gl Z2HE JALT TY FEE AAAME ol Aol EAY
8L Fad Mdolth A JALEL S AAAEY Ao, 383 58S dFo} &,
grgAtel BEE U2 & FAE tof Fok ol A B A7e wAte] AR S
9] ¥hg, a2l3 SgAte] AES Aty RS £ ¢ At HE A=
o B3 25 53 22 &% Aol BHY AL AtaE S AT |3 A 7R AA
7t g8 Amrgith 123 GgEAE T B3 FAEe] 4EAE FAAY q¥S &
Use AT BT

* FAof: Aok, FBtEA], FERY, ud B, 2AdA

[. S97P7]

LYY YA4T S A8 AT 1A Fo] FYAXE FAL Fof AHgol FEHL Uk Aol
th 4o AYL THJ YT 50] Foj2 AYHEE g 7FHA T Y. AT 2 FY
9 522 sgate AaES 7|8 BAHOE a1 ok aFAEL FdFY E, ¥ A §
of mel A Jol A £EL AFSIAoF Atk F, a7t FolE Y FULE WY
Al E do} FA 58 olo = B oehe FANA FUNYF BdE AFHA FolE T4
& & e vYol 8780 B 5 Uk ad FFA SEase] s 1 d22en 4
g0l Hag HEd wd Fo] FAFsHol a7E.

+ AFuista Yol A& IS (email: chejuycy@jejunu.ackr)
© AFYeolld 3¢9 49), £AYAAE 20113 39 259), A FHY011'A 49 219)
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38

A3 g HH3 o] AHE 5 WS @A Fo] melT FHE AL ot Fof ALS
H7E S E I Fol ALY 7 FrFA A ZF Boel]l AR MEHR Fof AL FHo| B
251 ot €3] English Specific Purpose(ESP)2tY. 4&A T e AAY FA AU Fo] 84S
ZFZ3ta ok ZE WetolA wAolghs ESPAlA R AFE S nA §A0A doju= Fo 34
o g FEAA A4S Wurtes Aol Fastth e wd Fo9) ALgo| ofz}, Fof AL
3 AEd A 299 Antel #d HEAHQA AAS BITh Kosterd] A7E Folol g st
=9 Fujet AHASE AEdte e 2AEY 99 FEROE AEEA 75 &, o ¥4 +
d AEE OFE 5Y0] ¥ 8% a4y AHsy Qo

2 d7e 24 A Folo &8 i o]H ATEY LS FiEE Ao g A=
& o289 U3 ARt A AR vig S § ATFE FAHOE TA Fofol thdt AnkH
A WS AHR A 3k 53] 4 FojoA et dgate] vhEE dodl] g Al 71X
Az & 0l FololA 2 E, 24 FolodA FE3], € 2 Foo] &3l BAoo 227)9 2

Aol 234 Aot

II. WA 91

Fo AAZE A FHAAH gt BT Aol AAsA Ay FEEA ZHE ALY
JE 5ol AxHL Yot ZA o= E3] EFL shAENAE AY 28 IY Aol 8
wollAl o] 0|2 & SA58FY AlFto] WALY AojollA Edala wALY] Hdo] ol ehyAjo]
o] 2 HokE uf @A) o FYEAA )3l 7HsT UAEE FA ook Ft) @A
9 Ao FFEL AojgGAES ol o) ule} FAE oo} 3t}

ol At Ao BF ATE E5) Moskowiz(1976)& T TAISL Auldoz 45 24 =¥
o9} WA FQl FFL t] Bo] AHgsts ALE Yehgth wadA nFzte 983 A=
Qtojol oJ3te] w4 H3Kclassroom communication)?] &3 72 wWsls] Uzttt mebd A @
sto] ool wAFESY A F9 TR UEe 2] Yt AolE of¥A ALgEE Ao
AL W

WA ALREE dole ofd EAE 2T Y=V oldd tiE] B ATFEo] A= gt}
Brown(2001)2 WA} 91o]9] 71%-& t& 771X & yiro] Agsln ot

i) a. Deals with feeling (3522 244 ol3l3t7))
b. Praises or Encourages / Jokes (33}, 28 32 {9 AHE317))
c. Uses ideas of students / repeats student response verbatim (35 AFe] A28 #8317y, 85t
9] ¥h3-& U2 W3 T])
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d. Ask questions (BE3}71)

e. Gives information / Corrects without rejection (B A3317])

f. Gives directions (%] A]5}71)

g. Criticizes student response / behavior(3h5#+ 391l tgt Bld3}7])

Stubbs(1983)& WAL 210}2] QJAAEA 7] 5(communicative functions) ThHy 87FA & o A
Wt ok

ii) a. 2 E7] (o: Now, Just listen, Don't start now)
. W3le] 38 =&} (4: Anything else you can say about it? )
c. o3 HAH3}7] (d: A very serious what? I didn't catch you)
d. 29F38}7] (4: The rest all seem to disagree with you)
. A 2)3}7] (o: Well, Brenda, does that mean anything to you?)
2 A&7 (d: No, no, we don't wat any silly remarks)
- 5 A37) (Al Yes, more than that, all important)
. 3A HAIEE7] (ol Now, we were talking about structures and all that)

o

0 om0

2E4(1998)S 25 IAHEY w4 93 WY F oAAF HFE wAY] £7Y § 48
380 283 A4S dtn Yol =gk F 1871 28 YFE HQA BRI Aok A
H#83}7](Socializing), ¥HE8}7](Repetition), 3 3+3}7](Compliment), 5] FFo] FE#3}7](Attention
getter), Q1 2 E3}7](Request for clarification), X 7)7] A F8}7)(Request for information), <]
% 8 %3}7)(Request for participation), -8 439 }7](Explanation), W8 &< EALS}7](Confirmation),
A¥ R 0] 7](Demonstration), ™ & 317KCommand), A5 % % 3}7](Monitoring), =#3}7|(Talk to self),
+9/52 #8 F13}7)(Stopping action), XA o 3L3}7](Projection), E5o] *H-8-3}7](Borrowing)
(A& 1998:112) o123 B3 AT FoNE AFEL 14 85 AMsta APt AFS B
o] Abgsl gloun, dof Ao i A, AR, B #do] th EHlE Alzto] A FolH
T A 43 Utk £ WY ke shgaiete] 43 A4S ERE sH= AR AV, B, W
£ Awar], g9 R8s, A Rolyl, 9 fxdp), AzE) & T Ut

o] 5E(2005) BHo| $5& 3 mAh= 5AR o 7Hed Ao dFHE AT Folof 7
o FAsYh 15 9Fo] WA WA Aol AHES BA oo AFAREES thed 2ol
Aelsta Utk LAFEL ST oS F7] Yl P& Tatn, A3 T, RS 5
A HEA g3, HHF EAL F2 AL, g TE o W A wHEsA Wi, 2
Hejo] EAL ALLELT, A FF et AEE A3 2Elsty, A7) AA Tk, 53]
U oj9)3 84ES Wol ojgslo Tty gltkn A sty Stk
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(1.1}

M. 24 |9 B5: AY

250l Aol WA F8T 4TS FRPFT AtAT BFoA 252 71 713 o]HA 9
o] A AFAHQ 42 ok $4 Aol AR BEL AL g Ao E AGs}
T 2R3 q4&s R Ao FPolA 2ol FRG TS FYUThs AL o|n) d &
213 1} o]}, Cohen(1996) Fol LANE2 At 3 9l(apology)S o BAl UA3t=A o g I+
o Go] YRS L At P99 AEFE YRR dgoly BAt 22 83 840 oste B
Haoh. A9l o] HA Ao taf A Aol F2 oF, A Aol o)Yolx &7
244 B Ao} H(paralinguistic) 848 53 71E22 A=ty Ru&ch

T FTAAM AALTI FHsA o] 2ol FRAED YL “Fixee T A2H
(vocal gesture)*oll HIZAA T} (Kenworthy, 1996: 86). AbES] vlAE EA4%, QA4S NFes AL B
S vehlie Aol vl ¢ Utk do) getxE wldv) wiEA 24 STHE i gn
233 1 HIE £ & ok U= vz ol

L 9¥e 3

}A7E AANA WAAE ADshe b A3 S400AM AFS ST 34 dojolA ok
€ 53 OIF AR A=) WEZo|th Tench (1996: 2)= G ol U3} Aol 1A e] A}Lo]
2t AoJdih Jde Aol 83 (linguistics)S A} 019 & (paralinguistics)] ZH-E 25 7}A 1 Uk
1 3t} Aol FZHold vAIA o B0 = AR & AARe} AR TR wAA ] 97
AR F WAA BHE Zojot ¥HH oi 3 W2 A1z Ao A nfd A, F&F
o Ax, Ao 14U F A9} YA BAE P Pike(1945)= AU ZA, BT, A
T3 A B Eolu 2A FElE AMSE BIHT 4 s AFRAQ onj#nt ozt 1 9
o] 9u), & astE dofu} EAA Yehte szt A MAy v oS AfFor
Z Uehd F e saoltbeta 3ty old A7E FHIE ke o 2o) FEE 1 Yot

iii) a. Intonation is the tune of what we say. More specifially, it is the combination of musical tones
on which we pronounce the syllables. It is closely related to sentence stress. (Prator & Robinett
1985:44)

b. Intonation is not the absolute pitch of any single syllable, but the overall pitch pattern and the
relative pitch heights in it. Prominence and rhythm are inseparable parts of intonation (Underhill
1994: 76)
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dA 4TS X2 ot o BY & F0 +Y2 FYO=
2. 9§ 1l S(Intonation Education)

AYL ZAE o= URY 288 ol Hge 3 FRo|th Je Ao} 2YdlA £HT A
A& AT Yol I WES AARCE OF & Utk Tench(1981)2 Tha3t 2 A% A= Al
712 42L& AA g

iv) a. Go] Srel 2B GARE dolo FEF AL ol At
b. 718#Ql o Ao} FHREH AFE AFsof Ik
d ME¢ A% £3L A2 B A DANE AYFHoE AEFo} it

sHdoz BEHE ooke A o] Mol ARAA AL Pt AAHE(1985: 4000 F
o] we o] ol xo oA Y F8F 7HAE B2 o] AdF3T U

Aol g oA Beah=r M FAaF AL Agojetn FA Qlo] 2 F At I g5
208 o] ZAoln, B /el weol 1 thgog Fasith Aol Fosin EHE AW
o] uhgo] Ml & EUIAE goled § Jou, o] EAU FAVL EA £HE] Y
3 9hg-2 ol Ago] glth Al2idte] oW Ayl 23t ol o) AU AME YokEe A
& okd] @ Aol k. A% YA she F BASE vHE AL AN WLl 3
o) gL 71AA gevhe Aol

3. A% w& AA
FolAo] HIMEtAl AHEEE YL Yok ol9 7S FHdE F8E UG =78 X7

e e ofn] Ao AR Y& vl Fof g 2HASAAE g EAE U4
A2 "t ok g S Y8 1z 9A T HE ANER e 2

7). 3 971
Ao ol o= AL AEY oMY 7B wEo] o} Fo] ¢ 2|1 Wel(thoughts unit)oll=
T o] 24 w©ert EAstet ke 1RE TAFT Bol ¢iv]el et A4EHE o

v) a. I promise / to serve / my fellow citizens / to the best / of my ability.
b. I promise / to serve my fellow citizens / to the best of my ability.
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0%

g
1}, %23}7) (prominence)
B287)E Do o7} Fxa AL BEe ScaAA s ol

vi) a. JOHN's CAR is WHITE. (unmarked)
b. JOHN's CAR is WHITE. (contrast: not some other color)
c. JOHN'S CAR is WHITE. (contrast: not Albert's car)
d. JOHN's CAR is WHITE. (contrast: not his truck)
e. JOHN's CAR IS WHITE. (emphatic assertion: Why do you say it isn't? I'm absolutely certain
it is)
(Celce-Murcian et al 1996: 178)

A7k F2ST Ae FES Fo dolurteA ZHE QNS FAH LRIt ee oo
of wistol wha} oJml} Wakshs ofolth 5 <ke] ojuls} HEE ojokol WkE FWA AL 8
2oy

vil) a. It's raining! (What a surprise!)
b. It's raining! (How annoying!)
c. It's raining! (That's great!)

o 24 o

Underhill(1994: 184y Al tidt A4 oA A &ate] Sofol o]2& AHAH Fd 44L& TS
I 2ol AN gt HejEE EHStA 5AEe] Fol Wed 2ol hE oldE &9 U
7he BEolth. At dgate] ASH Faage] 7hs¥ o B 3208 o|FoAE &
ol

BAJA NN Aztste] £ ZAZ o]ojA 1 k. vbAetell AAE st WA °jYe Uel
WL ot A A HACAE FEY oldE Hdl - EAITE J4S A Ui F
A @AM E Fojehs dolel 54U FAe tid A4 e FiAF L, ol AZH mges
HAZT 3oz ygo] FHe 74 wigel tidt ol & o Uit 0|2 24 Fdo) Byt
Foll 522 AA o] olojth AAZ &A1, BN By 5 Ohgd de 3%S 743
f doh =3 uiZA Eole] &, FoF ol tid E5& AAlE Ukt npxRo 2 vy u
W71E 24 2% ZAd g 2L 14e HAA Ui
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WA HOUE ZNZ ot AN B UE: B0 +YE B4C=

viii)
Step all the king's hor ses and all the kings  men

e O 0 0O O O
s oo UoolUool

3 Say only the

[ ]
]
]
]
]

all hor all men
stresses
4 Say only the the king's s and the King's
unstresses
5 Say all the L " . .y
syllables all the king's hor ses and all the king's  men

6 Say it in one |: ]
flow ] | l

V. 45 &g AT AR 28

EFL @704 24A50] A= olelg Zol 713 HEA AL 582 24 @70t £33
3 TAF WA e 45 4§ HAZ EAA T, AF Bof, H4AE Holx @ ¥
S7po] M-S F|hske AR RA) L WAAD SGSAS0| WSg HolA g A7 Uk
HIE SRS LAY 8T AE oldsAT ME L st AEE Qom, Bgo) AL
3 Be BAS APE AL HUd olald AelA nAe tEE LA FHo2 A
o},

TEA7} SRt uek H2Hel thah dolel Bo FHAL B Folg Avhdeh 227] 9
AH meAs 24 Bake 95N 380) oRA SSAY DR BF Fold IPL vlAEA
olshg Bast Yok B maAkE SaAbSo) B4 B %A Tasty YEAE oY £
AEE 59 Z 4 Yolok Bk, AR BRo) Y& AAHE FAYE A F /2 gopE,
s B T5ASY B4 DA ARe] Aol Aol thal e FAS 2w UA F3h

£ Rolth e Suhs T4 BEAM oA AEL oojZ AU Thal B 2kx) Stk
= Apadolth,

rlo
# D

1. 24 goldA AEe 7

Age pagold s HHslA AHSHE Qo] P2lojth R GO AHgol BAEHE ol
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£ Seale] BAE AL, £Y9) 29 - sh) YAl B Hzgold 3
& 72 DEAt 43 Alolo] HR7t AL TVHAL 1 0|0} 2k Richards and Lockhart
(1994: 185 +olM A2e) FaMol el st ol AFshm gtk

ix) a. They stimulate and maintain students' interest.
b. They encourage students to think and focus on the content of the lesson.
c. They enable a teacher to clarify what a student has said.
d. They enable a teacher to elicit particular structures or vocabulary items.
e. They enable teachers to check students' understanding,
f. They encourage student participation in a lesson.

Y BA0NA ol Fejof AFo] ALE eIt 3 B BAlo) H7} HUT mA EAA
AU FES SHEA Agde AL 2 £49 A A 8% FUoE oA
Wainryb(192)= 901 Aol A 8FE s APE =) 8 wE Ao
(meta-language)e] & FEIZ FEY ALE-E AFFHATE o1AT dole FAAU FFolA Fig
FAE 20 A1 YAlaF EF WS etk 2AL 24 FYdM AHgsE AR
92 AFsHEAM A FHelA AHLHE dBEAQ AR $3S TS o) EFagch

X) a. Yes-no questions, e.g. Here is a picture of a woman. Have you seen her face before?

b. Short answer/retrieval-style questions, e.g. What did she say about the film?

c. Open-ended questions, e.g. Whom could he have telephone?

d. Display questions (questions requesting information already known to the questioner), e.g. What
colour is this pen?

e. Referential question (questions requesting new information), e.g. What did you study at
university?

f. Non-retrieval, imaginative questions (questions that do not require the leamer to retrieve given
information but instead call on inferred information or information in which an opinion or
judgement is called for), e.g. What do you think the writer was suggesting by making the central
character an animal?

(Wajnryb, 1992: 47)

2. AF A= Y

Norton(1989)= BAalS &34 o|9Al &< E8E ZA7o) i) g2} go] Fsin
Ak 4 & WYL FA W 7HA 248 FAHT AF 243 (preparation), A HA
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0 4OuE RS At B & 30 +¥YS 542

(asking question), SH&e] THE ZMHi(students organizing answer), 12lT LFAS} =W A
(teacher providing the feedback)©] 1Zlo]th.

xi) a. A§-9] Z4]|3}%(preparation)

- Deciding on the Purpose for questioning
- Selecting Content for questioning
- Phrasing the question
- Anticipating problems

b. AE YA #}A(asking question)
- Moving from display (wh-question / yes-no question) to referential question
- Asking question related to students

A g 4 Qe IS A P(dispaly question)ol ] A& B A Fo(referential question)°=
SAU

c. A58 BA 3= 7]« (Sills of controlling for questioning)
- Nominating after the question
- Nominating Non-volunteers
- Probing
- Increasing wait-time
- Directing attention to all

AR 31 FEAS Baq A7l A ¥ A&EAS 3P0 121 probing S T
&9 whgof ths) oA WP FEL AU 58 & Frh 283 F2F AL AR F
23 U@ AZHe Folof @tk E3 A RFA TS AFAAUIICL FO.

d. A i H7} 714 (Skills of Evaluating for questioning)
- Praising
- Encouraging
- Quoting

g 53 et A A3E ARsts Aol ¥ & Yok REAE A W

og olZ@ HEWO R &AL T7)4E BEAAAL Bk Quoting TH ZE T HEWRS
s B7E golt ARE /MR @0
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R
3. AEA=Y 44

Scrivener (1994: 127)= 70'd & (concept questions) 7)€ st 2o EAFZE QAIA)7]
cH =58 41 vk ol2@ A ARl E IFL yes, no Z-& perhapsSt T 7Hes THLS
AHgditt & g AE A 58 A4 9Jv)(core meaning) T}otoll ZHo| BT Zolx UL
= Boteb) fld) SR ARES Fo2H gaAE 1 WLl dis) 83 olss vz 4 9ok
&S 402 3 AT AEL Fa &A= Ul Lo tg o4 A A(conscious-raising) 3l L+
T Atk O BT} FE B85S 9 So] Bl

xii) She's been reading since she came home
a. Is she reading now? (yes)
b. When did she start reading? (when she came home)
¢. Was she reading all the time? (yes)
d. Will she stop reading now? (Perhaps; I don't know)

V. 2Q08 283 Als 28

g2 ez upsh o] oAt BEA o1y FHIY)H BHS EFHE Aoy wY
O1FoR TAF AL FYIT U L dojd BF HU: w49 45 LS 275
3l AHEE = Tgd Ao 7140tk Brown(2001)& 24 BEolM 715 A5 g Fdol s
O&3t Zo] st d9sia Qo)

xiii) a. EH3HA 3l Dely 27317l What?)
b. ¥HE-8 J3}7](e): Huh? Excuse me?)
c. B3 BF AE Y] A’ BA AHEE7I(el: Uh, T mean, Well)
d ™3 FA18& V& AHEE7)(d: Uh huh, Right, Yeah, Okay, Hm)
e. 4 E7](9: Hey, Say, So)
f ANYeZREH =3 A7|(d): 8T olFPU 5d 5)
g 473U BH AHE371(A: How much does ? How do you-?)
h. o) dE-S 93l vlels nldo) A HH ALE3lr)

1. S3EA 0] E83}7

B dolel B L ShrAole] 4B AL FA) 5 Ul 2T VL Sw 9S24
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DA ATEE ZNS ot oo BY DA 0l £+US B2

Husgtth HB4ES BN 9ol DAE B3, Y 3 g& ToH BUE 9 A48T
o £% S4Ee) W3 Holgh WS FEsP) skl TR Ao BHE A 1 F
of hEH 30| 8k EAlo](discourse marker)olch. o12E BIHEAlONE HEAEL FUs: o
of EREE AT GHEEE AV2YA EAET GEBANA YehEA o 4TA4E FT
2 o} 2 Wyt o} Shre] WY HAL olalshen] £42 F # U W2 23 contextualization
cues) 2 AL BT

SR EA O LT YK EHQ Q18 sl gl A Belsta &
A5 ojolg Ao WIS FAF o) JlAolT A W Tt 2ok

xiv) Actually mhm right
ah no sort of
all right now sure
anyway oh that's right
I mean ok yes/yeah
I see please you see
I think eally
s 870)A TASO] AHRSHE DB EA O T 35S AA2YA & F2 oked
Asle] A5 A2L 2A3E ATL FPTTh TA ol AN EFAH AL YojuEz wA
So] W29l @Al W8 St EA oS HidsHAl Agsta Utk BEHEA|7F o] FAYE BA

s el AsAEis A 22E o o]d AYL FAF AAoith ofF el Uil
BE FAFSY] WG BelEA0] AHES ARZ o8] ¥ F Utk ol FEAE EANE EH
Hog 7ol3ly) sl 2t BA01E FAshe thed) dE SaAEdA B3t BAoY T4
S ANAAUNE EHE S 4 YthYang2007) F3tEAOS) THFF 7)1 Y] e
b3t %ol Aeldo

xv) Discourse markers are a word or phrase:
- functions primarily as a structuring unit of spoken language.
- used in speaking and writing to 'signpost’ discourse.
- helps readers to take steps in the right direction
- helps the speaker to manage the conversation
- marks a boundary between topics
- expresses an attitude to what is being said.

Cowan(2008; 633) ESL %0] 8hgroll 4] ©alEAlol7} A¥e| Fa4 e Z=3tT Aok shsate] 7
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Aedol F4ol =5 F3, A28 & 39| 584 7|fs}r] folch o2 P} AN
8 A A2 12E TEo] FE AT FIIUT FAYY. 19 2L A B,

xvi) a. discourse markers appear so regularly in spoken English that an ability to recognize high-frequency
markers and their functions in conversation will enable students to improve their oral
comprehension.

b. discourse markers may enable students to express themselves more naturally and colloquially

c. students can use discourse markers, as native speakers can, to hold the floor more effectively
in a conversation, make smoother transitions, and eliminate awkward pauses while searching
for a word.

AA GBEAIE oA LY = A= A F HAE AHRA kel xvii a)9 xvii by F B
H3hs SSiEA 7L B, O & £ DI BAIE F73 AAG 23l oolt). FqEAS
< GBS EAE AT 1G] i) N E AL =y Ud 5 Ue Aotk

xvii) a. @3} EA EX)

A: ... T suppose if you got experience in American University ADMINISTRATION you could
still come BACK here.

B: M OH yes CERTAINLY well they're desperate for people to work in UNIVERSITIES cos
the MONEY'S not good so anyone.

A: Oh REALILY well you know oh HERE YEAH, M

B: so anybody who's soft enough to ENJOY it and sort.

A: YES

B: of actually want a JOB you know is welcomed with open

A YES M

B: ARMS

b. B3} EAJo] A
A: .... if you got experience in American University ADMINISTRATION you could still come
BACK here.

B: they're desperate for people to work in UNIVERSITIES cos the MONEY'S not good so
anyone.

A: HERE

B: so anybody who's soft enough to ENJOY it and
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Uy MO ZNZ ot 20 HY 0&: B0 Y8 BJOF

9] xvii )¢} xvii b)oll Al AHEE ANY GeiEA 0l FFE B3l F32Ee HHHA IF
o)1 91e-e & 4 Utk xvii a)ol Uehd GEBA L Sgate] AXE JFATL, FoiA
HFEo) thd sgare] HAL o]Zo] Y1 Utk dE 0, you knows}t 2 EES A
E9)2 73 S 23] ALAHY 52& dHFE AIFAAEA 1 4L Y& Y
93} BAo)e Hae E3 AAS FAM dojuks A3 84S FdFAEd FEI
AAAA Y= Zol F83it} a3

rlr o

VI. Yo}717]

ool A AHE uiE A2siA, Fol sge 2hoE olFf 7Hed T Ao ZIAE &S
olof g} 4 247 B4 BYSE 2l Fol oldizt $AF oo} Atk 53 ¥ HAT A8
& go] YA AR 7|28 AT 2ot o AR dof Y, olF 7Hsd Fol 27 7
3)AZ, A LARKY 4528 f8) AR 75 LA AHEIT B AR
o] AR el 2L olFW UL E & 5 Utk BAY AEL £ FE AHY VFE TR
3 A4S 31 Y-S HAT Bast ok ol nA] UL JALF FA o] 1 Be
A2 ANUF BHY Fr| 2 FAE thRojof Frhe AMdo] A S ojof At} £ IAt A
de EASoA HuFe AAAF 7138 FAstE zr|sgAe Fde At SRt
BZF Adoj5YP L FE3 7led QS A olBo it WEEY HTL Fof Frh= Aol
th. npAgto 2 oo vl EH] FaXg ARHATH Ao AU BHo| =3t ALT
Age] 2R GTL 3T UL ANLT 43 8 HAl AAshE vzt 2o I 24 4
oA Pol2 £YL AP A4S olgjd Yol TA&< AT 7IAE0) AAH oF & Aot WA
& AL ES 93l SEAE WARL o8 7Hed dolEY o HES wAL 713E AEst
T SEAEY FRAA dolE AHESR o) T FE 8ol O 2780 A

A2

A (1998). 25 Fo] mAre B 93 A goja |, 53(2), 103-131.

o|%E. (2005). 2F5FoITA BAYo] HIRET. FARE, 60(2), 164-169.

A, (1995). 9ol 4% He: SFESAL

Brown, H. D. (2001). Teaching by Principles: An interactive approach to language pedagogy. White Plains,
NY: Addison Wesley Longman.

Celce-Murcian, M., Brinton, D. M. and Goodwin, J. (1996). Teaching Promunciation. Cambridge: Cambridge
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To Beef Up for Interactional Classroom:
Question, Rhythmic Pattern and Discourse Marker

Yang, Chang-yong
(Jeju National University)

The main purpose of this paper is to examine various (non)linguistic tools which are used to get
a better understanding of the flow of discourse in classroom. These expressions include linguistic as
well as non-linguistic ones. Especially, for the classroom activities, it is essential to utilize the
appropriate interactional tools between teacher and students or students and students. These tools play
an important role in managing interpersonal functions in English classroom. They are also key factors
to improve students’ communicative abilities. For communicative competence, various topics should be
dealt with in class such as structural and pragmatic aspects. To see interactional communicative
aspects, the present study investigates teachers' communication in general and how effective questions
are, thythmic patterns and discourse marker in particular. It is shown that these expressions are very
important for classroom interactions.

<Key words> Communicative competence, Interactions, Discourse marker, Rhythmic pattern, Forms of
question
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(Rost and McGannon 1993)

1. Show interest: 30| A|F3 FRHo FAE Kol ¥olt,
A: My name's __ .
B: Oh, that's a nice/interesting/unusual name.

2. Ask for repetition: F&3tA £ XF Aol A Tl Zeln 8¥E= Wyoldt
A: Hello, 'm Ricardo Brezensky.
B: I'm sorry, what's your first/last name again? (telephone number, address)

3. Repeat the question: &g W= Ao2 AZkd Alo] Yadh o Yo 3 22
HHegid,
A: What's your favorite food?
B: What's my favorite food?
I guess it's .

4. Think out loud: & £2& W A3k A2 AR oFdte A& R9ZE 9 HomolY
Let me think 5& AHg-%ict.
A: Who's your favorite singer?
B: Him/Let me think . . . I think it's .

5. Check it out: Atie] ZAFo] BHA| %2 7-$ What do you mean? I'm not sure what you mean
T A8k HskAl et
A: Who's your favorite player?
B: My favorite player? What do you mean?
A: I mean, your favorite basketball player.
B: Oh, my favorite basketball player is .

6. Confirm it: JtHE2] ol F=E HUst < o Do you know ?& AFEIT)

A: Who's your favorite basketball player?
B: It's Michael Jordan. Do you know that player?
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7. Give a summary: 893 F& A& Audo] & L& It sounds like & AHE3t Ao 22
2@,
A: 1 like Paul. We do everything together.
B: It sounds like you really like him

8. Ask a summary question: £2F3l= AEE 3= Ao Aol & 2] 9ulE Do you mean?E
AHEsle Aol U2 ThA] Eolih
A: Mike always makes people laugh.
B: Do you mean he's funny?

9. Show agreement or disagreement: 59 E=E $5A ¥&& EH3}E= Ao el 27
B3-S BRloh
A: Mr. Kim is a great teacher.
B: Yes, I think so too. / Really? I don't think so. 'm not wure about that.

10. Show something in common: F50] UL YBFE A2 FYH AL =AY 4Pl
RS BAET
A: 1 really like English
B: Do you? I do too.

A: 1 really don't like English.
B: Don't you? I don't either.

11. Ask for examples: A& 8= 202 F 0 AAF ARE 4T | A2k
A: It's easy to make friends. 1 make friends everywhere.
B: Can you give me an example?

12. Offer an examples: AAE 833h= AoE £ O MG FRE 4T o AL
A: It's easy to make friends. | make friends everywhere.
B: Can you give me an example?
A: Well, for example, at school, at work, in my neighborhood.
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13. checking for understanding: JtH*#9] o5& &<U3t7] #1389 Do you know what I mean?

14.

15.

16.

17.

18.

Do you know what I'm trying to say? 53 Z& FHE o] &3t}
A: How did you feel when you saw Niagara Falls?
B: I felt really emotional... do you know what I mean?

Rephlase it : B2 T2 uhy Tehs Ao Hdgol onidte ukE, §3) Ao
€ A8 W, g8 2wy Zaid 1 gt

A: How did you feel when you saw Niagara Falls?

B: I felt really insignificant... do you know what 1 mean?

A: Not exactly. Do you mean small?

Take time to think: & Z-& FHIgI= B AT AIZFS 71+ F9F Az AI7He

HH o).
A: Who is a typical Korean?
B: Let’s see . . . that’s a difficult question. / I don’t know exactly . . . let me think.

) AE

o

whph,

tlo

Change the question: Ftide] 2738 €1 4
A: What is culture?
B: Hmm, I don’t know right now. What do you think?

24 of3)

ES

Restate the idea: o212 oo]tolE & O WaA stux & o t2 T2 gA Fih
A: I want my children to think big. What 1 mean is (or 1 mean), to believe they can do anything,

Show that you understand: Jt®e] T& ol S R0}
A: 1 think it’s important to think big,
B: I know/see/understand what you mean/what you're trying to say.
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